Recommended Year Group: Year 6
Recommended Term: Autumn 1
Recommended Edition: 9780340944950

Skellig by David Almond
Unit overview

Key questions

This six-week unit is a study of David Almond’s Skellig. It will develop children’s understanding of the story, characters, themes
and language. The unit teaches reading, including fluency, vocabulary and comprehension, and meaningful writing, for a
range of form, purpose and audience. The teaching of grammar and punctuation is embedded within analysis of the language
and structures used to tell the story; through activities that explore the effect these might have on readers. The children are
taught to apply what they have learnt to their own writing, making choices to affect their reader’s thoughts and feelings. All
learning in the unit builds towards a final piece of writing, where the children can use everything they have learned, in this case
to write a story of their own. All extracts, resources, session planning and teaching slides are included within this unit. This
unit also includes a piece written by the author about how he wrote Skellig, to further inspire the children’s writing.

• Are you ever truly isolated?
• What wisdom can you find that is greater than kindness?
• What is Skellig?

Themes and cross-curricular links

Curriculum coverage

• History – Romanticism period (art/
writing) William Blake
• Geography – Skellig Michael (the
location is the inspiration for the story)
• Science – Evolution, Darwin and fossils
• RE – creation story compared to
evolution theories and links to angels
• DT – create fossils made from clay
• Art – Romanticism artwork (draw
Skellig/birds/nature)
• SMSC – Relationships, change, loss
• Drama – Performance of scenes from
Skellig, hot-seat, poetry read aloud
• Extra curriculum: A trip to a Natural
History Museum to explore fossils or visit
Darwin’s house

Spoken language:

Grammar, punctuation and spelling

• ask relevant questions to extend their
understanding and knowledge
• give well-structured descriptions,
explanations and narratives for different
purposes, including for expressing
feelings
• maintain attention and participate
actively in collaborative conversations,
staying on topic and initiating and
responding to comments

• using expanded noun phrases to convey
complicated information concisely
• using modal verbs or adverbs to indicate degrees
of possibility
• using relative clauses beginning with who, which,
where, when, whose, that or with an implied (ie
omitted) relative pronoun
• using commas to clarify meaning or avoid
ambiguity in writing
• using hyphens to avoid ambiguity
• using brackets, dashes or commas to indicate
parenthesis
• using semi-colons, colons or dashes to mark
boundaries between independent clauses

Related books for wider reading
• What Mr Darwin Saw by Mick Manning

Reading
• recommending books that they have
read to their peers, giving reasons for
their choices
• identifying and discussing themes and
conventions in and across a wide range
of writing
• making comparisons within and across
books
• discuss and evaluate how authors
use language, including figurative
language, considering the impact on
the reader
• explain and discuss their understanding
of what they have read, including
through formal presentations and
debates, maintaining a focus on the
topic and using notes where necessary
• provide reasoned justifications for their
views

Writing
• identifying the audience for and purpose of the
writing, selecting the appropriate form and using
other similar writing as models for their own
• noting and developing initial ideas, drawing on
reading and research where necessary
• in writing narratives, considering how authors
have developed characters and settings in what
pupils have read, listened to or seen performed
• selecting appropriate grammar and vocabulary,
understanding how such choices can change and
enhance meaning
• in narratives, describing settings, characters and
atmosphere and integrating dialogue to convey
character and advance the action
• assessing the effectiveness of their own and
others’ writing

Writing outcomes
• Internal monologue – to explore Michael’s feelings (he is
problem solving and therefore the purpose for the reader is to
empathise at this point – same with the other monologues and
diaries)
• Personal narrative – to describe and entertain
• Internal monologue – to explore Skellig’s feelings
• An extra excerpt for the story – to entertain
• Mina’s diary – to explore Mina’s feelings
• Michael’s diary – to explore the change in Michael’s feelings
• Final piece – Story – to entertain
• Formal piece of non-fiction writing – The children may also
wish to write a one-sided or balanced argument on the topic of
home school vs state school.

Essential teaching guidance
• The Read in to Writing approach supports meaningful reading
experiences within a rich book study. This unit also offers SATs
style questions/preparation (see Teaching slides), which may be
used in guided reading lessons or focussed SATs prep sessions,
still linked to the book that’s being studied, in depth, in English.
The reading comprehension within the unit of work, and the
reading aloud to improve fluency and understanding threaded
through the unit, is excellent SATs preparation also.
• Children are urged to freely discuss their feelings throughout, so
it is important that there is clear guidance about respecting the
thoughts and emotions of others
• As this story focuses on the theme of ‘life vs death’ it is advisable
that any individuals with personal experience are spoken to prior
to beginning the unit (if deemed appropriate), as there is the
potential that it may cause distress, or stir up repressed feeling
• Teachers may want to ensure that they are clear in their
understanding of the two terms juxtaposition and intertextuality,
as they are key concepts discussed within this unit and
interwoven in Skellig
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Planning Overview
Week 1

Week 2

Week 3

Objectives and outcomes summary:

Objectives and outcomes summary

Objectives and outcomes summary:

This week the children will:
• explore their understanding of theme in stories
• create an early interpretation of Skellig
• develop an understanding of how David Almond uses language to reveal
character
• explore Michael’s thoughts and feelings
• create an internal monologue from Michael’s point of view

This week the children will:
• develop a deeper understand of themes present in the story (such as
relationships and life vs death)
• develop an understanding of different characters and what they are going
through, creating a stronger connection to Michael
• create predictions on Michael’s predicament, in the form of a free write in
the style of the author

Chapter focus: 1–5
Resources provided:

Chapter focus: 9–11
Resources provided:

This week the children will:
• continue to write in the style in the story, by adding purposeful dialogue
• further develop understanding of the theme ‘relationship’ and make
connections with new themes discussed in story, such as ‘evolution vs
creation’
• analyse William Blake’s poem ‘The Angel’ and begin to understand
intertextuality
• play with language and punctuation to mimic the style of Almond’s writing

•
•
•
•
•
•
•
•

Teaching slides
Pupil resources
Pictures related to feeling loss or lonely
Copies of quotations from various authors
Copies of Icarus and Daedalus
Point/evidence chart
Skellig blurb
Strips of different emotions Michael has encountered

•
•
•
•
•
•

Teaching slides
Pupil resources
Sheet with vocabulary words
Images showing loss of friends, family, loved ones, etc
Definition of relationship and different relationships one might have
Copies of mostly narrative from text (pages 29–30)

Chapter focus: 12–16
Resources provided:
•
•
•
•
•

Teaching slides
Pupil resources
Narrative/ Dialogue sheet
Display artwork of Angels Blake created
Copies of poems, ‘The School Boy’ and ‘The Angel’ by William Blake

Week 4

Week 5

Week 6

Objectives and outcomes summary:

Objectives and outcomes summary:

Objectives and outcomes summary:

This week the children will:
• write poetry, taking inspiration from William Blake
• debate the theme of ‘home school vs state school’ and its impacts on the
main characters in the story
• investigate language and its effect
• explore a new relationship forming between Mina-Michael and
Mina-Skellig
• explore Mina’s thoughts and feelings
• create quality questions to further understand Mina
• write a diary from Mina’s point of view

