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English for the More Able is a brand new resource packed with creative 
outcomes and lively group activities that will help you to deliver 
outstanding English provision for your more able pupils.

• Challenging activities deepen knowledge  and understanding of the 
new English Programme of Study

• The mix of independent and teacher-led activities can easily be 
integrated into your daily English lessons

• Provides evidence that your more able pupils are being identified, 
stretched and challenged in English – as required by Ofsted

Using English for the More Able  
in your school
The five English for the More Able packs cover Years 2 to 6 and each 
feature 12 units that can be used flexibly through the year. Each unit 
includes a range of stimulating activities that are based around an 
engaging text extract that has been specially selected for  
the more able.

Stimulus texts

The series is published in 
association with NACE, the 
National Association for Able 
Children in Education 
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Fantastic Beasts and Where to 
Find Them
J.K. Rowling

Ashwinder
M.O.M. Classification: XXX
The Ashwinder is created when a magical fire is allowed to burn 
unchecked for too long. A thin, pale-grey serpent with glowing red eyes, 
it will rise from the embers of an unsupervised fire and slither away into 
the shadows of the dwelling in which it finds itself, leaving an ashy trail 
behind it.

The Ashwinder lives for only an hour and during that time seeks a dark 
and secluded spot in which to lay its eggs, after which it will collapse into 
dust. Ashwinder eggs are brilliant red and give off intense heat. They will 
ignite the dwelling within minutes if not found and frozen with a suitable 
charm. Any wizard realising that one or more Ashwinders are loose in the 
house must trace them immediately and locate the nest of eggs. Once 
frozen, these eggs are of great value for use in Love Potions and may be 
eaten whole as a cure for ague.

Ashwinders are found worldwide.

Basilisk
(also known as the King of Serpents)
M.O.M. Classification: XXXXX
The first recorded Basilisk was bred by Herpo the Foul, a Greek Dark 
wizard and Parselmouth, who discovered after much experimentation 
that a chicken egg hatched beneath a toad would produce a gigantic 
serpent possessed of extraordinarily dangerous powers.

The Basilisk is a brilliant green serpent that may reach up to fifty feet in 
length. The male has a scarlet plume upon its head. It has exceptionally 
venomous fangs but its most dangerous means of attack is the gaze of 
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its large yellow eyes. Anyone looking 
directly into these will suffer instant 
death.

If the food source is sufficient (the Basilisk 
will eat all mammals and birds and most 
reptiles), the serpent may attain a very 
great age. Herpo the Foul’s Basilisk is 
believed to have lived for close on 
nine hundred years.

The creation of Basilisks has been 
illegal since medieval times, 
although the practice is easily 
concealed by simply removing 
the chicken egg from 
beneath the toad when the 
Department for the Regulation 
and Control of Magical Creatures comes to call. However, since Basilisks 
are uncontrollable except by Parselmouths, they are as dangerous to 
most Dark wizards as to anybody else, and there have been no recorded 
sightings of Basilisks in Britain for at least four hundred years.

Mackled Malaclaw
M.O.M. Classification: XXX
The Malaclaw is a land-dwelling creature found mostly on rocky coastlines 
around Europe. Despite its passing resemblance to the lobster, it should 
on no account be eaten, as its flesh is unfit for human consumption and 
will result in a high fever and an unsightly greenish rash.

The Malaclaw can reach a length of twelve inches and is light grey with 
deep-green spots. It eats small crustaceans and will attempt to tackle 
larger prey. The Malaclaw’s bite has the unusual side effect of making the 
victim highly unlucky for a period of up to a week after the injury. If you 
are bitten by a Malaclaw, all bets, wagers and speculative ventures should 
be cancelled, as they are sure to go against the victim.
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Texts include:
Year 2 – 
• Walter Tull’s Scrapbook by 

Michaela Morgan

• The True Story of the Three 
Little Pigs by Jon Scieszka

Year 3 – 
• Pinocchio by Michael Morpurgo

• The Demon Dentist by David 
Walliams

Year 4 – 
• For Word poem by Benjamin 

Zephaniah

• The Selfish Giant by Oscar 
Wilde

Year 5 – 
• King George VI’s radio 

broadcast at the outbreak of 
the Second World War

• Thief! by Malorie Blackman

Year 6 – 
• ‘Friends, romans, countrymen’ 

speech from Julius Caesar by 
William Shakespeare

• Caged Bird poem by Maya 
Angelou

Texts have been carefully chosen to expose your 
more able pupils to a wide variety of modern and 
classic fiction and non-fiction as well as poetry, 
speeches, song lyrics and play extracts. 

