Be Brave Little Penguin by Giles Andreae and Guy Parker-Rees
and The Lion Inside by Rachel Bright and Jim Field
Unit overview
Be Brave Little Penguin tells the story of Pip-Pip who is afraid of the water and how he overcomes his fears. In the first week of this unit,
the children are encouraged to enjoy and respond to the pictures and to talk about how they help us understand Pip-Pip’s feelings at
different points in the story. In the second week, the text is used to create a new story about an animal who overcomes a fear. The Lion
Inside is used as a complimentary text in an optional extension that challenges the children to extend their vocabulary further and to
make simple comparisons. All resources, session planning and teaching slides are included within this unit.

Themes and cross-curricular links
• PSED: Develop empathy and understanding
and how we can help others overcome
fears and anxieties by using the feelings
of characters in the book as an initial
discussion point in circle time activities.
• Be able to express opinions clearly whilst
being able to listen and respond to what
others say through both whole class
discussions, group work and talk partner
tasks.
• British Values: Understand that people are
different and that we need to show respect
and tolerance for others.
• Mathematics: Opportunities for exploring
and comparing size and shapes. Recognise
and ordering numbers 1-20 and solve
simple mathematical problems by tallying.
• Understanding the World: Find out about
different homes and habitats. Where do
penguins live? What is this environment like?
Are all penguins the same? Use information
books and technology to find out about
animals and other environments.
• Expressive Arts and Design: Opportunities
to play co-operatively in small-world play
activities using new vocabulary from
the unit. Role play to support story reenactment. Use a variety of different media
to create pictures and models related to the
themes of the texts and explore how colour
is used to capture feelings.

Curriculum coverage
Communication and language:
Listening and attention:
• Listen attentively
• Accurately anticipate key events and respond to
what they hear with relevant comments, questions
or actions
• Give their attention to what others say and respond
appropriately
• After listening to stories, express views about events
or characters in the story and answer questions
about why things happened (Exceeding Early
Learning Goal)
Understanding:
• Answer ‘how’ and ‘why’ questions about their
experiences and in response to the story, events
and discussions with others
• Follow instructions involving several ideas or actions
• After listening to stories, express views about events
or characters in the story and answer questions
about why things happened (Exceeding ELG)
Speaking:
• Express themselves effectively, showing awareness
of listeners’ needs
• Use past, present and future forms accurately when
talking about events
• Develop their own narratives and explanations by
connecting ideas or events
• Recount experiences and imagine possibilities,
often use a range of vocabulary in imaginative ways
to add information, express ideas or to explain or
justify actions or events (Exceeding ELG)

Reading:
• Read and understand simple sentences using
phonic knowledge to decode regular words
and some common irregular words
• Read aloud simple sentences
• Demonstrate understanding when talking with
others about what they have read
• Read phonically regular words of more than
one syllable as well as many irregular but high
frequency words. Use phonic, semantic and
syntactic knowledge to understand unfamiliar
vocabulary. Describe the main events in the
simple stories they have read (Exceeding ELG)

Recommended Year Group: Reception
Recommended Term: Summer
Recommended Editions: 9781408338384
and 9781408331606

Key questions
•
•
•
•
•
•
•
•

What does this picture tell you?
Which word best describes…?
What does it mean to be brave?
How do you feel when you are scared?
What are you scared of?
Have you ever had to be brave?
How can you help other people who are afraid?
Are we afraid of the same things? Does everyone
get afraid sometimes?

Writing outcomes
•
•
•
•
•
•
•

Modelled and shared writing opportunities
Writing captions
Thought bubbles
Writing linked to personal experiences
Story mapping and sequencing
Story writing
Book review

Writing:

Essential teaching guidance

• Use their phonic knowledge to write words in
ways which match their spoken sounds
• Write some irregular common words
• Write simple sentences which can be read by
themselves and others. Some words are spelled
correctly and others are phonetically plausible
• In their writing, spell phonically regular words
of more than one syllable as well as many
irregular but high frequency words. Use key
features of narrative in their own writing (spaces
between words, beginning to punctuate
sentences and use a capital letter, beginning to
join words and clauses) (Exceeding ELG)

• Spoken language lies an essential foundation
for all aspects of the work covered in the unit.
Quality time needs to be spent explaining,
exploring, discussing and using new vocabulary.
Effective modelling of spoken language will be an
important element in all the teaching sessions.
• Some activities may be appropriate for whole
class sessions, but it is for the class teacher to
decide if activities are best used in adult led
sessions with smaller groups of children.
• Activities in this unit of work should also be
offered as independent reading and writing
opportunities within the continuous provision.
This enables children to practise their reading
and writing skills independently and to explore
the book further through role play and within the
creative area.