This week the children will:
• further develop understanding of Mina’s character and create a diary entry
by her
• better connect with Michael’s thoughts and feelings and plot his emotions
on a graph for use in writing
• analyse how Almond evokes emotions within Skellig
• Write the next part of story paying close attention to details stated and
implied
• make connections to the big questions posed at the beginning of the unit,
‘Are we ever truly isolated? What wisdom can you find that is greater than
kindness?’
• finish Skellig and write a reflection based on what they understand in the
story or have learnt through the reading

This week the children will:
• reflect on what they have learned about the characters in Skellig and
consider the themes present in the story to create a plan for their
own stories They could plan a story from Skellig’s POV to gain a better
understanding of his character by reinventing a chapter(s) we have already
seen, or they could create sequel to this book using Almond’s style and
voice within their own writing
• draw on their reading as a model for their own writing (see above) Children
will draft, edit and publish a story that relates to what they have learnt
in this unit and what they understand about Almond’s style of voice,
characterisation and his use of language and style for effect

Chapter focus: 24–46
Resources provided:

• Teaching slides
• Pupil resources
• List of key events for children to use as guidance when planning and
writing their own stories
• Model of story that shows drawing from the reading to inform the writing

Chapter focus: 17–23
Resources provided:
•
•
•
•
•
•
•

Teaching slides
Pupil resources
Images of birds
Research on advantages of home and formal school
Michael and Mina’s opinions on education sheet
Pros/cons t-chart
Venn Diagram state vs home school

• Teaching slides
• Pupil resources
• Emotions graph

Chapter focus: 1–46
Resources provided:
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SESSION 15
Learning objective

To analyse poetry

Outcomes

Children understand how to analyse poetry, how it relates to themes present in the story and have a clearer
understanding of Mina’s character.

Key vocabulary

Analyse, poetry, intertextuality, outworn, dismay, dreary, bower, witless, woe, beguiled

Key questions

●

How are these two poems similar to the themes mentioned in Skellig?

Activities

●

Have you ever heard of William Blake? What is he famous for? Introduce the poet and artist William Blake and read
a biography about his life. Inform the children about when he lived and how his poetry is an important theme
running throughout the text.
Ensure children understand the vocabulary used in both poems.
Read ‘The Angel’ by William Blake.
In partners, ask children to make connections with this poem and the themes present in Skellig.
Show some of Blake’s artwork of Angels. Why might Almond have included Blake in the story? Where do stories
come from? What connection might these pieces of artwork have with the story?
As a class, analyse ‘The Angel’ for language used and links to themes in Skellig. Consider the format, rhyme scheme,
the language and punctuation Blake used.
Read ‘The School Boy’ by William Blake.
In partners, analyse ‘The School Boy’ for language used and links to themes in Skellig. Consider the format, rhyme
scheme, the language and punctuation Blake used.
Children respond to question after their analysis to create a deeper understanding of Mina’s character. We learn in
Chapter 15, that Mina references Blake. Why do you think Mina has an interest in Blake? What conclusion can we
draw about Mina from her reference to Blake’s poem ‘The School Boy’?
Plenary: Why do you think Almond references Blake so much in Skellig?

●
●
●
●
●
●
●
●

●
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Teacher guidance

●

Resources needed

●

Curriculum coverage

●

There is a strong link to Blake’s poetry and paintings throughout this text and it becomes more present as Michael
and Mina become closer. The purpose of this lesson is to analyse some of Blake’s poetry to better understand Mina’s
character and the references she will make throughout the story. This lesson will hopefully build children’s
vocabulary and use of language. This will be useful for the next lesson where they write poetry similar to Blake’s.
● Could have a link to art and have children create drawings of Angels and think about why they have drawn it the way
have. This could come in useful later when they write their own poems. If they decide they would like to write poems
about angels.
Teaching slide 12: A picture of William Blake.
● Teaching slide 13: Artwork of Angels Blake created.
● Session 15 Pupil resource: William Blake’s poetry – the poems ‘The Angel’ and ‘The School Boy’ by William Blake.

●
●
●
●
●

Identifying themes and conventions in a wide range of books.
Checking that books makes sense to them, discussing their understanding and exploring the meaning of words in
context.
Discuss and evaluate how authors use language, including figurative language, considering the impact on the reader.
Increasing their familiarity with a wide range of books, including myths, legends and traditional stories, modern
fiction, fiction from our literary heritages and books from other cultures and traditions.
Continuing to read and discuss an increasingly wide range of fiction, poetry, plays, non-fiction and reference books or
textbooks.
Drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions, and justifying
inferences with evidence.
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The Angel
(Songs of
Experience) by
William Blake

Use with
Session 15
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Session 15 William Blake’s poetry

Skellig by David Almond

The Angel
by William Blake
I dreamt a dream! What can it mean?
And that I was a maiden Queen
Guarded by an Angel mild:
Witless woe was ne'er beguiled!
And I wept both night and day,
And he wiped my tears away;
And I wept both day and night,
And hid from him my heart's delight.
So he took his wings, and fled;
Then the morn blushed rosy red.
I dried my tears, and armed my fears
With ten-thousand shields and spears.
Soon my Angel came again;
I was armed, he came in vain;
For the time of youth was fled,
And grey hairs were on my head.
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Session 15 William Blake’s poetry

Skellig by David Almond

The School Boy
by William Blake
I love to rise in a summer morn,
When the birds sing on every tree;
The distant huntsman winds his horn,
And the skylark sings with me:
O what sweet company!
But to go to school in a summer morn, –
O it drives all joy away!
Under a cruel eye outworn,
The little ones spend the day
In sighing and dismay.
Ah then at times I drooping sit,
And spend many an anxious hour;
Nor in my book can I take delight,
Nor sit in learning's bower,
Worn through with the dreary shower.
How can the bird that is born for joy
Sit in a cage and sing?
How can a child, when fears annoy,
But droop his tender wing,
And forget his youthful spring!
O father and mother if buds are nipped,
And blossoms blown away;
And if the tender plants are stripped
Of their joy in the springing day,
By sorrow and care's dismay, –
How shall the summer arise in joy,
Or the summer fruits appear?
Or how shall we gather what griefs destroy,
Or bless the mellowing year,
When the blasts of winter appear?
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Recommended Year Group: Year 6
Recommended Term: Autumn 1
Recommended Edition: 9780734415868

The Arrival by Shaun Tan
Unit overview

Key questions

This study of The Arrival by Shaun Tan explores the characters, plot and structure of all five chapters in this beautiful and moving
wordless story. The learning is centred on the experiences, thoughts and feelings of the father as he leaves his family and settles
in a strange land, with an emphasis on talk to share the children’s own experiences. The unit will develop children’s understanding
of how pictures alone can tell a story, including how different modes create meaning within and between the pictures, to improve
their reading skills of inference, deduction, analysis and interpretation. The children are given opportunities to voice the story at
different points and from different perspectives, creating writing that expresses their own interpretation of the characters and
story. The final piece of writing allows the children to draw on what they have learned about the whole story, as they write in role
as the father advising his wife and child about their forthcoming journey, in the light of what has happened to him.