All extracts 
included



Teaching notes

Pupil activities
Year 3

8

Unit 1 Fantastic Beasts and Where to Find Them

Comprehension questions

Reading activities

1. Find three ways in which the Ashwinder is different to the Mackled Malaclaw.

2. Find two ways in which the Basilisk and the Ashwinder are similar.

3. Which two of these words would you use to describe the Basilisk, and why?

 intelligent  poisonous  prohibited  extinct

4. Which beast do you think is the most frightening, and why?

5. What do you think the ‘X’s in the M.O.M Classification stand for?

6. Choose two of the following adjectives to describe the Mackled Malaclaw.

 edible  small  aquatic  deadly  carnivorous

7. Do you think the Ashwinder is dangerous? Give two reasons to support 
your answer.

8. Which beast is the most useful to wizards? Give two reasons to support 
your answer.

1 Draw and label the 
beasts based on the 
descriptions in the 
passage.

2 Create top trump cards for 
the beasts.
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Year 3

4

Speak up! Guidance
This question straddles the scientific and philosophical. The children could research cloning or genetic 
modification to give them more background information. The discussion may tackle the ideas of 
interfering in nature and animal rights.

Prompt questions:
What kinds of creatures would be good to create?
What problems could it cause if scientists did create new animals?
Who might disagree with the idea of creating new animals?

Curriculum 
coverage

Assessment  
guidance

Text in a nutshell
This book is linked to the Harry Potter series and is a reference book of beasts and monsters. They are rated by 
level of danger and arranged alphabetically. A variety of information is given about them, including appearance, 
diet and behaviour.

Spoken language
• maintain attention and participate actively in 

collaborative conversations, staying on topic and 
initiating and responding to comments

• use spoken language to develop understanding 
through speculating, hypothesising, imagining and 
exploring ideas

Reading
• identifying main ideas drawn from more than one 

paragraph and summarising these

• drawing inferences such as inferring characters’ 
feelings, thoughts and motives from their actions, 
and justifying inferences with evidence

Writing
• discussing writing similar to that which they are 

planning to write in order to understand and learn 
from its structure

• in non-narrative material, using simple 
organisational devices

Spoken Language
• Expectation: participate in collaborative 

discussion, make relevant comments, explore a 
range of ideas

• Extension: respond directly to others’ 
contributions, use imagination and speculation to 
deepen understanding.

Reading
• Expectation: identify main ideas from across a 

text, draw inferences about characters

• Extension: compare similar texts, draw inferences 
by referring directly to evidence in the text.

Writing
• Expectation: identify features of a range of text 

types, use organisational features including 
paragraphs

• Extension: use appropriate structural, grammatical 
and language features for a range of text types, 
write for a particular purpose.

Unit 1

Fantastic Beasts and Where to 
Find Them
J.K. Rowling
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Unit 1Year 3 Fantastic Beasts and Where to Find Them

Discuss the question together:

Speak up! 

Writing tasks

Would it be a good idea if scientists could invent and breed 
new kinds of animals?

Write instructions for finding and catching one of these 
beasts. Think about what you would need to trap it based on 
what powers and strengths it has.

3

Write a newspaper report about the sighting of one of these 
beasts. What happened? Who saw it? Do they know what it is? 
Were they scared? Would you need to warn people about it?

2

Create a beast of your own. What does it look like? What noise 
does it make? How does it move? What powers does it have? 
Where would you find it? Write a description similar to those 
in the extract about your own creature.

1
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Teaching guidance and answers

5

Comprehension Answers
1. A variety of differences may be given including: 

Ashwinder only lives for an hour; Ashwinder 
lays eggs;

2. A variety of similarities may be given including: 
both serpents, coloured eyes, comes from an egg.

3. Any two may be chosen with evidence from the 
text. E.g. ‘Prohibited’ as it has been illegal to create 
them since medieval times.

4. Answers will vary but must be backed up with 
evidence from the text.

5. It represents the level of danger of each creature.

6. Any two may be chosen and backed up with 
evidence from the text.

7. Answers will vary and must be backed up with 
evidence from the text.

8. Answers will vary and must be backed up with 
evidence from the text.

Reading Activity Answers
 Drawings should be based on the descriptions in 

the text. Physical attributes should be as described. 
The children may extend their drawings to include 
the environment the beasts live in or what they are 
eating.

 Top trumps cards may include categories such as 
danger, life span, size, etc.

