The Call of the Wild by Jack London
Unit overview

Writing outcomes

This seven-week unit is a study of Jack London’s famous novel, The Call of the Wild. This
sequence of learning will develop children’s understanding of the story, characters, themes
and language. This understanding is deepened through introducing the children to the social,
historic and geographic context of the Klondike Gold Rush 1896-99. The unit provides the
children with many opportunities to write exciting narratives in the style of Jack London, focusing
on the writing of action, character and dialogue in particular. The unit teaches reading, including
fluency, vocabulary and comprehension and meaningful writing, for a range of form, purpose
and audience. The teaching of grammar and punctuation is embedded within the analysis
of the language and structures used to tell the story, with children exploring the effect these
might have on readers. Children are taught to apply what they have learnt to their own writing,
making choices to affect their reader’s thoughts and feelings. This learning culminates in a final
piece of writing, where the children apply all that they have learned to write a narrative based
on an adventure involving animals. This task will give the children an opportunity to write in an
engaging and classic style. All extracts, resources, session planning and teaching slides are
included within this unit.

• Give reasons for a point of view including evidence – to
develop comprehension skills
• The next part of a fight scene – to explore and
consolidate writing in this style
• Free writing as Buck – to explore the character’s thoughts
and feelings
• Non-fiction writing on dog sled teams – to inform
• A presentation on research into dog sled teams
• Writing a narrative of a dog fight – to entertain and
consolidate writing in this style
• Writing dialect – to explore and consolidate the writing of
dialogue
• A narrative poem – to entertain
• Writing a character monologue – to explore the portrayal
of character
• A story – to entertain

Related books for wider reading
•
•
•
•
•

White Fang by Jack London
Jack London’s short stories
Wolf Wilder by Katherine Rundell
The Wolves of Currumpaw by William Grill
Varjak Paw by S. F. Said

Key questions
•
•
•
•

Recommended Year Group: Year 5
Recommended Term: Summer
Recommended Edition: 978141321059

What is the ever-present hidden danger?
What is disobedience and is it always wrong to break the rules?
Are the Wizards and the Warriors really that different?
How do the relationships between the parents and their children
change?
• Do you get back from the universe what you give?
• Who is the unknown narrator?
• If we don’t know who they are, can we trust what they are telling us?

Themes and cross-curricular links
• Geography – Alaska/Canada, mountains,
map-reading, development of a town and
its economy
• History – Klondike Gold Rush
• Science – Darwinism (survival of the fittest)
• PSHE – Working as part of a team, the
struggle for mastery, man vs. nature (the
laws of civilisation and the wilderness)
• Art – Sketching dogs and humans, painting
Alaskan wilderness
• D&T – Wooden sledge making

Essential teaching guidance
• The subject matter of the book means that the children will
read quite graphic descriptions of violence between dogs,
to dogs and of dogs to men. Children of a more sensitive
nature may need to be prepared for this.
• It is highly recommended that children are encouraged to
read Jack London’s White Fang alongside this unit, either
independently or as part of Guided Reading sessions.
White Fang is, for all intents and purposes, The Call of the
Wild in reverse. There are also other Jack London stories
recommended within individual sessions.
• Some of the language in The Call of the Wild is complex,
especially when dealing with matters of a more
philosophical nature. The challenge is high and teachers
should allow students the time to explore complex
language in pair and group work. However, the language
involved directly in the narrative of the dogs’ adventure is
more accessible. Children will relish the challenge.
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Curriculum coverage
Spoken language:
• ask relevant questions to extend their understanding and
knowledge
• use relevant strategies to build their vocabulary
• articulate and justify answers, arguments and opinions
• give well-structured descriptions, explanations and
narratives for different purposes, including for expressing
feelings
• maintain attention and participate actively in collaborative
conversations, staying on topic and initiating and responding
to comments
• use spoken language to develop understanding through
speculating, hypothesising, imagining and exploring ideas
• participate in discussions, presentations, performances, role
play/improvisations and debates
• select and use appropriate registers for effective
communication

Reading:
• Discuss and evaluate how authors use language, including
figurative language, considering the impact on the reader
• Retrieve, record and present information from non-fiction
• Participate in discussions about books
• Explain and discuss their understanding of what they have
read
• Provide reasoned justifications for their views
Maintain positive attitudes to reading and an understanding of
what they read by:
• identifying and discussing themes and conventions
• making comparisons within and across books
Understand what they read by:
• checking that the book makes sense to them, discussing
their understanding and exploring the meaning of words in
context
• asking questions to improve their understanding
• drawing inferences such as inferring characters’ feelings,
thoughts and motives from their actions, and justifying
inferences with evidence
• predicting what might happen from details stated and
implied

• summarising the main ideas drawn from more than 1
paragraph, identifying key details that support the main
ideas
• identifying how language, structure and presentation
contribute to meaning

Grammar, punctuation and spelling:
• use passive verbs to affect the presentation of information in
a sentence
• use the perfect form of verbs to mark relationships of time
and cause
• use expanded noun phrases to convey complicated
information concisely
• use modal verbs or adverbs to indicate degrees of possibility
• use relative clauses beginning with who, which, where,
when, whose, that or with an implied (i.e. omitted) relative
pronoun
• use commas to clarify meaning or avoid ambiguity in writing
• use hyphens to avoid ambiguity
• use brackets, dashes or commas to indicate parenthesis
• use semicolons, colons or dashes to mark boundaries
between independent clauses
• use a colon to introduce a list

Writing:
• identify the audience for and purpose of the writing,
selecting the appropriate form and using other similar
writing as models for their own
• in writing narratives, consider how authors have developed
characters and settings
• select appropriate grammar and vocabulary, understanding
how such choices can change and enhance meaning
• describe settings, characters and atmosphere and
integrating dialogue to convey character and advance the
action
• précis longer passages
• use a wide range of devices to build cohesion within and
across paragraphs
• use further organisational and presentational devices
to structure text and to guide the reader (for example,
headings, bullet points, underlining)

• assess the effectiveness of their own and others’ writing
• propose changes to vocabulary, grammar and punctuation
to enhance effects and clarify meaning
• ensure the consistent and correct use of tense throughout a
piece of writing
• ensure correct subject and verb agreement when using
singular and plural, distinguishing between the language of
speech and writing and choosing the appropriate register
• proofread for spelling and punctuation errors
• perform their own compositions, using appropriate
intonation, volume, and movement so that meaning is clear

Writing:
• What was the Klondike Gold Rush and what were its effects?
• What language does Jack London use to convey Buck’s
superiority?
• What life lessons have you learned? Were they hard?
• Do you think Buck will learn any further lessons?
• What do you understand by the Law of Club and Fang?
• How does London convey the horror of the scene?
• Why does London include this scene in such graphic detail?
What impact does it have on the reader? What function does
it serve in the story?
• How does Buck learn to pull the sled?
• How does London compare the laws of the North to those
of the South? How is he trying to justify Buck’s behaviour by
doing this?
• What laws and morals do we live by? Would there ever be
a time when it would be acceptable to break one of those
rules and laws?
• What do you think the dominant primordial beast is?
• What is at the root of the bitter hatred between Buck and
Spitz?
• How you ever had to deal with a bully like Spitz in school or
outside?
• How do writers create empathy and sympathy?
• What are the themes of the book?
• How does Buck continue to return to his primitive self?
• How did Buck achieve mastery?
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Planning Overview
Week 1

Week 2

Week 3

Objectives and outcomes summary:

Objectives and outcomes summary:

Objectives and outcomes summary:

This week the children will:
• develop an understanding of the Klondike Gold Rush
• develop empathy for some of the characters
• understand some of the characters
• explore the language and structure of writing an action/fight scene
• imitate the writing of an action/fight scene

This week the children will:
• develop a more in-depth understanding of character portrayal
• begin to explore the theme of ‘survival of the fittest’
• further develop an understanding of Buck by writing an internal
monologue
• develop an understanding of the workings of a dog sled team through
research
• prepare a presentation of findings from research

This week the children will:
• produce a written opinion backed up by evidence
• draw a comic book sketch of the stand-off between Buck and Spitz
• write in the style of the story
• explore character development
• explore and analyse the writing of an action/fight scene