• What skills do we need to use to understand a book with
no words?
• What is an immigrant? And immigration? Why do people
emigrate?
• Is the process of immigration necessary?
• What might the author want the audience to think and feel?
• What impact do the images have upon the reader?
• How does the author evoke such emotive themes?

Themes and cross-curricular links

Curriculum coverage

• History – WW2 links: evacuees arriving
in the countryside, Jews migrating
across Europe/Ellis Island
• SMSC – Relationships, cultural diversity,
changes, identity
• Art – focus on images from Stepping
Stones – recreate images from The
Arrival using the same artistic medium
• Drama – role-playing scenes, hotseating, freeze frames, reading aloud

Spoken language:
•

•
•
•

• use modal verbs or adverbs to indicate degrees of
possibility
use spoken language to develop understanding
•
use passive verbs to affect the presentation of information
through speculating, hypothesising, imagining and
in
a sentence
exploring ideas
•
use
the perfect form of verbs to mark relationships of time
participate in discussions, presentations,
performances, role-play, improvisation and debates and cause
• use relative clauses beginning with who, which, where,
provide reasoned justification for their views
when, whose, and that, or with an implied (i.e. omitted)
use spoken language to develop understanding
relative pronoun
through speculating, hypothesising, imagining and
•
recognise vocabulary and structures that are appropriate
exploring ideas
for formal speech and writing, including subjunctive forms

Reading:
Related books for wider reading
• Who are Refugees and Migrants? What
Makes People Leave their Homes? And
Other Big Questions by Michael Rosen
and Annemarie Young
• Refugees and Migrants by Ceri Roberts
and Hanane Kai
• The Island by Armin Greder
• The Journey by Francesca Sanna
• Stepping Stones: A Refugee Family’s
Journey by Margriet Ruurs and Nizar Ali
Badr
• Tales from Outer Suburbia by Shaun Tan
• The Boy at the Back of the Class by
Onjali Q. Raúf

Writing outcomes

• discuss and evaluate author’s intentions, consider
the impact on the reader and ask questions to
improve their understanding
• drawing inferences such as inferring characters’
feelings, thoughts and motives justify inferences
with evidence
• identify how language, structure and presentation
contribute to meaning
• make comparisons within and across books
• retrieve, record and present information from nonfiction
• identify themes and conventions in and across a
wide range of writing

Writing:

• identify the audience for and purpose of the writing,
selecting the appropriate form and using other similar
writing as models for their own
• note and develop initial ideas, drawing on reading and
research
• in writing narratives, consider how authors have developed
characters and settings in what they have read, listened to
or seen performed
• summarise longer passages
• select appropriate grammar and vocabulary,
understanding how such choices can change and enhance
meaning
• use a wide range of devices to build cohesion within and
Grammar, punctuation and spelling:
across paragraphs
• ensure correct subject and verb agreement when • use presentational devices to structure text and to guide the
using singular and plural, distinguish between the
reader
language of speech and writing and choosing the • proofread for punctuation and spelling errors
appropriate register
• propose changes to vocabulary, grammar and punctuation
• use expanded noun phrases to convey complicated to enhance effect and clarify meaning
information concisely
• assess the effectiveness of their own and others’ writing

• A farewell letter (session 5) – from the father
to his daughter – to inform and reassure
• Journal entries (sessions 7, 11 and 14) – A
series of journal entries documenting a
journey to a new place, and exploring a
character’s feelings
• A narrative (sessions 21–24) – An extended
narrative based on a character in the book –
to entertain
• A letter from the father to his family (sessions
27–29) – A letter of guidance/instruction from
the father to his family – to inform and advise

Essential teaching guidance
• Teachers will need to have a secure
understanding of the term multimodality when
leading the discussions around the graphic
novel.
• The themes explored throughout the unit are
emotive and reflect current life. Teachers will
need to set guidance for respecting each
other’s feelings and experiences.
• The majority of writing produced throughout
the unit is in the voice of ‘Father’ so plenty of
time is included for the children to explore his
character fully in order to embed his voice,
perspective and feelings in these writing tasks.
It is important that the children be given this
time.
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Planning Overview
Week 1

Week 2

Week 3

Objectives and outcomes summary:
This week the children will:
• investigate themes/characters from a focus text
• explore the family’s emotions in the build-up to Father’s
departure
• explore the illustrations in Chapter 1 by investigating the
symbolism they might convey
• to plan a farewell note from Father to his daughter
• to write a farewell note from Father to his daughter
Resources provided:
• Teaching slides to aid discussion
• Pupil resource – 18 images
• Pupil resource – Similarities and differences table
• Pupil resource – Words for definition
• Pupil resource – Thought bubble templates
• Pupil resource – Planning sheet
• Extracts from the text

Objectives and outcomes summary

Objectives and outcomes summary:
This week the children will:
• develop understanding of and empathy with Father as he
embarks on his journey
• recognise that Father’s arrival in his new home has resulted in
mixed emotions for him
Resources provided:
• Teaching slides to aid discussion
• Pupil resource – Journal template 3
• Extracts from the text

Week 4

Week 5

Week 6

Objectives and outcomes summary:
This week the children will:
• explore a second character’s story of immigration
• portray a character and convey meaning through performance
• narrate a character’s story detailing the trials and tribulations
they face along the way
• explore how dialogue can convey character and advance the
action within a narrative
• narrate a character’s story detailing the trials and tribulations
they face along the way
Resources provided:
• Teaching slides to aid discussion
• Pupil resource – Questions
• Pupil resource – Comic strip template

Objectives and outcomes summary:
This week the children will:
• narrate a character’s story detailing the trials and tribulations
they face along the way
• develop understand of Father’s many experiences in the strange
land
Resources provided:
• Teaching slides to aid discussion
• Pupil resource – Similarities and differences table
• Pupil resource – PEE speaking frame
• Extracts from the text

Objectives and outcomes summary:
This week the children will:
• explore the family’s feelings regarding the pending journey to
their new home
• consider the guidance Father would offer to his family in
surviving the process of immigration and the lengthy journey to
their new home based on his own experiences
• draft, edit and develop Father’s letter
• explore how the family has adapted to their life together in a
new country
Resources provided:
• Teaching slides to aid discussion
• Pupil resource – Letter topics
• Pupil resource – Letter plan
• Pupil resource – Individual images
• Pupil resource – PEE speaking frame

This week the children will:
• develop understanding of and empathy with Father as he
embarks on his journey
• explore the theme of immigration
• develop understanding of the challenges an immigrant faces in
search for a new home

Resources provided:
• Teaching slides to aid discussion
• Pupil resource – Journal template 1
• Pupil resource – Sample journal
• Pupil resource – Similarities and differences table
• Pupil resource – Ellis Island character
• Pupil resource – Journal template 2
• Extracts from the text
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SESSION 8
Learning objective

To explore the theme of immigration

Outcomes

●

Key vocabulary

Immigrant, barriers, relocating, procedures, processes, Ellis Island

Key questions

●

To have a better understanding of the theme of immigration
● To make connections and explain differences between real life situations and fiction
● To carry out initial research on Ellis Island

●
●
●
●

Activities

What is the process of relocating to another country?
What barriers do immigrants face?
Why does the word ‘immigrant’ have a negative connotation?
Why might people fear immigrants?
Can we make any comparisons to the images?