Writing Task Guidance
 This is a very open-ended and creative task where 

the ideas are as important as the execution.
a. Identify the different features of the beasts 

and monsters described in the extract. 
What is described about them? E.g. physical 
appearance, diet, danger, purpose, etc.

b. The children may draw and label their own 
beast. Ask: What does it look like? What does it 
do? What does it eat? Where does it live?

c. Discuss how the beasts are described in the 
text and try to mimic this. Some children may 
extend the activity to create a ‘Wanted’ poster 
for their beast.

 Writing a newspaper report requires a very 
different style of writing to that of the extract, and 
enables children to adapt to a more formal style. 
It also requires them to create an incident where a 
beast was spotted.
a. Look at some newspaper articles and discuss 

the structure and language that is used. Ask 
them: What is the purpose of a newspaper 
article? Look at quotations that are used 
and particularly at headlines. Develop some 
headlines. The children may use word play, 
alliteration, exaggeration, etc.

b. Choose which beast has been spotted and 
consider where it might have been seen. What 
was it doing and who saw it? This should be 
based on how it is described in the text.

c. Hot-seat an interview between the reporter and 
the witnesses. Ask: Who might the witnesses 
be? What questions might you ask them? Is 
there anything not mentioned in the text that 
you need to know? Develop the answers and 
use them in the report.

 This specific skill of instruction writing is 
approached in a different way. The features 
of instructions must be combined with an 
understanding of the beast in question and how it 
behaves. The children might approach this task in 
the following way.
a. Choose a beast to catch. What are the dangers? 

What might be the difficulties?
b. Look at instructions in other contexts. Ask: 

What do you notice about them? Discuss the 
purpose of instructions and how they need to 
be written. Think about who might follow these 
instructions for catching a beast.

c. Once written, the children may swap 
instructions and give feedback to their partner. 
Ask: Are the instructions clear? Is there 
sufficient equipment? Would they feel safe 
trying to catch the beast using the instructions?

1

2

1

2

3
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‘In a Nutshell’ 
summaries of the text 
and overall story

Challenging 
comprehension 
questions based on 
each extract

Full details of the 
curriculum coverage of 
each unit

Reading activities 
explore grammar and 
vocabulary

Teacher and self/
peer assessment 
opportunities 

Three writing tasks require children to 
take a different perspective, promoting 
creative and analytical thinking skills

Full guidance on running 
the sessions with prompt 
questions and practical ideas

Speak up! stimulus questions 
trigger discussion and develop 
thinking skills

Photocopiable



Year 3
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Speak up! Guidance
This question straddles the scientific and philosophical. The children could research cloning or genetic 
modification to give them more background information. The discussion may tackle the ideas of 
interfering in nature and animal rights.

Prompt questions:
What kinds of creatures would be good to create?
What problems could it cause if scientists did create new animals?
Who might disagree with the idea of creating new animals?

Curriculum 
coverage

Assessment  
guidance

Text in a nutshell
This book is linked to the Harry Potter series and is a reference book of beasts and monsters. They are rated by 
level of danger and arranged alphabetically. A variety of information is given about them, including appearance, 
diet and behaviour.

Spoken language
• maintain attention and participate actively in 

collaborative conversations, staying on topic and 
initiating and responding to comments

• use spoken language to develop understanding 
through speculating, hypothesising, imagining and 
exploring ideas

Reading
• identifying main ideas drawn from more than one 

paragraph and summarising these

• drawing inferences such as inferring characters’ 
feelings, thoughts and motives from their actions, 
and justifying inferences with evidence

Writing
• discussing writing similar to that which they are 

planning to write in order to understand and learn 
from its structure

• in non-narrative material, using simple 
organisational devices

Spoken Language
• Expectation: participate in collaborative 

discussion, make relevant comments, explore a 
range of ideas

• Extension: respond directly to others’ 
contributions, use imagination and speculation to 
deepen understanding.

Reading
• Expectation: identify main ideas from across a 

text, draw inferences about characters

• Extension: compare similar texts, draw inferences 
by referring directly to evidence in the text.

Writing
• Expectation: identify features of a range of text 

types, use organisational features including 
paragraphs

• Extension: use appropriate structural, grammatical 
and language features for a range of text types, 
write for a particular purpose.

Unit 1

Fantastic Beasts and Where to 
Find Them
J.K. Rowling
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Comprehension Answers
1. A variety of differences may be given including: 

Ashwinder only lives for an hour; Ashwinder 
lays eggs;

2. A variety of similarities may be given including: 
both serpents, coloured eyes, comes from an egg.

3. Any two may be chosen with evidence from the 
text. E.g. ‘Prohibited’ as it has been illegal to create 
them since medieval times.