Resources provided:
•
•
•
•
•
•

•
Pupil resource – Map of Canada and Alaska
Pupil resource – Point/evidence chart
Pupil resource – Role on the Wall template
Pupil resource – Words and phrases chart
Extracts from the text
Teaching slides to aid discussion

Resources provided:
•
•
•
•
•
•
•

Pupil resource – Character chart
Pupil resource – Husky images
Pupil resource – Dog in harness
Pupil resource – Anatomy of a dog-sled team
Pupil resource – Dog-sled terms and commands
Extracts from text
Teaching slides to aid discussion

Resources provided:
•
•
•
•

Pupil resource – Point/evidence chart
Pupil resource – Comic strip
Extracts from the text
Teaching slides to aid discussion

Week 4

Week 5

Week 6

Objectives and outcomes summary:

Objectives and outcomes summary:

Objectives and outcomes summary:

This week the children will:
• write in the style of the story
• edit to improve clarity and effect
• write an internal monologue of a character in dialect
• explore and analyse the writing of dialogue
• write a narrative including dialogue
• produce a detailed and accurate drawing based on part of the text

This week the children will:
• plan a poem
• write a narrative poem
• perform a poem
• explore the writer’s intention in portraying character through discussion
• perform dramatic soliloquies
• evaluate how an author portrays a theme

This week the children will:
• write an internal monologue for Buck
• edit to improve clarity and effect
• evaluate the story and consider narrative choices
• reflect on themes, moral and messages

Resources provided:

Resources provided:

•
•
•
•

•
•
•
•

Pupil resource – Examples of dialect
Pupil resource – Point/evidence chart
Extracts from the text
Teaching slides to aid discussion

Pupil resource – Vocabulary for poem
Pupil resource – The Highwayman
Extracts from the text
Teaching slides to aid discussion

Resources provided:
• Pupil resource – Continuum line
• Pupil resource – Events and emotions graphs

Week 7
Objectives and outcomes summary:
This week the children will:
• draft, edit and publish an animal storys
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SESSION 9
Learning objective

To explore Buck’s thoughts and feelings

Outcomes

To write an internal monologue that demonstrates a secure understanding of Buck’s character

Key vocabulary

Thoughts, feelings

Key questions

●
●
●
●
●

Activities

What is Buck thinking and feeling?
What ordeals has he been through?
How do we sound like Buck?
How do you feel about Buck?
What do you think is going to happen to him?

Recap the events of Chapter 2 so far: Curly’s death, the introduction to the harness (you could distribute Pupil
resource – Dog in harness at this point), the discovery of how to build a nest. Read this sentence from the book: ‘Ere
he landed on his feet, he saw the white camp spread out before him and knew where he was and remembered all
that had passed from the time he went for a stroll with Manuel to the hole that he had dug for himself the night
before.’
● Look at the questions on the teaching slide. What events might Buck be remembering? How does he feel about each
one? Recap Buck’s character. What do you think of him so far? How is he changing? What words and phrases can
you think of to describe him? Refer to the ‘Role on the Wall’ chart from session 4.
● Hear children’s responses and write them on the board. Which event would have affected him the most do you
think?
● Teacher re-reads from ‘He had never seen dogs fight’ to ‘Buck hated him with a bitter and deathless hatred’ (pages
17–19) and from ‘That night Buck faced the great problem of sleeping’ to ‘and wrestled with bad dreams’ (pages 21–
23). While the teacher is reading, the children are to act as Buck and show on their faces and with their bodies the
different emotions that Buck might be feeling. Teacher to model how to act when Buck is rushed by the savage dogs
●
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●
●
●

●
●

●
●
●
●
●

Teacher guidance

and how he acts as he searches for the other dogs, and children can act this out afterwards. The teacher can pause
the reading at points and tap children’s heads to ask them what they are thinking as Buck. This will require a couple
of readings.
Explain that the children will be writing the internal monologue of Buck as he witnesses or experiences one of these
events.
Generate the success criteria for writing in character together. It is Buck’s internal thoughts that the children are
writing.
Oral rehearsal. How might Buck sound? How does what he is thinking and feeling affect how we will speak as
Buck? What thoughts might he have towards Spitz, for instance, and how will these be portrayed? Teacher to
model speaking as Buck. In pairs, children role-play being Buck, expressing his thoughts and feelings over this part of
the story.
Hear some role-plays, then children can carry out a peer assessment. Does it sound like Buck might think?
Children to carry out shared writing. Using some of the examples you have heard, show how to write them down –
focussing on the language to show character and the punctuation to make it easy to read and express meaning
clearly. Draw on what they have learned about language from the previous lessons and try to include the style of
questions that Buck asks so that they can draw on their reading.
Children to orally rehearse again, then to write in pairs initially and then on their own.
Children to read their writing to a partner to peer assess against the success criteria they have generated. Does it
sound like Buck might think? Does it express his thoughts and feelings?
Children to edit their writing to improve the effect of it.
Hear some of the writing read aloud, reminding children of expression, emphasis, pausing, etc. from their reading
aloud so far in the unit.
Does it sound like Buck might think? How do you feel about Buck at this point in the story?

The purpose of the writing is to develop understanding of Buck. It does not matter if the writing is unfinished as it is
the process that is most important.
● The form of writing should not be a diary as Buck cannot write.
●
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Resources needed

●

Curriculum coverage

●

Teaching slides
● Pupil resource – Dog in harness
● Pupil resource – Role on the Wall template (from session 4)

●
●
●
●

Draw inferences such as inferring characters’ feelings, thoughts and motives from their actions, and justify inferences
with evidence
Identify main ideas drawn from more than one paragraph and summarise these
Compose and rehearse sentences orally (including dialogue), progressively building a varied and rich vocabulary and
an increasing range of sentence structures
Assess the effectiveness of their own and others’ writing and suggest improvements
Read their own writing aloud to a group or the whole class, using appropriate intonation and controlling the tone and
volume so that the meaning is clear

Embedded grammar
● Extend the range of sentences with more than one clause by using a wider range of conjunctions, including: when, if,
because, although
● Use conjunctions, adverbs and prepositions to express time and cause
● Use commas after fronted adverbials
● Indicate possession by using the possessive apostrophe with plural nouns
● Use and punctuate direct speech
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Discuss the following questions…
• What events might Buck be remembering?
• How does he feel about each one? Recap Buck’s character.
• What do you think of him so far?
• How is he changing?
• What words and phrases can you think of to describe him?

Use with
Session 9

• Which event would have affected him the most?
1
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Session 9 Dog in harness
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Nevermoor: The Trials of Morrigan Crow by Jessica Townsend

Recommended Year Group: Year 5
Recommended Edition: 9781510104112

Unit overview

Key questions

This seven-week unit of work immerses children in the language, structure and characters of the fantastical and magical story
Nevermoor: The Trials of Morrigan Crow. The text is used to develop reading comprehension, vocabulary and writing skills.
Opportunities are also given for the children to rehearse the correct use of basic grammar and punctuation. Children make connections
with themes on a personal level and create varied, meaningful writing outcomes. The unit culminates in a final piece of work where the
children apply all that they have learned to create a magical adventure story of their own. All extracts, resources, session planning
and teaching slides are included within this unit.

• What is fear?
• Is fear the same for all
people?
• What is a talent?
• Is it ever okay to tell a lie?