Ask children to consider the current world we live in and draw on their own experiences. Why do people relocate?
When people leave their home country where might they go? How do they get there? How easy is it to move from
country to country? What is the process of relocating to another country? Is it easy? What barriers do immigrants
face? Why does the word ‘immigrant’ have a negative connotation? Discuss as a class and jot down some good
responses on the board.
● Share the first teaching slide with the class and read the quote from The Island by Armin Greder aloud. Ask children
to predict how the people might react to the man justifying their reasons. Encourage children to think about how
welcoming the people would be to the man. Think about their reactions and the reasons for their reactions. Collect
ideas/feedback.
● Share the text on the next teaching slide. Discuss it with the class and encourage children to share their thoughts and
ideas. What more can we learn from the text? What vocabulary/phrases support a negative welcoming? What
vocabulary/phrases support a positive welcoming? What vocabulary/phrases support confusion/bewilderment
amongst the people?
●
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●
●

●

●

●

●

Teacher guidance

Display the next teaching slide, showing recent images of immigrants/refugees. Explain to children that in many
countries today there are procedures in place to help and support movement from country to country.
Ask children to think back to the ideas discussed as to where Father could be going. Revisit page 26/27 from Chapter
2, depicting the arrival of Father and his fellow passengers as they look upon their new home. Do these images help
us come to a better understanding?
Display the next teaching slide. Ask children, in pairs, to focus on the view from the boat. What questions might the
passengers have about the new landscape? New curiosities? Do the passengers recognise the two figures shaking
hands? The children should discuss their thoughts and then write them down on individual whiteboards. Remind
them of the different question types and to think back to the things discussed in the previous sessions. Collect
feedback/ideas.
Display the next teaching slide. Does the new landscape look familiar? Can it be compared to a familiar
destination? As a class, discuss ideas. Redirect them to the two large figures. Do we recognise them? Can we
compare to any familiar landmarks? What may have inspired/influenced Shaun Tan’s illustrations?
By looking at the next two teaching slides, establish the close link between Ellis Island immigrants and Shaun Tan’s
illustrations. What is Ellis Island? Where is it? What is the need for Ellis Island? Organise the children into groups
and ask them to write down the similarities and differences (pausing after each slide). Give each group a copy of
Pupil resource – Similarities and differences table and nominate a scribe per group.
As a class generate some points for research. What do we want to know? How long were people at Ellis Island? How
were they treated? What happened to people who were not successful? What happened to people who were
accepted? Encourage all children to contribute to the discussion.

Remind class to be respectful when peers are sharing personal experiences in group/class discussion.
● Some sensitivity may be required when discussing or acting out scenes. Consider before going forward with any
activity.
● You can begin session with role play e.g. act out the part of the immigration officer, the children will act out the part
of the immigrants arriving. Put different stickers on children and sort them into groups (reassure the children that it’s
just role play and be considerate when grouping) measure their ears, noses, speak to them in a strange language, etc.
●
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Then explore how they felt being treated like that before showing any of the images from the session. This drama
activity is planned for next session (session 9) after they have carried out research into Ellis Island. You have the
option to place the drama activity before or after the research.
● Encourage children to recognise the fear from both sides; the man/the people of the island. Link the people’s fear
and the negative connation the term ‘immigrant’ can sometimes carry.
● Discuss the text. Draw reference to the techniques used by the author. Questions to convey confusion, speech to
show conflicting opinions to create debate and short sentences to emphasise reactions.
● When comparing illustrations from The Arrival to the photographs of Ellis Island, raise questions around the
differences, e.g. why did he change the statue from one person to two people? What are they doing?
Resources needed

●
●
●
●
●

Curriculum coverage

●
●
●
●
●

Teaching slides
Pupil resource – Similarities and differences table
Pupil resource – Extract from The Arrival
Individual whiteboards and pens
The Island by Armin Greder (if possible)
Identify how language, structure and presentation contribute to meaning
Make comparisons within and across books
Note and develop initial ideas, drawing on reading and research
Select appropriate grammar and vocabulary, understanding how such choices can change and enhance meaning
Give well-structured descriptions, explanations and narratives for different purposes, including for expressing feelings
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Session 8

The Island extract

One morning, the people of the island found
a man on the beach, where fate and ocean
currents had washed his raft ashore.
When he saw them coming, he stood up.
He wasn’t like them.

The Island – Armin Greeder
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Recommended Year Group: Year 6
Recommended Term: Spring 1/2
Recommended Edition: 9781786540515

The Lost Magician by Piers Torday
Unit overview

Writing outcomes

In this unit the themes of real war (WW2) vs fantasy war (Folio), change, sibling rivalry, fiction vs facts, how the same
event can impact different people, and the power of reading will all be discussed. Children will be given multiple
opportunities throughout this unit to express their understanding of these themes through making connections with
them, selecting content from the story that support these themes, as well as engaging with them at a personal level.
There are a range of writing opportunities within this unit. Children will be asked to write internal dialogues and diary
entries from the POV of characters within the story in order to gain a deeper and more personal understanding of them
and the overall narrative. They will explore writing in the style of the author during free writes, where they will be tasked
with expanding the story/predicting what is coming next. They will also be given opportunities to write persuasive pieces
and balanced arguments. They will then apply all that they have learned in this story to create a story of their own. They
could be given the choice to write the story from Nicholas Crowne’s perspective (as we only hear about him throughout
the story) or they could write their own story, paying homage to their favourite book (like Torday did).

• Writing Outcome 1 (session 1) –
Informational text, to inform
• Writing Outcome 2 (session 2) –
Letter or advice sheet to refugee/
evacuee, to inform
• Writing Outcome 3 (session 7) –
Persuasive text to convince a nonreader to read, to persuade
• Writing Outcome 4 (session
9) – Story in style of Torday (story
continuation), to entertain
• Writing Outcome 5 (session 10)
– Internal monologue/diary from
character’s POV, to recount
• Writing Outcome 6 (sessions 16–17)
– Balanced argument (Reads vs
Unreads), to discuss
• Writing Outcome 7 (sessions
19–20) – Story in style of Torday
(story continuation), to entertain
• Writing Outcome 8 (session 22)
– Story in style of Torday (story
continuation – how do they think
Rodrick’s story ends?, to entertain
• Writing Outcome 9 (session 23)
– Story in style of Torday (story
continuation – what will happen
next with Larry? Simon?), to
entertain
• Final piece (sessions 26–30) – Write
a story from Nicholas Crowne’s
POV or write their own story paying
homage to their favourite book (like
Torday), to entertain

Related books for wider reading
•
•
•
•
•

The Lion, the Witch and the Wardrobe by C. S. Lewis
The Day War Came by Nicola Davies
The Journey by Francesca Sanna
The Arrival by Shaun Tan
The Boy at the Back of the Class by Onjali Q. Raúf

Key questions
• What power comes from being a reader?