4. Answers will vary but must be backed up with 
evidence from the text.

5. It represents the level of danger of each creature.

6. Any two may be chosen and backed up with 
evidence from the text.

7. Answers will vary and must be backed up with 
evidence from the text.

8. Answers will vary and must be backed up with 
evidence from the text.

Reading Activity Answers
 Drawings should be based on the descriptions in 

the text. Physical attributes should be as described. 
The children may extend their drawings to include 
the environment the beasts live in or what they are 
eating.

 Top trumps cards may include categories such as 
danger, life span, size, etc.

Writing Task Guidance
 This is a very open-ended and creative task where 

the ideas are as important as the execution.
a. Identify the different features of the beasts 

and monsters described in the extract. 
What is described about them? E.g. physical 
appearance, diet, danger, purpose, etc.

b. The children may draw and label their own 
beast. Ask: What does it look like? What does it 
do? What does it eat? Where does it live?

c. Discuss how the beasts are described in the 
text and try to mimic this. Some children may 
extend the activity to create a ‘Wanted’ poster 
for their beast.

 Writing a newspaper report requires a very 
different style of writing to that of the extract, and 
enables children to adapt to a more formal style. 
It also requires them to create an incident where a 
beast was spotted.
a. Look at some newspaper articles and discuss 

the structure and language that is used. Ask 
them: What is the purpose of a newspaper 
article? Look at quotations that are used 
and particularly at headlines. Develop some 
headlines. The children may use word play, 
alliteration, exaggeration, etc.

b. Choose which beast has been spotted and 
consider where it might have been seen. What 
was it doing and who saw it? This should be 
based on how it is described in the text.

c. Hot-seat an interview between the reporter and 
the witnesses. Ask: Who might the witnesses 
be? What questions might you ask them? Is 
there anything not mentioned in the text that 
you need to know? Develop the answers and 
use them in the report.

 This specific skill of instruction writing is 
approached in a different way. The features 
of instructions must be combined with an 
understanding of the beast in question and how it 
behaves. The children might approach this task in 
the following way.
a. Choose a beast to catch. What are the dangers? 

What might be the difficulties?
b. Look at instructions in other contexts. Ask: 

What do you notice about them? Discuss the 
purpose of instructions and how they need to 
be written. Think about who might follow these 
instructions for catching a beast.

c. Once written, the children may swap 
instructions and give feedback to their partner. 
Ask: Are the instructions clear? Is there 
sufficient equipment? Would they feel safe 
trying to catch the beast using the instructions?

1

2

1

2

3
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Speak up! Guidance
This question straddles the scientific and philosophical. The children could research cloning or genetic 
modification to give them more background information. The discussion may tackle the ideas of 
interfering in nature and animal rights.

Prompt questions:
What kinds of creatures would be good to create?
What problems could it cause if scientists did create new animals?
Who might disagree with the idea of creating new animals?

Curriculum 
coverage

Assessment  
guidance

Text in a nutshell
This book is linked to the Harry Potter series and is a reference book of beasts and monsters. They are rated by 
level of danger and arranged alphabetically. A variety of information is given about them, including appearance, 
diet and behaviour.

Spoken language
• maintain attention and participate actively in 

collaborative conversations, staying on topic and 
initiating and responding to comments

• use spoken language to develop understanding 
through speculating, hypothesising, imagining and 
exploring ideas

Reading
• identifying main ideas drawn from more than one 

paragraph and summarising these

• drawing inferences such as inferring characters’ 
feelings, thoughts and motives from their actions, 
and justifying inferences with evidence

Writing
• discussing writing similar to that which they are 

planning to write in order to understand and learn 
from its structure

• in non-narrative material, using simple 
organisational devices

Spoken Language
• Expectation: participate in collaborative 

discussion, make relevant comments, explore a 
range of ideas

• Extension: respond directly to others’ 
contributions, use imagination and speculation to 
deepen understanding.

Reading
• Expectation: identify main ideas from across a 

text, draw inferences about characters

• Extension: compare similar texts, draw inferences 
by referring directly to evidence in the text.

Writing
• Expectation: identify features of a range of text 

types, use organisational features including 
paragraphs

• Extension: use appropriate structural, grammatical 
and language features for a range of text types, 
write for a particular purpose.

Unit 1

Fantastic Beasts and Where to 
Find Them
J.K. Rowling
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beast. Ask: What does it look like? What does it 
do? What does it eat? Where does it live?

c. Discuss how the beasts are described in the 
text and try to mimic this. Some children may 
extend the activity to create a ‘Wanted’ poster 
for their beast.