Themes and cross-curricular links
• Maths – Time, co-ordinates,
direction
• Geography – Maps
• Science – Light/shadows, animals
– adaptation and variation
• Art – Family portraits
• Art and Design – Puppets, create
their own magical setting
• RE – festivals – Christmas
• ICT – Graphic design, blogging,
room design
• SMSC – Facing fears, talents/
self-worth, friendship/belonging,
telling the truth/telling a lie
• Drama – Hot seating, freeze
frames, discussion and debate

Related books for wider reading
• Harry Potter and the Philosopher’s
Stone by J. K. Rowling
• Brightstorm by Vashti Hardy
• Northern Lights by Philip Pullman

Writing outcomes

Curriculum coverage
Spoken language:

Writing:

• identify the audience for and purpose of the writing, selecting the
appropriate form and using other similar writing as models for their own
• note and develop initial ideas, drawing on reading and research where
necessary
• in writing narratives, considering how authors have developed characters
and settings in material read, listened to or seen performed
• proofread for spelling and punctuation errors
• perform their own compositions, using appropriate intonation, volume,
and movement so that meaning is clear
draft and write by:
• selecting appropriate grammar and vocabulary, understanding how such
choices can change and enhance meaning
• in narratives, describing settings, characters and atmosphere and
integrating dialogue to convey character and advance the action
• précising longer passages
Reading:
• read books that are structured in different ways and read for a range of purposes • using a wide range of devices to build cohesion within and across
paragraphs
• increase familiarity with a wide range of books, including myths, legends and
• using further organisational and presentational devices to structure text
traditional stories, modern fiction, fiction from our literary heritage, and books
and to guide the reader
from other cultures and traditions
evaluate and edit by:
• recommend books that they have read to their peers, giving reasons for their
• assessing the effectiveness of their own and others’ writing
choices
• proposing changes to vocabulary, grammar and punctuation to enhance
• identify and discuss themes and conventions in and across a wide range of
effects and clarify meaning
writing
• ensuring the consistent and correct use of tense throughout a piece of
• make comparisons within and across books
writing
• check that the book makes sense to them, discussing their understanding and
• ensuring correct subject and verb agreement when using singular and
exploring the meaning of words in context
plural, distinguishing between the language of speech and writing and
• ask questions to improve their understanding
choosing the appropriate register
• draw inferences such as inferring characters’ feelings, thoughts and motives from
their actions, and justifying inferences with evidence
Grammar, punctuation and spelling:
• predict what might happen from details stated and implied
• recognise vocabulary and structures that are appropriate for formal
• summarise the main ideas drawn from more than one paragraph, identifying
speech and writing, including subjunctive forms
key details that support the main ideas
• use passive verbs to affect the presentation of information in a sentence
• identify how language, structure and presentation contribute to meaning
• use the perfect form of verbs to mark relationships of time and cause
• discuss and evaluate how authors use language, including figurative language,
• use expanded noun phrases to convey complicated information concisely
considering the impact on the reader
• use modal verbs or adverbs to indicate degrees of possibility
• distinguish between statements of fact and opinion
• participate in discussions about books that are read to them and those they can • use relative clauses beginning with ‘who’, ‘which’, ‘where’, ‘when’,
‘whose’, ‘that’ or with an implied (i.e. omitted) relative pronoun
read for themselves, building on their own and others’ ideas and challenging
• use commas to clarify meaning or avoid ambiguity in writing
views courteously
• use hyphens to avoid ambiguity
• explain and discuss their understanding of what they have read, including
through formal presentations and debates, maintaining a focus on the topic and • use brackets, dashes or commas to indicate parenthesis
• use semicolons, colons or dashes to mark boundaries between
using notes where necessary
independent clauses
• provide reasoned justifications for their views
• use a colon to introduce a list
• punctuate bullet points consistently
• ask relevant questions to extend their understanding and knowledge
• articulate and justify answers, arguments and opinions
• give well-structured descriptions, explanations and narratives for different
purposes, including for expressing feelings
• maintain attention and participate actively in collaborative conversations, staying
on topic and initiating and responding to comments
• use spoken language to develop understanding through speculating,
hypothesising, imagining and exploring ideas
• participate in discussions, presentations, performances, role play/improvisations
and debates
• consider and evaluate different viewpoints, attending to and building on the
contributions of others
• select and use appropriate registers for effective communication

• An apology letter – to
apologise
• Diary entries – to recount
• An internal monologue – to
recount
• An advertisement – to
persuade
• A newspaper report – to
inform
• A continuation of the story –
to entertain
• A trial account – to inform
• A magical adventure story –
to entertain

Essential teaching guidance
• Please be aware that some
children may be sensitive
to the theme of death in the
book.
• Some children may not be
comfortable discussing their
fears.
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Planning Overview
Sessions 1–5

Sessions 6–10

Sessions 11–18

Objectives and outcomes summary:

Objectives and outcomes summary:

Objectives and outcomes summary:

The children will:
• make inferences and predictions based on reading and
justify opinions about the reading
• develop an understanding of the main character
• free write a formal letter of apology
• analyse language to portray a character
• create empathy for reading through exploring the
thoughts and feelings of characters
• write a diary entry from the point of view of a character

The children will:
• explore their understanding of stories set in a parallel world
• develop a deeper understanding of characters in the story
• develop an understanding of the setting within a story
• free write an internal monologue of Morrigan Crow
• develop an understanding of the power of persuasive
writing
• plan writing an advertisement for the Hotel Deucalion

Resources provided:

• Pupil resource – Evidence chart
• Pupil resource – Fact or opinion?
• Teaching slides to aid discussion

•
•
•
•

Pupil resource – Role cards
Pupil resource – Opening page
Pupil resource – Comprehension questions
Teaching slides to aid discussion

Resources provided:

The children will:
• develop an understanding of what to include in an advert
and how to persuade the reader
• write an advertisement for the Hotel Deucalion
• develop an understanding of how to present an advert
effectively
• understand the key events from the story in order to
summarise
• plan a newspaper report based on an event in the book
• write a newspaper report based on an event in the book

Resources provided:
•
•
•
•
•
•

Pupil resource – Persuasive technique
Pupil resource – Advert template
Pupil resource – Presentational device chart
Pupil resource – Planning template
Pupil resource – Newspaper article template
Teaching slides to aid discussion

Sessions 19–21

Sessions 22–27

Sessions 28–35

Objectives and outcomes summary:

Objectives and outcomes summary:

Objectives and outcomes summary:

The children will:
• explore how the author creates mystery and suspense
• free write and predict the next paragraph of the story
• explore what fear is and how to overcome it
• use their imagination to write their own account of the
trial
• take part in an oral debate

The children will:
• free write a diary entry/blog post as Morrigan, explaining
her thoughts and feelings
• begin to plan a magical story of their own
• learn how to create their own characters and build on them
• use their imagination to create maps of the world they have
created (for their magical story)

The children will:
• write a magical story of their own
• learn how to edit their work
• learn how to offer constructive feedback on other’s writing
• publish their own writing
• celebrate the success of their own writing

Resources provided:

Resources provided:

• Pupil resource – Clue collecting
• Pupil resource – For or against chart
• Teaching slides to aid discussion

•
•
•
•
•

Pupil resource – My talents
Pupil resource – Sequencing events
Pupil resource – Planning template
Pupil resource – Characters
Teaching slides to aid discussion

Resources provided:
• Pupil resource – Editing Nevermoor
• Pupil resource – Response sandwich sheet
• Teaching slides to aid discussion
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SESSION 22
Learning objective

To explore our understanding of ‘talent’

Outcomes

To be able to say the things that we are good at

Key vocabulary

Unique, talent

Key questions

●

Activities

●

What makes each of us unique?
● Does everybody have a talent?
● Are talents always obvious?

●
●
●
●

●
●

Recap on the reading of Chapters Nineteen and Twenty and display teaching slide 39. In small groups or as a class,
run through the questions on the slide.
In pairs, get children to discuss what it means to ‘have a talent’. Feedback as a whole class.
Ask the children to look up the word ‘talent’ in a dictionary. Share examples found with the class.
Give the children copies of My talents. Demonstrate or explain to the children a talent that you possess. Then ask the
children to consider their own talents and record them down.
Invite the children to share their ideas. Assuming that the children have chosen more obvious talents such as ‘being
good at football’ or ‘having a lovely singing voice’, encourage the children to delve deeper into what they may think
of as being a talent. For example: Is being a good listener a talent? Encourage members of the class to say what they
think others in the class are good at. Ask the children to consider less obvious talents that they might have and add
these to their sheet. How do you feel about your talents? Are some talents seen as better than others? Remind
children that they may have talents that they haven’t yet discovered.
Read the first three paragraphs of Chapter Twenty-One – the Show Trial. Ask: How are Morrigan and Hawthorne
feeling about the show trial? Why?
Read up to the end of Chapter Twenty–Two. Ask: What talents did the candidates have? Have Morrigan’s feelings
changed at all throughout the day? If we could plot her feelings on a graph, what would it look like?
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●

Teacher guidance

●

Resources needed

●

Curriculum coverage

●

Does anybody have exactly the same combination of talents? Are different talents unique to each person? Are we
fixed by how far we can go with our talents? How can we develop our talents further?