Themes and cross-curricular links
• History – WW2
• Geography – Cities/counties of England (labelling safe and unsafe
zones during wartime)
• Art – Sketching skills (draw own interpretation of Green Man)
• SMSC – Relationships, dealing with struggles and loss
• Drama – Performance of scenes from The Lost Magician, hot-seating
• Extra curriculum – A trip to the Imperial War Museum to explore
WW2 artefacts

Essential teaching guidance
• This unit is written in such a way that children are allowed to freely
discuss their feelings throughout, so it is important that there is clear
guidance about respecting the thoughts and emotions of others.
There are many themes discussed throughout this unit but the two
main ones are ‘the power of reading’ and ‘how different people
deal with struggles’. As some children may have encountered some
difficult things in their life, you may want to prewarn children who
have gone through struggles that if they find session 21 a bit difficult
to excuse themselves or have another plan in place to help them
when bringing up suppressed struggles.
• Teachers may want to ensure that they are clear in their
understanding of the term intertextuality, as it is a key concept
discussed within this unit. It is interwoven throughout The Lost
Magician and it is likely that they will come up in each lesson.
• As the reading and writing are closely related, it would be optimal to
have guided reading and English lessons going hand in hand. The
guided reading session could be used to look at the reading more
deeply (i.e. ask SATs-style questions) and the English could be used
for the role play, discussion, writing activities, etc. as outlined in the
unit. You may also consider completely some of the reading in other
times throughout the (after lunch/before dismissal) to ensure all
reading is complete before the next day’s activities.
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Planning Overview

Curriculum coverage
Reading:

Spoken language:

• speak audibly and fluently with an increasing command of
standard English
• recommend books that they have read to their peers,
giving reasons for their choices
• identify and discuss themes and conventions in and across
a wide range of writing
• make comparisons within and across books
• discuss and evaluate how authors use language, including
figurative language, considering the impact on the reader
• explain and discuss their understanding of what they have
read, including through formal presentations and debates,
maintaining a focus on the topic and using notes where
necessary
• draw inferences such as inferring characters’ feelings,
thoughts and motives from their actions, and justifying
inferences with evidence
• provide reasoned justifications for their views
• identify main ideas drawn from more than one paragraph
and summarising these

• ask relevant questions to extend their understanding and
knowledge
• give well-structured descriptions, explanations and
narratives for different purposes, including for expressing
feelings
• maintain attention and participate actively in collaborative
conversations, staying on topic and initiating and
responding to comments
• compose and rehearse sentences orally (including
dialogue), progressively building a varied and rich
vocabulary and an increasing range of sentence structures

Grammar, punctuation and spelling:
• use expanded noun phrases to convey complicated
information concisely
• use conjunctions, adverbs and prepositions to express time
and cause
• indicate possession by using possessive apostrophe with
plural nouns
• use modal verbs or adverbs to indicate degrees of
possibility
• use relative clauses beginning with who, which, where,
when, whose, that or with an implied (i.e. omitted) relative
pronoun
• use commas to clarify meaning or avoid ambiguity in
writing
• use hyphens to avoid ambiguity
• use brackets, dashes or commas to indicate parenthesis
• use semi-colons, colons or dashes to mark boundaries
between independent clauses
• use the perfect form of verbs to mark relationships of time
and cause

Writing:
• identify the audience for and purpose of the writing,
selecting the appropriate form and using other similar
writing as models for their own
• note and develop initial ideas, drawing on reading and
research where necessary
• write effectively for a range of purposes and audiences,
selecting the appropriate form and drawing independently
on what they have read as models for their own writing
(e.g. literary language, characterisation, structure)
• exercise an assured and conscious control over levels of
formality, particularly through manipulating grammar and
vocabulary to achieve this
• in writing narratives, consider how authors have developed
characters and settings in what pupils have read, listened
to or seen performed
• select appropriate grammar and vocabulary,
understanding how such choices can change and enhance
meaning
• use further organisational and presentational devices
to structure text and to guide the reader (for example,
headings, bullet points and underlining)
• in narratives, describe settings, characters and atmosphere
and integrate dialogue to convey character and advance
the action
• assess the effectiveness of their own and others’ writing

Week 1
This week the children will:
• explore historical connections (WW2) to help build background knowledge
before reading the story, as this is a key theme throughout the novel.
• gain an understanding of key concepts (refugees, evacuees)
• create an early interpretation of The Lost Magician through discussing the
quotes, blurb and reading the first few pages
• develop an understanding of how Piers Torday uses language to reveal
character and create early impressions of the two youngest siblings (Larry
and Evie) based on their thoughts and actions
• understand the historical theme connected throughout the story
• understand what impression means and how it relates to understanding
characters in stories
• have an early interpretation of Larry and Evie and what kind of characters
they are
• be able to compare and contrast the two youngest siblings.

Resources provided:
•
•
•
•

Pupil resource – Role on the Wall template
Pupil resources – Larry and Evie Impression/evidence charts
Pupil resources – Today/WW2 and Larry/Evie: Venn diagrams
Teaching slides to support discussion

Week 2
This week the children will:
• begin to discuss themes ‘fiction vs facts’, ‘power of reading’ and ‘how the
same event can impact people differently’
• develop an understanding of different characters in the story
• create predictions on where the children are going to go and better connect
with one of the four children by writing an internal monologue or diary entry
to explore their thoughts and feelings.
• have a deeper understanding of themes present in the story
• begin to make connections to the storyline and Torday’s style of writing by
creating a free-write on what might happen next in the story
• develop a stronger connection to one of the siblings (Larry, Evie, Patricia or
Simon) and what they are going through by creating an internal monologue
or diary entry from their POV

Resources provided:
•
•
•
•

Pupil resource – Persuasive writing help sheet
Pupil resource – Patricia and Simon point/evidence chart
Pupil resource – Scenes from The Lost Magician for role-play
Teaching slides to support discussion
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Planning Overview
Week 3

Week 4

This week the children will:
• begin to explore theme ‘actual war vs fantasy war’
• further develop their understanding of recurring themes present in the story ‘fiction vs facts/non-fiction’
and ‘historical links to WW2’
• begin to discuss the term ‘intertextuality’ and the connections that they can see this in this story
• develop their understanding of shifts in narration present in the story
• deepen their understanding of connections (intertextuality) relating to The Chronicles of Narnia
• further increase their understanding of various themes present in the story
• become aware of how to use third-person narration
• begin to edit their own writing to mimic Torday’s style
• have a class debate which will guide their persuasive writing

This week the children will:
• explore the two main sides of the battle ‘Reads vs Unreads’ and consider reasons for joining both sides
of the battle
• develop their understanding of writing with a formal tone
• investigate language and its effect
• explore how the children are handling the different situations that have presented themselves to them
• further enhance their understanding of Torday’s writing style and how he manipulates language as
well as moves freely between characters and scenes
• write balanced arguments analysing reasons for joining Reads and Unreads for the purpose to discuss
• create quality questions to further understand Simon and Patricia and use this information to write a
prediction in the style of the story on what will happen next

Resources provided:

Resources provided:

•
•
•
•

Pupil resource – Point/evidence chart
Pupil resource – Omniscient vs Limited narration examples
Pupil resource – Fiction and non-fiction: Venn diagram
Teaching slides to support discussion