 Writing a newspaper report requires a very 
different style of writing to that of the extract, and 
enables children to adapt to a more formal style. 
It also requires them to create an incident where a 
beast was spotted.
a. Look at some newspaper articles and discuss 

the structure and language that is used. Ask 
them: What is the purpose of a newspaper 
article? Look at quotations that are used 
and particularly at headlines. Develop some 
headlines. The children may use word play, 
alliteration, exaggeration, etc.

b. Choose which beast has been spotted and 
consider where it might have been seen. What 
was it doing and who saw it? This should be 
based on how it is described in the text.

c. Hot-seat an interview between the reporter and 
the witnesses. Ask: Who might the witnesses 
be? What questions might you ask them? Is 
there anything not mentioned in the text that 
you need to know? Develop the answers and 
use them in the report.

 This specific skill of instruction writing is 
approached in a different way. The features 
of instructions must be combined with an 
understanding of the beast in question and how it 
behaves. The children might approach this task in 
the following way.
a. Choose a beast to catch. What are the dangers? 

What might be the difficulties?
b. Look at instructions in other contexts. Ask: 

What do you notice about them? Discuss the 
purpose of instructions and how they need to 
be written. Think about who might follow these 
instructions for catching a beast.

c. Once written, the children may swap 
instructions and give feedback to their partner. 
Ask: Are the instructions clear? Is there 
sufficient equipment? Would they feel safe 
trying to catch the beast using the instructions?

1

2

1
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Fantastic Beasts and Where to 
Find Them
J.K. Rowling

Ashwinder
M.O.M. Classification: XXX
The Ashwinder is created when a magical fire is allowed to burn 
unchecked for too long. A thin, pale-grey serpent with glowing red eyes, 
it will rise from the embers of an unsupervised fire and slither away into 
the shadows of the dwelling in which it finds itself, leaving an ashy trail 
behind it.

The Ashwinder lives for only an hour and during that time seeks a dark 
and secluded spot in which to lay its eggs, after which it will collapse into 
dust. Ashwinder eggs are brilliant red and give off intense heat. They will 
ignite the dwelling within minutes if not found and frozen with a suitable 
charm. Any wizard realising that one or more Ashwinders are loose in the 
house must trace them immediately and locate the nest of eggs. Once 
frozen, these eggs are of great value for use in Love Potions and may be 
eaten whole as a cure for ague.

Ashwinders are found worldwide.

Basilisk
(also known as the King of Serpents)
M.O.M. Classification: XXXXX
The first recorded Basilisk was bred by Herpo the Foul, a Greek Dark 
wizard and Parselmouth, who discovered after much experimentation 
that a chicken egg hatched beneath a toad would produce a gigantic 
serpent possessed of extraordinarily dangerous powers.

The Basilisk is a brilliant green serpent that may reach up to fifty feet in 
length. The male has a scarlet plume upon its head. It has exceptionally 
venomous fangs but its most dangerous means of attack is the gaze of 
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its large yellow eyes. Anyone looking 
directly into these will suffer instant 
death.

If the food source is sufficient (the Basilisk 
will eat all mammals and birds and most 
reptiles), the serpent may attain a very 
great age. Herpo the Foul’s Basilisk is 
believed to have lived for close on 
nine hundred years.

The creation of Basilisks has been 
illegal since medieval times, 
although the practice is easily 
concealed by simply removing 
the chicken egg from 
beneath the toad when the 
Department for the Regulation 
and Control of Magical Creatures comes to call. However, since Basilisks 
are uncontrollable except by Parselmouths, they are as dangerous to 
most Dark wizards as to anybody else, and there have been no recorded 
sightings of Basilisks in Britain for at least four hundred years.

Mackled Malaclaw
M.O.M. Classification: XXX
The Malaclaw is a land-dwelling creature found mostly on rocky coastlines 
around Europe. Despite its passing resemblance to the lobster, it should 
on no account be eaten, as its flesh is unfit for human consumption and 
will result in a high fever and an unsightly greenish rash.