The majority of children are likely to come up with more obvious talents e.g. being a skilled footballer, a beautiful
singer. Guide the children through discussion and their ideas, towards less obvious talents e.g. being supportive,
being a good listener, etc.
● The children could organise a class talent show.
Teaching slide
● Pupil resource – My talents
● A range of dictionaries (ideally a selection of different types and enough for at least one between two)

●
●
●
●

Ask relevant questions to extend their understanding and knowledge
Articulate and justify answers, arguments and opinions
Give well-structured descriptions, explanations and narratives for different purposes, including for expressing feelings
Maintain attention and participate actively in collaborative conversations, staying on topic and initiating and
responding to comments
Use spoken language to develop understanding through speculating, hypothesising, imagining and exploring ideas
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Recap of Chapters 19 and 20
●

●
●
●
●
●
●
●
●
●

How does Morrigan feel at the beginning of Chapter 19 when she
realises she is back in Jackalfax?
Do you think she believes that she has made the right decision?
How does what she witnesses affect her?
Why can’t the inhabitants of Crow Manor see her?
Why do you think her grandmother could see her?
Why do you think her umbrella, out of all her belongings, was her ‘anchor’ back to Nevermoor?
What do we learn about family?
What is the author saying about family?
How might family be important to the story?
At the start of Chapter 20, how does the author change the mood of the story?

Use with
Session 22

1
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Session 22 My talents

What is a talent?

My talents
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The Boy at the Back of the Class by Onjali Q. Raúf

Recommended Year Group: Year 5
Recommended Term: Summer 2
Recommended Edition: 9781510105010

Unit overview

Key questions

This six-week unit is a study of Onjali Q. Raúf’s highly acclaimed debut novel, The Boy at the Back of the Class. This sequence of learning will develop
children’s understanding of the story, characters, themes and language. This understanding is deepened through building the children’s knowledge of
the social, emotional, historic and geographic context of Syria and other places. There are many opportunities to talk and write persuasively, in support of
refugees, enhancing the children’s empathy and sympathy with this important issue of our time. The unit teaches reading, including fluency, vocabulary and
comprehension and meaningful writing, for a range of form, purpose and audience. The teaching of grammar and punctuation is embedded within the analysis
of the language and structures used to tell the story, with children exploring the effect these might have on readers. The children are taught to apply what they
have learned to their own writing, making choices to affect their reader’s thoughts and feelings. This learning culminates in a final piece of writing, where the
children apply all that they have learned to write a newspaper feature on the main characters from the story. This task will give the children an opportunity to
write in a very formal style. Finally, the end of the book is read, with the children left to consider all that they have learned from this story about themselves,
others and the world. All extracts, resources, session planning and teaching slides are included within this unit.

•
•
•
•

Themes and cross-curricular links
• History/Geography – Migration and
immigration
• PSHE – Belonging, friendship and courage
• British Values – Tolerance

Essential teaching guidance
• The subject matter of the book means that
the children will hear Ahmet’s harrowing
story as well as stories from real refugees
so you may need to consider if and how
they need to be prepared for these.
• The racism and intolerance towards
refugees in the story will require you to think
through the best approach for your children.
• With this story it is not appropriate to
delve in to any of the issues or draw on
the children’s own experiences until they
have read relevant parts of the story and
connected with it viscerally first. The events
and issues will be tackled as they happen in
the story.
• The book deliberately keeps the gender
of the narrator from us so you will have to
refer to her as ‘they’ or ‘the narrator’ until
this seems to be revealed at the beginning
of Chapter 20.

Curriculum coverage
Spoken language:

• speak audibly and fluently with an increasing command of
Standard English
• give well-structured descriptions, explanations and narratives for
different purposes, including for expressing feelings
• participate in discussions, presentations, performances, role play/
improvisations and debates
• gain, maintain and monitor the interest of the listener(s)
• use spoken language to develop understanding through
speculating, hypothesising, imagining and exploring ideas
• discuss words and phrases that capture the reader’s interest and
imagination
• predict what might happen from details stated and implied
• maintain attention and participate actively in collaborative
conversations, staying on topic and initiating and responding to
comments
• consider and evaluate different viewpoints, attending to and
building on the contributions of others

that the meaning is clear
• participate in discussion about both books that are read to
them and those they can read for themselves, taking turns
and listening to what others say

Grammar, punctuation and spelling:

• use conjunctions, adverbs and prepositions to express time
and cause
• use commas after fronted adverbials
• indicate possession by using the possessive apostrophe with
plural nouns
• use and punctuating direct speech
• use the present perfect form of verbs in contrast to the past
tense

Writing:

• compose and rehearse sentences orally (including dialogue),
progressively building a varied and rich vocabulary and an
increasing range of sentence structures
• assess the effectiveness of their own and others’ writing and
Reading:
suggest improvements
• discuss words and phrases that capture the reader’s interest and • discuss writing similar to that which they are planning to
imagination
write in order to understand and learn from its structure,
• predict what might happen from details stated and implied
vocabulary and grammar
• check that the text makes sense to them, discuss their
• discuss and record ideas
understanding, and explain the meaning of words in context
• in narratives, create settings, characters and plot
• retrieve and record information from non-fiction
• organise paragraphs around a theme
• draw inferences such as inferring characters’ feelings, thoughts • propose changes to grammar and vocabulary to improve
and motives from their actions, and justify inferences with
consistency, including the accurate use of pronouns in
evidence
sentences
• identify how language, structure, and presentation contribute to • proofread for spelling and punctuation errors
meaning
• in non-narrative material, use simple organisational devices
• articulate and justify answers, arguments and opinions
(for example, headings and sub-headings)
• identify main ideas drawn from more than one paragraph and
summarise
• ask questions to improve their understanding of a text
• identify themes and conventions in a wide range of books
• read their own writing aloud to a group or the whole class, using
appropriate intonation and controlling the tone and volume so

How does the narrator sound?
What is a refugee?
What does ‘to belong’ mean?
What could we do as a country to
help refugees?
• What have you learned about
yourself, others and the world?
• What does the story leave you
thinking?

Writing outcomes
• A piece of persuasive writing
(sessions 5 and 6) – to persuade
adults
• Free writing as Ahmet (session 7) –
to explore the character’s thoughts
and feelings
• A letter to the Prime Minister
(session 14) – to persuade
• Free writing as the narrator
(session 17) – to explore the
character’s thoughts and feelings
• The next part of the story (session
20) – to entertain
• A news broadcast (session 21) – to
inform
• A speech (session 23) – to persuade
• A news feature (sessions 26–29) –
to inform but with bias

Related books for wider reading
• The Journey by Francesca Sanna
• Refugees and Migrants by Ceri Roberts
• I Am Malala by Malala Yousafzai
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Planning Overview
Week 1

Week 2

Week 3

Objectives and outcomes summary:

Objectives and outcomes summary:

Objectives and outcomes summary:

This week the children will:
• develop an understanding of the narrator
• develop empathy for the characters
• understand the characters
• develop an understanding of the experiences of
refugees
• encourage the reader to sympathise with refugees.

This week the children will:
• encourage sympathy with refugees
• empathise with Ahmet
• develop an understanding of Ahmet, his culture and
motivation
• understand the journey refugees make to escape war
or violence and relate to the story
• further develop an understanding of Ahmet

This week the children will:
• understand the arguments for and against allowing
more unaccompanied child refugees into the country
• plan a persuasive letter
• draft a formal persuasive letter
• edit for clarity and cohesion and to improve the effect
on the reader

Resources provided:

• Pupil resource – Planning template
• Pupil resource – Sample letter
• Teaching slides to aid discussion

Resources provided:
•
•
•
•
•
•

Pupil resource – PEE grid
Pupil resource – Chapter 1 extract
Pupil resource – Chapter 2 questions
Pupil resource – Dialogue analysis
Pupil resource – Letter to a newspaper
Teaching slides to aid discussion

•
•
•
•

Pupil resource – Ahmet’s thoughts
Pupil resource – Similarities and differences
Pupil resource – Ahmet’s journey
Teaching slides to aid discussion

Resources provided:

Week 4

Week 5

Week 6

Objectives and outcomes summary:

Objectives and outcomes summary:

Objectives and outcomes summary:

This week the children will:
• develop understanding of the narrator
• decide what to write for the next part of the story
• write in the style of the author
• edit to improve clarity and effect

This week the children will:
• understand perspective and bias in telling a story
• understand the narrator’s changing feelings and the
writer’s perspective
• use rhetoric to persuade
• understand the narrator’s thoughts and feelings
• plan a positively biased news feature story

This week the children will:
• draft, edit and publish a news feature story
• consider how the story ends, and the whole story’s
impact

Resources provided:
• Pupil resource – Special appeal
• Pupil resource – Emergency plan
• Teaching slides to aid discussion

Resources provided:
• Teaching slides to aid discussion

Resources provided:
•
•
•
•

Pupil resource – Rhetorical devices
Pupil resource – Planning template
Pupil resource – News feature plan
Teaching slides to aid discussion
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SESSION 8
Learning objective

To develop an understanding of Ahmet, his culture and motivation

Outcomes

To increase empathy with Ahmet

Key vocabulary

Culture, civil war

Key questions

●

Activities

●

Why is there a civil war in Syria?
● What is the culture where you and your family come from?
● Was Ahmet right to attack Brendan?
● Is it ever okay to hit someone?