•
•
•
•

Pupil resource – Reads vs Unreads: T-chart
Pupil resource – Planning sheet for balanced arguments
Pupil resource – Runic alphabet
Teaching slides to support discussion

Week 5

Week 6

This week the children will:
• further develop understanding the themes ‘how different people deal with struggles’ and ‘power of
reading’
• begin to make connections to the themes of ‘love’ and ‘goodness and kindness vs ignorance and
selfishness’
• analyse how Torday evokes emotions
• evaluate the story
• analyse the predictions they have made throughout this unit and consider if they have used any of the
same themes Torday has
• understand the premise of the book (importance of reading and having libraries)
• write the next part of story paying close attention to details stated and implied, emotions created and
how they will include themes similar to Torday’s
• write reflections based on what they understood about the story’s themes and what they have learned
through the reading

This week the children will:
• reflect on what they have learned about Nicholas Crowne in The Lost Magician
• consider the themes present in the story to create a plan for their own stories
• plan a story from Nicholas Crowne’s POV to gain a better understanding of his character by playing
around with what could have happened the last day he was seen
• revisit chapter 5 for inspiration and write a prequel to this book with a focus on Nicholas Crowne using
Torday’s style and voice within their own writing
• create their own homage (like Torday has) to their own favourite book
• draw on their reading as a model for their own writing
• draft, edit and publish a story that relates to what they have learned in this unit and what they
understand about Torday’s style of voice, characterization, ability to move freely between characters
and scenes, range of sentence openers, vivid vocabulary and his range of sentence lengths

Resources provided:

Resources provided:
• Pupil resource – SATs-style questions (not necessarily to be used during week 6)

• Teaching slides to support discussion
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SESSION 13
Learning objective

To build an understanding of shifts of narration

Outcomes

●

Key vocabulary

Immaculate, nave, plinth, flamboyant, flourish, dappled, revolution, dramatic irony

Key questions

●

Activities

●

To have a clear understanding of the shifts in chapters and the POV the story is told from
● To develop an understanding of why the third-person omniscient works in this story

Why is Evie fascinated by the City of the Unreads?
● What comparisons can we make between to the Land of the Reads and the City of the Unreads?
Read Chapter 10: The Secretary’s Residence. Where is Evie going? Why does Evie like the Silver Soldiers more than
the bears? What does this say about her character? Why does she feel she will be safer in the City of the Unreads?
When Evie thinks Thumb has been turned into a statue, what character/story could we link this concept with? Why
do you think Torday has made this link for the reader here? How have Evie’s feelings changed at the end of this
chapter compared to the beginning? Why do you think she is frightened now? What has changed?
● On page 119, Evie notices many story characters marching and looking very worn. Then she thinks about the term
‘refugees’ and asks herself if she is now a refugee. What has happened that might make her feel she is a refugee?
How does this compare to her being evacuated to a countryside home post-war? Why are the story characters
refugees?
● Read National Security Archives Extract 17 (pages 127–128). What information do we gain about the professor in
this letter to the children’s parents? Do you think she is being completely honest? Why or why not? What might be
the purpose of keeping the children at the house for longer?
● Read Chapter 11: The Search Begins. Introduce the term ‘dramatic irony’. Discuss if we knew early on that Evie was
going to betray her siblings and the Reads. This chapter takes us back to the bear’s house, where they have noticed
Evie has gone and are worried about her betraying them. Her siblings are defending her honour because she is
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●

●

●
●

●
●

always so well-behaved and studious – however this is dramatic irony as we know she has gone against this to join
the Unreads.
In the three sections read, we see three different shifts in the story. As the readers we follow Evie joining the
Unreads, then read a letter to the children’s parents from the archives extract and have now re-joined the bears and
what they are going through. Do you like the shifts in location and narration? Do you think it works to tell the story
effectively? What POV is the story told in? Do you think the third-person narration works?
Display the teaching slide to introduce the term ‘third-person omniscient’. This brings to life and develops the world
of all the characters by knowing what every character is thinking and feeling. This is a useful approach to storytelling
when there are many characters present as there are in this story. This style also allows the narrator to relate
information about different characters that they themselves might not understand about each other. Discuss ‘thirdperson limited’. Distribute examples of the different POVs (Pupil resource – Omniscient vs Limited). Discuss the
differences in the narration from the story. How do these two types of narration differ?
Children to discuss with partners: How would the story change if the story was told from a third-person limited view
or first-person of one of the characters? Could this story be told from one camera angle? Why or why not?
Children to edit their writing from Session 9. They need to reread their writing of Chapter 7 and see if the children
succeeded in writing omnisciently. If they have not written in the omniscient, how could they improve their writing?
In what ways could they change their narration within their writing so it follows Torday’s style of narration in
‘third-person omniscient’?
Hear some – children to share what they noticed about their own writing. Were you successful? What are you
considering changing in your writing?
Allow time for children to edit their writing and see if they can master the omniscient narrator.

Teacher guidance

●

The purpose of this session is to gain a deeper understanding of the characters and how the narrator gives us great
insight about each of the different characters. The lesson should focus on reading the story and having discussions
around the POV the story is told.

Resources needed

●

Teaching slide
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Pupil resource – Omniscient vs Limited narrative examples
● Writing from Session 9
●

Curriculum coverage

●
●
●
●
●

Identify themes and conventions in a wide range of books
Predict what might happen from details stated and implied
Check that books makes sense to them, discus their understanding and explore the meaning of words in context
Discuss and evaluate how authors use language, including figurative language, considering the impact on the reader
Draw inferences such as inferring characters’ feelings, thoughts and motives from their actions, and justify inferences
with evidence
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What is the difference between omniscient and
limited narration?
Third-person omniscient
• Omniscient means ‘all-knowing.’
• The narrator knows all the thoughts
and feelings of their characters and
moves freely between them as seen
fit to tell the story.
• The narrator can look into the head of
any character to reveal their thoughts
and feelings.
• Third-person omniscient is probably
the oldest narrative form of recorded
storytelling.
Rising Stars 2019 © Hodder & Stoughton Limited

Third-person limited
• The narrator tells the story from the close
perspective of one character at a time. A
good example is Harry Potter, where the
majority of the story is told from Harry’s POV.
• The reader will need to infer the other
characters’ thoughts and feelings based on
what the main character observes on their
behaviour.
• This gives a feel of a first-person narrative by
creating the immediacy and familiarity of the
character without being trapped in one
character’s mind the whole time.

Use with
Session 13

1

Session 13 Omniscient vs Limited

Omniscient

Limited

‘Evie shrugged, starting at
the bloodied animals so hard
that that she thought she
could smell them. Then she
didn’t want to look at the
picture any more, especially
not at any more blood. Not
ever again, she thought.
They had all seen enough
blood to last them for a very
long time indeed.’ Page 7.

She gazed at Evie from
across the room starting
deeply at a picture. She
noticed the tears welling in
her eyes as the look of
disgust left her face. She had
seen this same look on her
face before just after the first
Blitz. When she finally gained
enough courage to walk
away from the painting, she
was holding her breath.

‘Simon had spent such a
long time finding his siblings
incomprehensible, by being
so far away from their old
lives somehow made him
feel closer to them.’ Page 71.