The Malaclaw can reach a length of twelve inches and is light grey with 
deep-green spots. It eats small crustaceans and will attempt to tackle 
larger prey. The Malaclaw’s bite has the unusual side effect of making the 
victim highly unlucky for a period of up to a week after the injury. If you 
are bitten by a Malaclaw, all bets, wagers and speculative ventures should 
be cancelled, as they are sure to go against the victim.
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larger prey. The Malaclaw’s bite has the unusual side effect of making the 
victim highly unlucky for a period of up to a week after the injury. If you 
are bitten by a Malaclaw, all bets, wagers and speculative ventures should 
be cancelled, as they are sure to go against the victim.
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Unit 1 Fantastic Beasts and Where to Find Them

Comprehension questions

Reading activities

1. Find three ways in which the Ashwinder is different to the Mackled Malaclaw.

2. Find two ways in which the Basilisk and the Ashwinder are similar.

3. Which two of these words would you use to describe the Basilisk, and why?

 intelligent  poisonous  prohibited  extinct

4. Which beast do you think is the most frightening, and why?

5. What do you think the ‘X’s in the M.O.M Classification stand for?

6. Choose two of the following adjectives to describe the Mackled Malaclaw.

 edible  small  aquatic  deadly  carnivorous

7. Do you think the Ashwinder is dangerous? Give two reasons to support 
your answer.

8. Which beast is the most useful to wizards? Give two reasons to support 
your answer.

1 Draw and label the 
beasts based on the 
descriptions in the 
passage.

2 Create top trump cards for 
the beasts.
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Unit 1Year 3 Fantastic Beasts and Where to Find Them

Discuss the question together:

Speak up! 

Writing tasks

Would it be a good idea if scientists could invent and breed 
new kinds of animals?

Write instructions for finding and catching one of these 
beasts. Think about what you would need to trap it based on 
what powers and strengths it has.

3

Write a newspaper report about the sighting of one of these 
beasts. What happened? Who saw it? Do they know what it is? 
Were they scared? Would you need to warn people about it?

2

Create a beast of your own. What does it look like? What noise 
does it make? How does it move? What powers does it have? 
Where would you find it? Write a description similar to those 
in the extract about your own creature.

1
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Assessment  
guidance

Curriculum 
coverage

Speak up! Guidance
This question allows the children an opportunity to explore the concept of promises. They may be able 
to give personal experiences, examples from politics (to link to the text) or more abstract ideas. The 
motivation for making promises might make for an interesting line of enquiry.

Prompt questions:
What is a promise?
Why do we make promises?
Do people make promises that they know they can’t keep?

Spoken language
• ask relevant questions to extend their understanding 

and knowledge
• use spoken language to develop understanding through 

speculating, hypothesising, imagining and exploring ideas

Reading
• checking that the text makes sense to them, discussing 

their understanding and exploring the meaning of 
words in context

• summarising the main ideas drawn from more than one 
paragraph, identifying key details that support the main 
ideas 

• identifying how language, structure and presentation 
contribute to meaning

Writing
• identifying the audience for and purpose of the writing, 

selecting the appropriate form and using other similar 
writing as models for their own

• selecting appropriate grammar and vocabulary, 
understanding how such choices can change and 
enhance meaning

Spoken language
• Expectation: verbally explore an abstract concept; ask 

questions to deepen understanding
• Extension: respectfully challenge others’ opinions; 

make links between two concepts

Reading
• Expectation: identify rhetorical techniques; establish 

the meaning of unknown words from context
• Extension: assess the effectiveness of rhetoric; explain 

the meaning of unknown words and phrases by 
paraphrasing

Writing
• Expectation: use language which is persuasive and 

effective, echo the style of a moral tale or fable, group 
ideas together in an argument.

• Extension: experiment with different rhetorical devices, 
weave a moral or value through a narrative, link ideas in 
an argument together in the structure of the writing.

Text in a nutshell
Barack Obama, the first black president of the USA, made this speech on 20th January 2009 at his inauguration in 
Washington DC. Statistically, it was the most observed event ever by a global audience – be that in person, on TV 
or on the internet. The overarching themes of his speech were about unity and renewal. He spoke of the need for 
the nation to come together to face the challenges ahead. He referred to the difficulties of the past, of struggle 
and perseverance, and of the importance of the American people in the journey ahead.

Barack Obama’s Inauguration 
Speech
Barack Obama

Unit 3
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17

Comprehension answers
1. Hope and unity of purpose.
2. The meanings are as follows.

a. unimportant or trivial problems
b. old and out-of-date principles and ideas
c. to educate people who want to be educated

3. The two groups are the active (the ‘doers’) and the passive 
(the ‘faint-hearted’). The active take risks, do things, make 
things. The passive sit back, looking for rewards without 
hard work. They want to play rather than work. 

4. He pledges help to develop farming, provide clean 
water, food and education.

5. They can provide faith and determination. They can help 
people in need, be selfless, and sacrifice their own gains 
for the inclusion of others.

6. People should actively take on their duties and 
responsibilities to the nation rather than unwillingly doing 
them. They need to recognise the ultimate pleasure and 
pride they will get from hard work and effort.