●
●
●
●
●

●

Recap what the narrator’s relationship is like with her mother.
Have you ever tried or seen a pomegranate? Bring some pomegranates in to split open, discuss and eat. Discuss
some Middle Eastern foods and what recipes pomegranate might be in.
Display the teaching slide to the class. Point out Syria on the map and discuss the food, dress, music, religion, etc.
How much do you know about Syria? Why is there a civil war there?
Where do your own families come from? It would be good to share that on a map too. What is the culture where
you come from?
Briefly discuss differences and similarities between cultures. Ensure that the children are positive when discussing
the differences. You may wish to write key words on the board to act as prompts.
Go on to briefly discuss the benefits of different cultures (learning from each other, trying new things, meeting
different kinds of people). Provide each child with Pupil resource – Similarities and differences and get them to
individually write down their thoughts related to the discussion they just had.
Read Chapter 9 aloud to the class. Why do you think Brendan behaved in this way? What do you think about
Ahmet’s actions? Why do you think he lost his temper so completely? Is it ever okay to hit someone, as the narrator
suggests on page 98? What else could Ahmet have done?
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Hear from Ahmet in the hot seat again.
● Children should role play being Ahmet in slow motion, to explore his thoughts and feelings further at this stage.
Freeze frame to capture some of these at different stages.
● Speculate what might happen next. How do you think Ahmet becomes the most famous refugee boy in the world?
●

Teacher guidance

●
●
●
●
●
●

Exploring Syria and the children’s own cultures could take up the whole session, especially if you want the children to
do their own research and then present to the class.
A balanced source is the BBC News Webpage on Syria: https://www.bbc.co.uk/news/world-middle-east-14703856
You may wish to model positive differences/similarities before the children began feeding back their thoughts.
Check for allergies before bringing pomegranates in.
There’s a need for clear guidance for respecting each other’s ideas and thoughts.
Be prepared for any/all emotions to come out and what you will do to support different children that need it.

Resources needed

●

Curriculum Coverage

Reading
● Discuss words and phrases that capture the reader’s interest and imagination
● Draw inferences such as inferring characters' feelings, thoughts and motives from their actions, and justify inferences
with evidence
● Listen and respond appropriately to adults and their peers
● Use spoken language to develop understanding through speculating, hypothesising, imagining and exploring ideas
● Give well-structured descriptions, explanations and narratives for different purposes, including for expressing feelings
● Predict what might happen from details stated and implied

Teaching slide
● Pupil resource – Similarities and differences
● Pomegranate(s)
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Traditional food

Great Mosque Of The
Umayyads in Damascus
Aleppo, 2019
Dress
Use with
Session 8

Traditional music https://www.youtube.com/watch?v=ltnPsaEiaQg
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Session 8 Similarities and differences

Similarities

Differences

What are the benefits of different cultures and learning about them?
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Recommended Year Group: Year 5
Recommended Term: Spring
Recommended Edition: 9780099573029

The Jungle Book by Rudyard Kipling
Unit overview

Key questions

This six-week unit is a study of Rudyard Kipling’s The Jungle Book, which will develop children’s understanding of this classic text, its characters, themes and
language. The unit teaches reading, including fluency, vocabulary and comprehension, and writing for a range of form, purpose and audience. The teaching of
grammar and punctuation is embedded throughout the unit through the analysis of language and structure, with activities exploring the effect on the reader.
Philosophical thinking is encouraged throughout the unit, with the use of questioning linked to the text and themes allowing for rich discussion and responses.
The children are taught to apply what they have learned to their own writing, making choices to achieve effective writing which will have impact on the reader.
All learning within the unit builds towards a final piece of writing, where the children can use the knowledge gained, to write a story of their own in the style of
Rudyard Kipling and Katherine Rundell, whose text Into the Jungle: Stories for Mowgli is also considered towards the end of the unit. All extracts, resources, session
planning and teaching slides are included within this unit.

• Does Mowgli have an identity?
• Are we a product of our environment?
• Should humans abide by the Law of
the Jungle or is it only applicable to
animals?

Themes and cross-curricular links
• Geography – rainforests: locations, layers of
rainforest, climate change and the effects of
deforestation
• History and Art – post-impressionist art:
Henri Rousseau’s ‘Tiger in a Tropical Storm’
• Drama – role playing scenes, hot seating,
reading aloud
• Outdoor and adventurous activities/DT –
shelter building, survival techniques, forest
school skills
• Maths – Fibonacci sequence and nature
• Science – plants and animal adaptations
• SMSC – relationships, family and identity
• Philosophy – If we were living in the
rainforest, how would our lives be different?
If a tree falls but there was nobody there to
hear it, did it make a sound?

Related books for wider reading
• Into the Jungle: Stories for Mowgli by
Katherine Rundell
• The Explorer by Katherine Rundell
• Fly, Eagle, Fly!: An African Tale by Christopher
Gregorowski

Curriculum coverage
such choices can change and enhance meaning
• use relative clauses beginning with ‘who’, ‘which’, ‘where’,
• speak audibly and fluently with an increasing command of
‘when’, ‘whose’, ‘that’ or with an implied (i.e. omitted) relative
Standard English
pronoun
• give well-structured descriptions, explanations and narratives for
• use modal verbs or adverbs to indicate degrees of possibility
different purposes, including for expressing feelings
• ensure the consistent and correct use of tense throughout a
• participate in discussions about books that are read to them and
piece of writing
those they can read for themselves, building on their own and
• ensure correct subject and verb agreement when using
others’ ideas and challenging views courteously
singular and plural, distinguishing between the language of
• ask questions to improve their understanding
speech and writing and choosing the appropriate register
• compose and rehearse sentences orally (including dialogue),
• proofread for spelling and punctuation errors
progressively building a varied and rich vocabulary and an
• use semicolons, colons or dashes to mark boundaries
increasing range of sentence structures
between independent clauses
• read their own writing aloud to a group or the whole class, using
• use a colon to introduce a list
appropriate intonation and controlling the tone and volume so that • use commas to clarify meaning or avoid ambiguity in writing
the meaning is clear
• use hyphens to avoid ambiguity
• discuss words and phrases that capture the reader’s interest and
• extend the range of sentences with more than one clause
imagination
by using a wider range of conjunctions, including ‘when’, ‘if’,
‘because’ and ‘although’
Reading:
• use conjunctions, adverbs and prepositions to express time
• increase their familiarity with a wide range of books, including
and cause
myths, legends and traditional stories, modern fiction, fiction from
our literary heritages and books from other cultures and traditions • use commas after fronted adverbials
• indicate possession by using the possessive apostrophe with
• recommend books that they have read to their peers, giving
plural nouns
reasons for their choices
• identify and discuss themes and conventions in and across a wide Writing:
range of writing
• identify the audience for and purpose of the writing, selecting
• make comparisons within and across books
the appropriate form and using other similar writing as
• predict what might happen from details stated and implied
models for their own
• check that the book makes sense to them, discuss their
• note and develop initial ideas, drawing on reading and
understanding and explore the meaning of words in context
research where necessary
• draw inferences such as inferring characters’ feelings, thoughts
• in writing narratives, consider how authors have developed
and motives from their actions, and justify inferences with evidence
characters and settings in material read, listened to or seen
• summarise the main ideas drawn from more than 1 paragraph,
performed
identifying key details that support the main ideas
• in narratives, describe settings, characters and atmosphere
• identify how language, structure and presentation contribute to
• use a wide range of devices to build cohesion within and
meaning
across paragraphs
• discuss and evaluate how authors use language, including
• propose changes to vocabulary, grammar and punctuation to
figurative language, considering the impact on the reader
enhance effects and clarify meaning
• explain and discuss their understanding of what they have read
• assess the effectiveness of their own and others’ writing and
• provide reasoned justifications for their views
suggest improvements
• distinguish between statements of fact and opinion
• use further organisational and presentational devices to