Patricia watched her brother
as he paced back and forth
from one end of the room to
the other. His movements
were quick, almost agitated.
When he looked up, she
noticed a sadness in his eyes
unlike anything she had ever
witnessed before. But he
immediately looked down
when their eyes crossed and
wrapped his arms around
her. Could there just be
something in his eyes or are
has this place changed him?
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Recommended Year Group: Year 6
Recommended Edition: 9780552565974

Wonder by R. J. Palacio
Unit overview

Key questions

In this six-week study, themes of kindness, being ‘different’, relationships, coming of age, bullying and change will all be explored. Children will

• Does everyone deserve a standing ovation at least once in their
lives? What constitutes a need for a standing ovation?
• What is more important, inner or outer beauty?
• What is the difference between being kind and nice? Can they
be separate?
• Are there reasons for the way bullies act or are people just
born mean?
• How do relationships have lasting effects on who you are or
how you treat others?

be given many opportunities throughout the learning journey to express their understanding of these themes through making connections with
them, selecting and analysing content from the story as evidence of these themes as well as engaging with them on a personal level. Children
will develop understanding of and empathy with August, what he experiences, how this affects him and his relationship with others. They will
explore how the story is written, the different perspectives and how these impact on our impression of Auggie and the other characters. There
are a range of writing opportunities within this study, including writing internal monologues, non-fiction and telling the story from a third-person
perspective. Finally, the children will apply all that they have learned from the unit to create their own part of the story from Julian’s POV, giving
the story another perspective. All extracts, resources, session planning and teaching slides are included within this unit.

Themes and cross-curricular links

Curriculum coverage

• Science – Science experiments, science
fair projects
• Geography – Map out states in America
and make connections with how to get to
school from home
• Art – Sketching skills: comparing selfportraits to portraits of others to see how
we identify/view ourselves compared to
others
• SMSC – Relationships, friendship, dealing
with change and bullying
• Drama – Performance of scenes from
Wonder, hot seating
• Extra curriculum – Host a science fair

Reading:

Related books for wider reading
• The Boy at the Back of the Class by Onjali
Q Raúf
• The Day I Was Erased by Lisa Thompson
• The Little Prince by Antoine de SaintExupery
• There’s a Boy in the Girls’ Bathroom by
Louis Sachar
• Holes by Louis Sachar
• Harry Potter and the Philosopher’s Stone
by J. K. Rowling
• Street Child by Berlie Doherty
• Matilda by Roald Dahl

• speak audibly and fluently with an increasing
command of Standard English
• recommend books that they have read to their
peers, giving reasons for their choices
• identify and discuss themes and conventions
in and across a wide range of writing
• make comparisons within and across books
• discuss and evaluate how authors use
language, including figurative language,
considering the impact on the reader
• explain and discuss their understanding of
what they have read, including through formal
presentations and debates, maintaining a
focus on the topic and using notes where
necessary
• draw inferences such as inferring characters’
feelings, thoughts and motives from their
actions, and justifying inferences with evidence
• predict what might happen from details stated
and implied
• provide reasoned justifications for their views
• identify main ideas drawn from more than one
paragraph and summarise these

Grammar, punctuation and spelling:
• use expanded noun phrases to convey
complicated information concisely
• use conjunctions, adverbs and prepositions to
express time and cause
• indicate possession by using possessive
apostrophe with plural nouns
• use modal verbs or adverbs to indicate
degrees of possibility
• use relative clauses beginning with ‘who’,
‘which’, ‘where’, ‘when’, ‘whose’, ‘that’ or with
an implied (i.e. omitted) relative pronoun
• use commas to clarify meaning or avoid
ambiguity in writing

Writing outcomes
• use hyphens to avoid ambiguity
• use brackets, dashes or commas to indicate parenthesis
• use semi-colons, colons or dashes to mark boundaries between
independent clauses
• use and punctuate direct speech

Spoken language:

• ask relevant questions to extend their understanding and knowledge
• give well-structured descriptions, explanations and narratives for
different purposes, including for expressing feelings
• maintain attention and participate actively in collaborative
conversations, staying on topic and initiating and responding to
comments
• compose and rehearse sentences orally (including dialogue),
progressively building a varied and rich vocabulary and an increasing
range of sentence structures

Writing:

• identify the audience for and purpose of the writing, selecting the
appropriate form and using other similar writing as models for their
own
• note and develop initial ideas, drawing on reading and research
where necessary
• write effectively for a range of purposes and audiences, selecting
the appropriate form and drawing independently on what they
have read as models for their own writing (e.g. literary language,
characterisation, structure)
• exercise an assured and conscious control over levels of formality,
particularly through manipulating grammar and vocabulary
• in writing narratives, considering how authors have developed
characters and settings in material read, listened to or seen performed
• select appropriate grammar and vocabulary, understanding how such
choices can change and enhance meaning
• use further organisational and presentational devices to structure text
and to guide the reader (for example, headings, bullet points and
underlining)
• in narratives, describing settings, characters and atmosphere and
integrating dialogue to convey character and advance the action
• assess the effectiveness of their own and others’ writing

• Personal narrative about a big move
(session 3) – To entertain
• Diary entries (sessions 4 and 6) – To reflect
• Continuations of the story (sessions 10, 15, 16) –
To entertain
• Non-fiction piece on friend qualities (session 12)
– To explain
• Internal monologues (sessions 14, 19, 23, 24) –
To reflect
• Apology letter (session 20) – To explain
• Email/text string (session 21) – To reflect/to
inform/to entertain (depending on the topic of the
messages)
• A story from Julian’s POV (sessions 26–30) – To
entertain

Essential teaching guidance
• This unit is written in such a way that children
can freely discuss their feelings throughout, so
it is important that there is clear guidance about
respecting the thoughts and emotions of others.
There are many themes discussed throughout
this unit, but the two main ones are ‘coming of
age’ and ‘bullying/friendship issues’. Wonder is
all about growing up, how we handle things and
the knock-on effect this can have on others. It also
helps to be more aware that things aren’t always
as we perceive them and to be more open to
what others might be going through.
• As the reading and writing are closely related, it
would be optimal to have guided reading and
English lessons close together. You may also
consider completing some of the reading at other
times throughout the day to ensure all reading is
complete before the next session’s activities.
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Planning Overview
Week 1

Week 2

Week 3

Objectives and outcomes summary:
This week the children will:
• explore themes in the book and gain early interpretations of key characters in the story
• begin to make connections with the big theme ‘identity, change and friendships’
• gain an understanding of key concepts (inner beauty vs outer beauty)
• discuss the language Palacio uses to reveal character
• create early impressions of August and his family
• empathise with characters
By the end of the week the children will have:
• understood the theme of identity
• written their own personal narrative based on the theme of identity
• understand what ‘impression’ means and how it relates to understanding characters
• written a personal narrative about a big change in their own life
• participated in several role plays, empathizing with the characters’ emotions
• completed a short diary entry based on the POV of August
• understood the use of a hyphen
• analysed language for ‘show not tell’
Resources provided:
• Pupil resource – Identity
• Pupil resource – Impression/evidence chart
• Pupil resource – Character profiles
• Pupil resource – Role on the wall template
• Pupil resource – Tour children evidence chart
• Teaching slides to aid discussion