 Answers may vary but could include: 
7. Capable: ‘it is ultimately the faith and determination of 

the American people upon which this nation relies’
a. Able to make good choices: ‘we gather because we 

have chosen hope over fear, unity of purpose over 
conflict and discord’

b. Determined: ‘our enduring spirit’
c. Great: ‘the greatness of our nation’
d. Successful: ‘We remain the most prosperous, 

powerful nation’ 
e. Hard working: ‘Our workers are no less productive 

than when this crisis began. Our minds are no less 
inventive’

8. Answers may vary but should explain why the sentence 
is so powerful. (E.g. ‘For as much as government can do 
and must do, it is ultimately the faith and determination 
of the American people upon which this nation relies.’) 
This appeals to the audience, making them part of the 
speech, flattering them and giving them responsibility 
for what the orator is asking for.

Reading activity answers
 Answers should represent the following categories.

a. Emotional appeals (‘It is the kindness to take in a 
stranger when the levees break’)

b. Directly addressing of the audience (‘it is ultimately 
the faith and determination of the American people 
upon which this nation relies’)

c. Definitive statements (‘This is the journey we 
continue today’)

d. Using the first-person plural (‘we gather because we 
have chosen hope over fear’)

e. Use of opposites (‘hope over fear’, ‘unity of purpose 
over conflict and discord’)

f. Clear actions (‘The time has come to reaffirm our 
enduring spirit’)

 The old values are: honesty, hard work, courage, 
fair play, tolerance, curiosity, loyalty and patriotism. 
Examples may vary (e.g. patriotism – joining the army; 
curiosity – going to school).

Writing task guidance
 This task requires the children to take an element of the 

speech but develop it into a different style of writing 
– narrative.
a. Read or watch some fables and moral tales. What 

features do they have in common? How are their 
messages expressed? How do they start and end? 
Examples include animal characters; a good and 
bad character; actions that demonstrate a moral or 
value; the good character wins out in the end. 

b. Ask the children to choose a value from the text and 
to develop a story around it. Ideas could be tried out 
using drama, a story plan, discussion, etc.

c. A moral tale or fable is an obvious way to tackle this 
activity but the children should not feel limited to it. 
They may pick something else out of the speech (e.g. the 
courageous firefighter) and develop that into a story.

 This task echoes the style of the text but in a different 
context: one that the children should be able to relate 
to personally. This could be developed into a debate 
with a final vote for who would make the best leader.

 Identify the different messages and purposes in Obama’s 
speech (e.g. praising the people; looking to the future; 
asking for the people’s help).
a. Ask the children to make a list of the equivalent 

ideas for their school. What can be praised? What 
should be changed? How can it be changed?

b. Look at the rhetorical devices that Obama uses, and 
discuss other techniques that could be employed, 
e.g. using a repeated phrase (such as ‘Yes we can’ 
from another Obama speech); asking questions; 
exaggeration, etc.

 This task requires the children to address two sides 
of an argument, fairly and thoroughly.

 Begin to develop some ideas verbally. In pairs, the 
children choose a side (the government or the people) 
and take it in turns to give reasons why their side is more 
important. (E.g. the government, because they make 
the laws; the people, because they have to follow the 
laws for them to be effective.) Encourage the children to 
respond directly to their partner rather than just bringing 
in a new idea every time. Swap sides halfway through.
a. Ask the children to choose which of the arguments 

they heard that they felt were credible. Draw a set of 
scales and divide the arguments into the two sides. 
This will enable the children to see which side they 
might prefer in their conclusion. 

b. The children write their balanced argument focusing 
on structure, grouping ideas together and using formal 
language. This could be extended into a full debate.

1

1

2

3
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Barack Obama’s Inauguration 
Speech
Barack Obama

On this day, we gather because we have chosen hope over fear, unity of 
purpose over conflict and discord.

On this day, we come to proclaim an end to the petty grievances and false 
promises, the recriminations and worn-out dogmas that for far too long 
have strangled our politics.

We remain a young nation, but in the words of Scripture, the time has 
come to set aside childish things. The time has come to reaffirm our 
enduring spirit; to choose our better history; to carry forward that 
precious gift, that noble idea, passed on from generation to generation: 
the God-given promise that all are equal, all are free, and all deserve a 
chance to pursue their full measure of happiness.

In reaffirming the greatness of our nation, we understand that greatness 
is never a given. It must be earned. Our journey has never been one of 
shortcuts or settling for less.

It has not been the path for the faint-hearted, for those who prefer leisure 
over work, or seek only the pleasures of riches and fame.