Spoken language:

Grammar, punctuation and spelling:

• use brackets, dashes or commas to indicate parenthesis
• select appropriate grammar and vocabulary, understanding how

Essential teaching guidance
• The Read in to Writing approach
supports meaningful reading
experiences within a rich book
study. This unit also offers SATs-style
questions/preparation which may be
used in guided reading lessons or
focussed SATs preparation sessions,
still linked to the book being studied in
English. The reading comprehension
within the unit of work, along with
questioning and reading aloud to
improve fluency and understanding
threaded through the unit is excellent
SATs preparation.
• Children are urged to freely discuss
their feelings throughout, so it
is important that there is a clear
guidance about respecting the
thoughts and emotions of others.

Writing outcomes
• Personal narrative (session 1) – to link
with the themes of the book (family,
identity, community, society)
• Scene description of Rousseau’s
painting (session 7) – to write with
authenticity in the style of the author
• Mowgli’s diary (sessions 11 and 12) –
to explore Mowgli’s feelings
• Formal instructions (session 19) – to
write formally to instruct an unknown
person (Mowgli)
• Internal monologue (sessions 21–23)
– to explore the feelings of Messua,
Mother Wolf or Mowgli, to empathise
• A story (sessions 27–30) – to entertain

structure text and to guide the reader
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Planning Overview
Week 1

Week 2

Week 3

Objectives and outcomes summary:

Objectives and outcomes summary:

Objectives and outcomes summary:

This week the children will:
• explore their understanding of theme within stories
• explore their prior knowledge and understanding of The
Jungle Book
• form an interpretation of some characters in The Jungle Book
• analyse how the writer uses language
• look at how the poem leads into and links with Chapter One
• look at and analyse what is known so far about the Law of the
Jungle.

This week the children will:
• draw on reading as a model and use inference to select
vocabulary and grammar for effect
• link together art and literature of the same time period
• write a description of the scene portrayed in Rousseau’s
painting, drawing on reading and grammar covered so
far as models
• edit their writing to match the style of the story
• develop understanding of the theme of identity in the
story
• explore and summarise the main ideas of the text

This week the children will:
• develop a stronger understanding of Mowgli’s internal
thoughts and feelings through role play and discussion
of their interpretation of events
• plot Mowgli’s emotions on a graph for use in writing
• write a diary entry in role as Mowgli, demonstrating
understanding of character
• analyse poetry and look at how it relates to themes
present in the story
• investigate language use and its effect, drawing a scene
to match a text description

Resources provided:

Resources provided:

Resources provided:
•
•
•
•
•
•
•

Pupil resource – Blurb
Pupil resource – Night-Song in the Jungle
Pupil resource – SATs-style questions
Pupil resource – The Law of the Jungle
Pupil resource – Man-cub questions
Pupil resource – Similarities and differences chart
Teaching slides to aid discussion

• Pupil resource – SATs-style questions
• Teaching slides to aid discussion

•
•
•
•

Pupil resource – Thoughts/emotions chart
Pupil resource – Hunting-Song of the Seeonee Pack
Pupil resource – Baloo’s maxims
Teaching slides to aid discussion

Week 4

Week 5

Week 6

Objectives and outcomes summary:

Objectives and outcomes summary:

Objectives and outcomes summary:

This week the children will:

This week the children will:

• explore the character Kaa, drawing on evidence and inference
in the chapter and considering Mowgli’s feelings
• investigate language used and its effect, with focus on the
characters’ feelings, Jungle Law and the themes in the text
• build on their understanding of the theme ‘identity’ and how it
relates to Mowgli as he tries to learn the ways of man
• orally rehearse and draw out the features of instructions
• write a set of formal instructions
• develop a stronger understanding of the villagers’ thoughts
and feelings through class role play

• extend their understanding of characters’ thoughts and
feelings through hot seating
• write a monologue in role as either Mowgli, Messua or Mother
Wolf, showing understanding of the character’s thoughts and
feelings, relating to themes of identity and belonging
• evaluate the text, showing understanding of the story on the
whole, reflecting on the themes, morals and messages
• look at model extracts and ensure a sense of purpose is given
to their upcoming writing task
• discuss ideas for a new story for one of the characters.

This week the children will:
• draw on their reading as a model for their own writing,
aiming to use Kipling and Rundell’s style and voice
within their own writing
• draft, edit and publish a story that relates to what they
have learned in this unit and what they understand
about Kipling’s style of voice, characterisation and his
use of language and style for effect

Resources provided:

Resources provided:

• Pupil resource – Similarities and differences chart
• Pupil resource – SATs-style questions
• Teaching slides to aid discussion

• Pupil resource – Mowgli’s family
• Teaching slides to aid discussion
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SESSION 13
Learning objective

To analyse poetry

Outcomes

To understand how to analyse poetry and how it relates to themes present in the story

Key vocabulary

Analyse, poetry, belled, doe, beheld, stole, buffalo, gloss, hide, bullock, sambhur, oppress, hail, fubsy, recited, cuffed,
dost, thy, ignorance, earnestly

Key questions

●

Activities

●

How does the poem express the theme of law and obedience?
● What does this reveal about the wolf community?
● Are there similarities between the poems? What key differences are there?

●
●
●
●
●

●

Read the poem ‘Hunting-Song of the Seeonee Pack’ (Pupil resource). Allow first impressions and thoughts to be
voiced. What is the poem about?
Watch a video of a child reading with homemade animation (see Resources).
Do you have a clearer idea of what the poem is about? What do you notice about the way it was read? Ensure
children have an understanding of the poem and its meaning (see teacher guidance for summary).
In pairs or small groups, instruct the children to rehearse a reading of the poem/part of the poem. They may wish to
use actions. These could be performed and filmed.
What have you learned about wolf packs from the poem? How does this relate to the wolves in The Jungle Book?
Read the poem, ‘Baloo’s Maxims’, on page 34 and the first teaching slide (also a Pupil resource), reciprocally. How
does this differ from the other poem in structure? Make sure the children notice the rhyming couplets. In pairs, ask
the children to read the poem aloud. Does the poem have a natural rhythm, meaning that we all read it in a similar
way? Once they’ve read in their pairs, read it together as a class.
Still in their pairs, children should start to analyse the poem, with a dictionary to help with some of the vocabulary.
Remind them that a heavy-browed Sambhur is a type of Indian deer. Is this poem a clue as to what is to come in the
chapter?
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What do you think is meant by each of the couplets? Is there a theme present in the poem? What questions do you
have? Facilitate children to share and discuss questions and answers.
● Mini plenary – How does the poem relate to the themes in the text?
● At the end of the session, or at the end of the day, read to page 37, ‘Is not that worth a little beating?’ Display the
quote on the next teaching slide. Read the questions together. What does this mean? Is Baloo correct? Should
Mowgli learn in this way or is this cruelty? Get the children to write down their answers in their English books.
●

Teacher guidance

●

Resources needed

●

Curriculum coverage

●

‘The Hunting-Song of the Seeonee Pack’ is about how the wolf hunt for deer as a pack. One wolf scouts for a deer,
then returns to the pack to tell the rest of them, who then follow the trail. One of the wolves will go in for the kill and
they will share the meal between them. They will leave no trace of their hunt. The Law of the Jungle keeps them
together as a functioning community; if they fought alone, they would be competing for the kill, but instead they
stick together to hunt and eat. Using all of what they hunt and kill shows respect for the hunt – another animal has
died for a purpose. The poem symbolises the success of a wolf pack and how their community functions.
● There is a nice version of the Hunting song being sung which can be listened to (see Resources). This could work as a
song for an assembly, or children could create their own music to accompany a poem reading.
● Permission from a parent or guardian may be required to film the children reading.
Teaching slides
● Pupil resource – Hunting-Song of the Seeonee Pack
● Pupil resource – Baloo’s Maxims
● Reading of the Hunting-Song of the Seeonee Pack: https://www.youtube.com/watch?v=DNgYd8veT1o
Identify themes and conventions in a wide range of books
● Check that books makes sense to them, discussing their understanding and exploring the meaning of words in
context
● Discuss and evaluate how authors use language, including figurative language, considering the impact on the reader
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●
●
●
●
●
●
●