Objectives and outcomes summary:
This week the children will:
• encourage sympathy for main character
• empathize with Auggie’s emotions
• discuss the theme of relationships
• understand the term ‘motif’ and how it differs from a symbol and how it relates to
Wonder
• further develop and understand August
By the end of the week the children will have:
• a deeper understanding of themes
• written a personal narrative about their first-day experiences
• recorded or acted out a podcast discussing recurring themes and making
predictions
• completed a free write about a close friend
• re-enacted scenes and hot seated characters
• begun to make connections to storyline and Palacio’s style of writing
• developed a stronger connection to August
Resources provided:
• Pupil resource – Impression/evidence chart
• Pupil resource – Mr. Browne’s September precept
• Teaching slides to aid discussion

Objectives and outcomes summary:
This week the children will:
• begin to explore the theme of growing up
• continue to make connections with other
themes previously discussed – friendship
and bullying
• develop their story continuations
• understand how Palacio uses dialogue
within the story and the impact it has
• analyse shift in narration
• compare how the voice changed from
August’s section to Olivia’s
By the end of the week the children will have:
• deepened their understanding of switch in
narration
• re-enacted scenes and hot seated
characters
• further increased their understanding of
themes
• edited their own writing to ensure their
dialogue is used for purpose and impact
Resources provided:
• Pupil resources – Impression/evidence
charts
• Teaching slides to aid discussion

Week 4

Week 5

Week 6

Objectives and outcomes summary:
This week the children will:
• understand how the author changes POV
• develop an understanding of narration by transferring a first-person chapter to thirdperson omniscient
• make comparisons between the two siblings to understand their relationship and
continue to develop understanding of varied POVs in the story
• develop their understanding of the theme of ‘struggles with kindness’
By the end of the week the children will have:
• written in third person omniscient
• analysed language used and its effect
• completed a Venn diagram comparing the siblings
• re-enacted scenes and hot seated character
• developed an understanding of other key characters
• connected with Jack through an internal monologue
• written an apology letter from Jack to Julian
Resources provided:
• Pupil resource – Venn diagram
• Pupil resource – Comprehension questions
• Teaching slides to aid discussion

Objectives and outcomes summary:
This week the children will:
• explore their understanding of formal and informal tones
• connect with another character and analyse how Palacio decided to write it
• analyse a shift in Auggie’s character and discuss what has affected these changes
• explore the theme ‘coming of age’ and how it relates to other characters in the story
• evaluate the whole story
By the end of the week the children will have:
• analysed language used in a string of messages between characters
• understood other ways authors develop characters
• made links to changes in Auggie’s character
• related to changes in Miranda’s life
• written a diary entry from Miranda’s POV
• written a reflection based on what they understood about the story’s themes and
what they have learned through the reading
• created their own precept and reflected on what it means to them
Resources provided:
• Teacher resource – Letter
• Pupil resource – Impression/evidence chart
• Pupil resource – Formal and informal words and phrases
• Pupil resource – Scenes with Justin
• Teaching slides to aid discussion

Objectives and outcomes summary:

This week the children will:
• reflect on what they have learned about
Julian in Wonder and consider the themes
present in the story to create a plan for their
own stories from his POV
• plan a story from Julian’s POV
• develop a backstory that seems believable
By the end of the week the children will have:
• drawn on their reading as a model for their
own writing
• drafted, edited and published a story that
relates to what they have learned in this unit
and what they understand about Palacio’s
style of voice, characterisation, emotive
language, range of sentence openers, vivid
vocabulary and range of sentence lengths

Resources provided:

• Pupil resource – Bullying comparison
• Teaching slides to aid discussion
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SESSION 10
Learning objective

To understand principles and morals and how they relate to the story

Outcomes

To analyse Mr. Browne’s precept both for the language used and how it applies to the story

Key vocabulary

Precept, principals, morals, plot device

Key questions

●

How do writers create empathy and sympathy for a character?

Activities

●

Display the first teaching slide to the class and discuss the word ‘precept’. Allow time for the children to talk in pairs
before sharing with the class.
Ask: Do you think the main characters have precepts that they seem to live by?
Before reading the next chapter, ask children to focus on the ideas that are important to them and write them down
on a flipchart or the board.
Read pages 45–48, ‘Choose Kind’. Ask: How might the precepts help the children in their daily lives? What do you
think the purpose of the precepts are? Explain that the precepts will keep running throughout the story. Why do you
think Palacio has chosen to use precepts as a plot device to run within the story? How might they help the
characters with different struggles they might encounter throughout the story?
Display the next teaching slide and read aloud Mr. Browne’s September precept, ‘When given the choice between
being right or being kind, choose kind.’ Discuss as a class what it means. Demonstrate how the children could
interpret a precept to get them started.
Provide the children with Mr. Browne’s September precept. Split the class into pairs and allow time for the children
to discuss their interpretation and understanding of this precept, and how it relates to the story. Follow up by sharing
ideas aloud. Add their interpretations to the board or add to the working wall (to revisit throughout the story). Ask:
Do you agree with this precept? Why or why not? Can you think of a time when you put this precept into practice?
Children should then be allowed to revisit some of the ideas they came up with prior to reading the chapter about
their own precepts and what the word means to them.

●
●
●

●

●

●
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Model writing a precept(s) related to you and discuss why you chose it or live by it. For example, ‘Life is too short, so
live each day to your fullest’.
● Give children the opportunity to write their own precept that they think they should abide by, then create
interpretations on them like they have already done with Mr. Browne’s precept. Children should further consider
how they would want to behave and the rules they would like to live by. Ask: Has Mr. Browne’s precept inspired you
to think differently? Or will you stick with your original precept?
● Plenary – share aloud precepts and have children analyse them. Can you make any links with the individual they are
and what this says about them as a person? Would any of them be useful to Auggie or any of the other characters?
●

Teacher guidance

●

Resources needed

●

Curriculum coverage

●

This is the chapter where Mr. Browne introduces precepts to the children and how they will be given a new precept
each month. Prior to reading this chapter as a class, allow time for the children to have a similar experience to Auggie
and his peers. If possible, create the same environment where children can shout out different things that are
important to them, and write them on the board.

Teaching slides
● Pupil resource – Mr. Browne’s September precept
● Flipchart
Identify how language, structure, and presentation contribute to meaning

Embedded grammar
● Extend the range of sentences with more than one clause by using a wider range of conjunctions, including ‘when’,
‘if’, ‘because’ and ‘although’
● Use conjunctions, adverbs and prepositions to express time and cause
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WHEN GIVEN THE CHOICE
BETWEEN BEING RIGHT OR
BEING KIND, CHOOSE KIND.
What is meant by this quote?
Can you analyse the language used in Mr. Browne’s precept?

Use with
Session 10

1
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Session 10 Mr Brown’s September precept

1. Read the precept below and analyse the language used. Think
about how it might relate to the story.

WHEN GIVEN THE CHOICE
BETWEEN BEING RIGHT OR
BEING KIND, CHOOSE KIND.
2. Why has Palacio chosen to use this precept as the first one?

3. How does this help us understand the theme of ‘kindness’?
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