Rather, it has been the risk-takers, the doers, the makers of things – some 
celebrated, but more often men and women obscure in their labor – who 
have carried us up the long, rugged path towards prosperity and freedom.

This is the journey we continue today. We remain the most prosperous, 
powerful nation on Earth. Our workers are no less productive than 
when this crisis began. Our minds are no less inventive, our goods and 
services no less needed than they were last week or last month or last 
year. Our capacity remains undiminished. But our time of standing pat, 
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of protecting narrow interests and putting off unpleasant decisions – that 
time has surely passed.

To the people of poor nations, we pledge to work alongside you to make 
your farms flourish and let clean waters flow; to nourish starved bodies 
and feed hungry minds.

And to those nations like ours that enjoy relative plenty, we say we can no 
longer afford indifference to the suffering outside our borders, nor can we 
consume the world’s resources without regard to effect. For the world has 
changed, and we must change with it.

For as much as government can do and must do, it is ultimately the faith 
and determination of the American people upon which this nation relies.

It is the kindness to take in a stranger when the levees break; the 
selflessness of workers who would rather cut their hours than see a friend 
lose their job which sees us through our darkest hours.

It is the firefighter’s courage to storm a stairway filled with smoke, but 
also a parent’s willingness to nurture a child, that finally decides our fate.

Our challenges may be new, the instruments with which we meet them 
may be new, but those values upon which our success depends, honesty 
and hard work, courage and fair play, tolerance and curiosity, loyalty and 
patriotism – these things are old.

What is demanded then is a return to these truths. What is required of 
us now is a new era of responsibility – a recognition, on the part of every 
American, that we have duties to ourselves, our nation and the world, 
duties that we do not grudgingly accept but rather seize gladly, firm in the 
knowledge that there is nothing so satisfying to the spirit, so defining of 
our character than giving our all to a difficult task.
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Unit 3

Reading activities

Comprehension questions

1
2 Identify the ‘old values’ to 

which Obama refers. Can 
you think of examples of 
acts that embody these 
values.

Make a list of all of the 
persuasive and rhetorical 
devices that are used in the 
speech. This could include 
writing techniques such 
as repetition, or particular 
phrases and words. Separate 
them into categories.

1. What are the two things Obama says the American people have chosen by 
voting for him?

2. Explain the meaning of the following words and phrases from the speech.
 a. petty grievances
 b. worn-out dogmas
 c. feed hungry minds

3. Obama refers to two different groups of people who have and haven’t been part 
of the journey to greatness. What is the difference between these two groups?

4. How does Obama pledge to support the poor, both in the USA and beyond?

5. What examples does Obama give of what the American people can do rather 
than the government itself?

6. In your own words, explain how Obama wishes the nation to approach its duties 
and responsibilities.

7. How do you think Obama views the American nation? Support your answer with 
evidence from the text.

8. Choose one sentence from the text that you think is rhetorically very powerful. 
Explain why you have chosen it, and why it is so effective.
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Writing tasks

Speak up! 

When you can’t see into the future, is it ever possible 
to make a true promise?

3 In this speech, Obama refers to the important role of the 
American people in the building of a good future for the 
nation. Write a balanced argument addressing the following 
statement: ‘A country’s people are more important in shaping 
its future than the government’.

2 Imagine you have just been voted by your classmates as the 
new head teacher of your school. Write a speech to address 
the school’s pupils and teachers, outlining how you would like 
the school to move forward and change, and what you will do 
and what you would like them to do to make that possible.

1 Write a story based around one of the ‘old values’ to which 
Obama refers in his speech: honesty, hard work, courage, fair 
play, tolerance, curiosity, loyalty or patriotism. Your story may 
take the form of a fable or moral tale. Challenge yourself to 
include more than one of the values.
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Writing tasks

Speak up! 

When you can’t see into the future, is it ever possible 
to make a true promise?

3 In this speech, Obama refers to the important role of the 
American people in the building of a good future for the 
nation. Write a balanced argument addressing the following 
statement: ‘A country’s people are more important in shaping 
its future than the government’.

2 Imagine you have just been voted by your classmates as the 
new head teacher of your school. Write a speech to address 
the school’s pupils and teachers, outlining how you would like 
the school to move forward and change, and what you will do 
and what you would like them to do to make that possible.

1 Write a story based around one of the ‘old values’ to which 
Obama refers in his speech: honesty, hard work, courage, fair 
play, tolerance, curiosity, loyalty or patriotism. Your story may 
take the form of a fable or moral tale. Challenge yourself to 
include more than one of the values.
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