Increase their familiarity with a wide range of books, including myths, legends and traditional stories, modern fiction,
fiction from our literary heritages and books from other cultures and traditions
Continue to read and discuss an increasingly wide range of fiction, poetry, plays, non-fiction and reference books or
textbooks
Draw inferences such as inferring characters’ feelings, thoughts and motives from their actions, and justify inferences
with evidence
Ask questions to improve their understanding
Predict what might happen from details stated and implied
Identify how language, structure and presentation contribute to meaning
Participate in discussions about books that are read to them and those they can read for themselves, building on
their own and others’ ideas and challenging views courteously
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Better he should be bruised from head to foot by me who love him
than that he should come to harm through ignorance.

• What does this mean?
• Is Baloo correct?
• Should Mowgli learn in this way or is this cruelty?

Use with
Session 13

1
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Session 13 Hunting-Song of the Seeonee Pack

As the dawn was breaking the Sambhur belled
Once, twice and again!
And a doe leaped up, and a doe leaped up
From the pond in the wood where the wild deer sup
This I, scouting alone, beheld,
Once, twice and again!
As the dawn was breaking the Sambhur belled
Once, twice and again!
And a wolf stole back, and a wolf stole back
To carry the word to the waiting pack,
And we sought and we found and we bayed on his track
Once, twice and again!
As the dawn was breaking the Wolf-Pack yelled
Once, twice and again!
Feet in the Jungle that leave no mark!
Eyes that can see in the dark – the dark!
Tongue – give tongue to it! Hark! Oh, hark!
Once, twice and again!
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The Wizards of Once by Cressida Cowell

Recommended Year Group: Year 5
Recommended Term: Autumn 2
Recommended Edition: 9781444936728

Unit overview

Writing outcomes

This seven-week unit is a study of Cressida Cowell’s The Wizards of Once. The sequence of
learning will develop children’s understanding of the story, characters, themes and language.
The unit teaches reading, including fluency, vocabulary and comprehension, and meaningful
writing, for a range of form, purpose and audience. The teaching of grammar and punctuation
is embedded within analysis of the language and structures used to tell the story, through
activities that explore the effect these might have on readers. The children are taught to apply
what they have learned to their own writing, making choices to affect their reader’s thoughts
and feelings. All learning culminates in a final piece of work, where the children apply all that
they have learned about this story to create a monologue from the point of view of Xar, one of
the key characters within the text. All extracts, resources, session planning and teaching slides
are included within this unit.

• Descriptive paragraph of Xar or Wish (session 5) – to
describe
• Internal monologue (session 7) – to explore a character’s
thoughts and feelings
• Brief monologue (session 9) – to explore a character’s
thoughts and feelings
• Writing the next part of the story in the style of the
author (sessions 13 and 14) – to entertain
• Conversation in the style of the main characters and
using reported speech (sessions 16 and 17) – to entertain
• Note to Queen Sychorax to request that Rule 13 be
amended (session 20) – to persuade
• Detailed monologue from the point of view of Xar
reflecting on the story (sessions 24 and 25) – to
empathise with the character, considering how events
have affected them
• Labelled diagram of a magical creature (session 29) – to
inform

Related books for wider reading

Themes and cross-curricular links

• Nevermoor: The Trials of Morrigan Crow by Jessica
Townsend
• A Place called Perfect by Helena Duggan

• History – Celts and Romans, the Iron Age, warrior kings
and hill forts
• Geography – modern tribes links to the Amazon
Rainforest, for example the Yanomami tribes and the
threat to their homes
• Science – using magnets to make things appear to
float, non-Newtonian fluids (are things always what
they seem?), solids and liquids, investigating arches and
forces
• RE – the theme of forgiveness and resolution across all
major world religions
• DT – create a Wizard fort/Iron Warrior fort, create a mode
of transport for the key characters (this can be linked
to forces, for example create a rubber band powered
vehicle)
• Art – illustration and sketching, creation of fantastical
creatures
• SMSC – relationships, change, disobedience,
understanding differences, tolerance, secrets and trust
• Drama – performance of scenes from The Wizards of
Once, hot-seating, conscience corridor, role play

Key questions
• What is the ever-present hidden danger?
• What is disobedience and is it always wrong to break
the rules?
• Are the Wizards and the Warriors really that different?
• How do the relationships between the parents and
their children change?
• Do you get back from the universe what you give?
• Who is the unknown narrator?
• If we don’t know who they are, can we trust what they
are telling us?

Essential teaching guidance
• The Read in to Writing approach supports meaningful
reading experiences within a rich book study This unit
does however offer SATs-style questions/preparation (see
teaching slides), which may be used in guided reading
lessons or focused SATs prep sessions, still linked to
the book being studied in depth in English. The reading
comprehension within the unit of work, and the reading
aloud to improve fluency and understanding that is
threaded through the unit, is excellent SATs preparation.
• Children are urged to freely discuss their feelings
throughout, so it is important that there is clear guidance
about respecting the thoughts and emotions of others.
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Curriculum coverage
Spoken language:
• listen and respond appropriately to adults and their peers
• ask relevant questions to extend their understanding and
knowledge
• articulate and justify answers, arguments and opinions
• read their own writing aloud to a group or the whole class,
using appropriate intonation and controlling the tone volume
so that the meaning is clear
• maintain attention and participate actively in collaborative
conversations, staying on topic and initiating and responding
to comments
• use spoken language to develop understanding through
speculating, hypothesising, imagining and exploring ideas
• speak audibly and fluently with an increasing command of
Standard English
• participate in discussions, presentations, performances, role
play/improvisations and debates
• gain, maintain and monitor the interest of the listener(s)
• consider and evaluate different viewpoints, attending to and
building on the contributions of others
• discuss and refine ideas
• ask questions to improve understanding
• select and use appropriate registers for effective
communication

Reading:
• apply their growing knowledge of root words, prefixes and
suffixes (morphology and etymology) both to read aloud and
to understand the meaning of new words that they meet
• continue to read and discuss an increasingly wide range of
fiction and retrieve and infer information from these texts
• read books that are structured in different ways
• identify and discuss themes and conventions in and across a
wide range of books
• check that the text makes sense to them, discussing their
understanding and exploring the meaning of words in
context
• ask questions to improve their understanding of a text
• draw inferences such as inferring characters’ feelings,
thoughts and motives from their actions, and justifying
inferences with evidence

• discuss the words and phrases that capture the reader’s
interest
• predict what might happen from details stated and implied
• summarise events and further identify the characterisation
techniques used by the author
• discuss and evaluate how authors use language, including
figurative language, considering the impact on the reader
• identify the grammatical features used by the writer;
rhetorical questions, varied sentence lengths/starters and
empty words and their impact on the reader
• identify the main ideas drawn from more than on paragraph
and summarising these
• identify how language, structure and presentation contribute
to meaning
• discuss and evaluate how authors use language, including
figurative language, considering the impact on the reader
• make predictions from what has been read
• consider and evaluate different viewpoints, attending to and
building on the contributions of others
• explain and discuss their understanding of what they have
read, including through formal presentations and debates,
maintaining a focus on the topic
• provide reasoned justifications for their views

Grammar, punctuation and spelling:
• use further prefixes and suffixes and understand the
guidance for adding them
• use modal verbs or adverbs to indicate degrees of possibility
• use relative clauses beginning with who, which, where,
when, whose, that or with an implied (i.e. omitted) relative
pronoun
• use commas to clarify meaning or avoid ambiguity in
writing, for example after fronted adverbials
• manipulate the sentence structures with accurate
punctuation to impact the reader
• use conjunctions, adverbs and prepositions to express time
and cause
• extend sentences with more than one clause by using a
wider range of conjunctions

Writing:
• identify the audience for and purpose of the writing,
selecting the appropriate form and using other similar
writing as models for their own
• discuss writing similar to that which they are planning to
write in order to understand and learn from its structure,
vocabulary and grammar
• discuss and record initial ideas, drawing on reading
• in writing narratives, considering how authors have
developed characters and settings in what pupils have read
• identify how language, structure and presentation contribute
to meaning
• in narratives, describe settings, characters and atmosphere
and integrate dialogue to convey character and advance the
action
• use and punctuate direct speech accurately
• compose and rehearse sentences orally (including dialogue),
progressively building a varied and rich vocabulary and an
increasing of sentence structures
• use further organisational and presentational devices to
structure text and to guide the reader
• assess the effectiveness of their own and others’ writing and
suggest improvements
• propose changes to vocabulary, grammar and punctuation
to enhance effects and clarify meaning
• ensure the consistent and correct use of tense throughout a
piece of writing
• ensure correct subject and verb agreement when using
singular and plural, distinguishing between the language of
speech and writing and choosing the appropriate register
• proofread for spelling and punctuation errors
• perform their own compositions, using appropriate
intonation, volume, and movement so that meaning is clear
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Planning Overview
Week 1

Week 2

Week 3

Objectives and outcomes summary:

Objectives and outcomes summary:

Objectives and outcomes summary:

This week the children will:
• explore their understanding of characterisation in stories
• create an early interpretation of The Wizards of Once
• develop an understanding of how Cressida Cowell uses language to
reveal character
• explore similarities and differences between Wish and Xar
• create a short descriptive paragraph describing one of the main
characters

This week the children will:
• develop a deeper understand of themes present in the story (such as
relationships and disobedience)
• develop an understanding of different characters and what they are
going through (Xar, Wish, Caliburn and Bodkin).
• understand the style of the author: Cressida Cowell’s use of powerful
word choices, capitalisation, alliteration and dialogue
• explore the thoughts and feelings as an eye witness

This week the children will:
• continue to write in the style in the story, by adding purposeful dialogue
• further develop understanding of the how characters and situations are
developed using drama techniques
• analyse and explore the writing and events of Chapter 11
• play with language and punctuation to mimic the style of Cressida
Cowell’s writing

Chapter focus: 1–4
Resources provided:

Chapter focus: 4–9
Resources provided:

•
•
•
•
•
•

Extracts from the text
Pupil resource – Images for hashtag summaries
Pupil resource – Role on the Wall character template
Pupil resource – Modal verbs for printing
Pupil resource – Planning sheet
Teaching slides to aid discussion

•
•
•
•
•
•

Extracts from the text
Pupil resource – Senses planning sheet
Pupil resource – Postcard template
Pupil resource – Chapter 9 split into blocks
Pupil resource – Images of Xar and Encanzo
Teaching slides to aid discussion

Chapter focus: 9–11
Resources provided:
•
•
•
•
•

Extracts from the text
Pupil resource – Thought bubble templates
Pupil resource – Images for relative clauses
Pupil resource – Story planning template
Teaching slides to aid discussion

Week 4

Week 5

Week 6 and 7

Objectives and outcomes summary:

Objectives and outcomes summary:

Objectives and outcomes summary:

This week the children will:
• visualise characters and then write in the style of the story
• understand the difference between direct and reported speech and be
able to punctuate these accurately
• look at the themes of betrayal and love
• investigate language and its effect in order to write a note to persuade
• debate the motion, ‘Is it ever right to lie?’
• continue to explore Encanzo and Queen Sychorax’s thoughts and
feelings
• write a conversation between Xar and Wish

This week the children will:
• further explore the writer’s intentions in portraying a character
• plan the main events of a monologue from the point of view of Xar
• understand the features and colloquial language used in an internal
monologue
• carefully select language and make powerful choices when writing to
engage their reader
• write a detailed internal monologue paying close attention to details
stated and implied
• proof read and edit their own work and that of their peers
• analyse the main events and the negative and positive points within the
chapter

This week the children will:
• evaluate the events of Chapter 18 and understand how the Cressida
Cowell uses questions to engage the reader.
• revisit the idea of a hidden danger that is ever present throughout the
text
• produce simple mind maps evidencing their thoughts and predictions
• draw on their reading as a model for their own writing and create a
labelled diagram based on a magical creature in The Wizards of Once
• consider the characteristics of fantastical creatures
• create a movie trailer
• evaluate the text as a whole

Chapter focus: 12 and 13
Resources provided:
•
•
•
•

Extracts from the text
Pupil resource – Message bubble templates
Pupil resource – Persuasion game cards
Teaching slides to aid discussion

Chapter focus: 14–16
Resources provided:
•
•
•
•

Extracts from the text
Pupil resource – Examples of monologues
Pupil resource – Monologue planning sheet
Teaching slides to aid discussion

Chapter focus: Chapters 17–epilogue
Resources provided:
• Extracts from the text
• Pupil resource – Storyboard template
• Teaching slides to aid discussion
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SESSION 10
Learning objective

To explore the writer/narrator’s intentions in conveying/portraying character

Outcomes

To have a deeper understanding of the relationships between characters

Key vocabulary

Lockjaw, pomposity, standing (of a position), expulsion

Key questions

●
●
●
●
●
●
●

Activities

How does the author describe Encanzo?
What kind of personality does he have?
How does the name of Xar’s tutor reflect his character?
What else do we discover about Xar and his feelings towards the other members of his family?
What role does Caliburn play in this chapter?
What techniques does the author use to move the action on?
What surprises Xar about his father?

In this session, the children will take sections of text to read as a group to the rest of the class. They will be looking at
Chapter 9, pages 190–210.
● Give the children the following challenge: They will be responsible for sharing an extract from the text with the rest
of the class (Pupil resource – Chapter 9 split into blocks). Refer to earlier sessions and the skills needed to make their
reading engaging for the audience. Ask the children to rehearse saying the sentences all together first to explore
word meaning, the words you might stress, say quietly, where you would pause, the significance of punctuation
marks etc. Put the children into mixed ability groups of three. Draw up a success criteria for presentation: speak
audibly and fluently, maintain a good pace, breath regularly, make eye-contact with the audience.
● Allow them to rehearse until they are comfortable with their section of the text. They could annotate the text to help
them read aloud with expression, for example highlighting words to stress or adding pauses for effect.
● Share the questions from the teaching slide. Whilst the other groups are reading, the audience are going to be
detectives. They will need to make notes about the answers to the questions.
●
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●
●

●
●
●
●
●

Teacher guidance

●

Resources needed

●

Curriculum coverage

●

Give the children time to share their extracts. Discuss the questions and allow the children to give answers.
Encourage them to prove it by providing evidence from the text.
Talk about how the relationship between Xar and his father is developed in this chapter. What do we find out about
both of them? Give the children Pupil resource – Images of Xar and Encanzo so they can make annotations about the
relationship between father and son.
There could be the opportunity for individuals to present their findings to the class. Children need to listen carefully
for any information they have missed.
Direct teaching will then cover any other elements that have been missed.
Peer assess presentations – How has your learning improved your understanding of the story? Did the author use
any techniques that we may have seen earlier in the text? What was the impact of this?
Plenary: What surprises Xar about his father? How do you think this will influence the story to come? Take time to
share predictions and encourage the use of evidence to justify a point of view.
Teacher read to the end of the chapter, pages 208–210.
There will be some skill involved in linking the extracts together and a mini-plenary may help in modelling and
discussing this if direct teaching is necessary between the group readings. Teacher could model good presentation
skills.

Teaching slide
● Pupil resource – Chapter 9 split into blocks
● Pupil resource – Images of Xar and Encanzo
Retrieve and infer information from the text
● Participate in discussions, presentations, performances, role play/improvisations and debates
● Speak audibly and fluently with an increasing command of Standard English
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• How does the author describe Encanzo?
• What kind of personality does he have?
• How does the name of Xar’s tutor reflect
his character?
• What else do we discover about Xar and
his feelings towards the other members
of his family?
• What role does Caliburn ply in this
chapter?
• What techniques does the author use to
move the action on?
• What surprises Xar about his father?
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Use with
Session 10

1

Session 10: Images of Xar and Encanzo

Xar
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1

Session 10: Images of Xar and Encanzo

Encanzo
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