Physical Development:
• Use a pencil and hold it effectively to form
recognisable letters, most of which are correctly
formed
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Planning Overview
Week 1

Week 2

Week 3

Objectives and outcomes summary:

Objectives and outcomes summary:

Objectives and outcomes summary:

This week the children will:
• Respond to illustrations and make predictions
• Work in role as a character
• Talk and write about a character’s feelings
• Compare illustrations and talk about how they are the same and different
• Explore word meanings and new vocabulary
• Write about a personal experience of feeling scared
• Listen to and join in shared reading of the focus text
• Learn how to edit a sentence

Resources provided:
•
•
•
•

Pupil resource – Making a prediction
Pupil resource – Contrasting images
Pupil resource – What is Pip-Pip thinking?
Teaching slides to aid discussion

•

Create a small-world environment to enable the children to re-enact
the story and extend through imaginative play. Provide different sized
penguins, sea creatures, crushed ice, igloos, a white plastic cloth and a
shallow dish of water
Provide puppets or simple character headbands for the children to
continue working in role and exploring character viewpoints
Provide a globe, a word map and a card with the word Antarctica. Can
the children find Antarctica on the map or globe?
Place a set of laminated numbered penguins from 1-20 in a container
filled with white shredded paper. Provide large tweezers. Challenge the
children to find the penguins and place them in numerical order
Provide drawing materials for the children to paint and draw pictures of
things they are scared of or of things they might see under the sea
Provide letter writing materials/envelopes in the writing area so that the
children can write a simple letter/message to Pip-Pip
Provide pictures linked to the theme for the children to label, e.g. pictures
of penguins and underwater scenes. Children to use phoneme mats to
write labels for selected objects, e.g. rock, fish, octopus, shark, bubbles
Simple picture puzzles relating to the key characters that the children can
cut out and correctly assemble

Links to continuous provision:

•
•
•
•
•
•
•

This week the children will:
• Re-tell the story Be Brave little Penguin orally with
the support of a story hand
• Begin to understand story structure and be able to
sequence the story of Be Brave Little Penguin
• Match vocabulary to images and discuss word
choices
• Plan a new story using a story telling hand
• Write a new story
• Practise editing a sentence

Resources provided:
•
•
•
•
•

Pupil resource – My story hand
Pupil resource – Images of Pip-Pip
Pupil resource – Word cards
Completed story hand example
Teaching slides to aid discussion

Links to continuous provision:
•

•
•

•
•

Place a set of laminated rhyming words from the
story in shredded paper. Provide large tongs.
Challenge the children to find pairs of words that
rhyme
Laminate key illustrations of significant events from
Be Brave Little Penguin. Sequence in the correct
order on a simple washing line
Prepare A4 booklets using the suggested oral
script. Leave space for the children to illustrate their
own copy of the story. Encourage independent
reading of the booklets
Provide a template for a factsheet in the writing
area so the children can independently write about
penguins and facts they have learned
Provide simple statements from the story. Ask the
children to read and then sort into true/false sets

Other books by Giles Andreae:
• Giraffes Can’t Dance
• The Lion Who Wanted to Love
• Commotion in the Ocean
• I Love You, Little Monster

Resources provided:
•
•
•
•
•
•
•
•
•
•
•
•
•

•
Other books by Rachel Bright:
• The Koala who Could
• Side by Side
• The Squirrels Who Squabbled

Books about overcoming fears:
• Orion and the Dark by Emma
Yarlett
• Can’t You Sleep, Little Bear? by
Martin Waddell and Barbara
Firth
• Max the Brave by Ed Vere
• A Little Bit Brave by Nicola
Kinnear

Pupil resource – Lion template
Pupil resource – Mouse template
Pupil resource – Vocabulary cards
Pupil resource – The lion and the mouse
Pupil resource – Talking prompts
Pupil resource – Book review worksheet
Teaching slides to aid discussion

Links to continuous provision:

•

Related books for wider reading
Information texts about penguins:
• Penguins and their Chicks by
Margaret Hall
• A Penguin’s Life by Nancy
Dickman
• Penguins by Annabelle Lynch
• Egg to Penguin by Camilla de la
Bedoyere
• Why Can’t Penguins Fly? by
Barbara Taylor

This week the children will:
• Explore word meanings and new vocabulary
• Listen to and join in shared reading of part of the focus text
• Match vocabulary to images and discuss word choices
• Write a character description
• Express likes and dislikes about Be Brave Little Penguin and The Lion Inside and justify views
drawing on events and illustrations from the story
• Work in role as a character
• Edit a simple sentence
• Write a simple book review for an award ceremony

•
•
•
•
•
•
•

Provide blank story telling hands for the children to use to help re-tell the story of The Lion Inside
Create a small world environment to enable the children to re-enact the story through imaginative
play. The setting for the story could be created with a container filled with sand, rocks and branches
along with animal figures from the story
Provide images and thought bubble blanks with the questions: ‘What is the lion thinking?’ and ‘What
is the mouse thinking?’ Encourage children to re-read the question and record their responses with
talking tins or similar devices
Provide lion and mouse puzzles – six pieces on an A4 sheet
Make a set of word cards for the children to play the game of ‘Snap’ or ‘Pairs’ from the text The Lion
Inside
Laminate picture fragments from the text. Can the children match the fragments to the correct
part of the book? This encourages the children to scan texts to locate information, initially through
pictures but later in the written text
Provide selected images from The Lion Inside. Challenge the children to sequence the images in the
correct order to re-tell the story
Make character headbands so that the children can re-enact conversations between the mouse
and the lion
Make a magnetic word game. Place word cards in a suitable container and ask children to use
magnetic fishing rods to find pairs of words that rhyme
Provide drawing and writing activities about the children’s own experiences of being brave
Provide other books by the same authors in the book corner for the children to access
independently
Provide a simple tally chart sheet to enable the children to collect their own data for the book award
Provide drawing materials for children to draw their favourite illustration from either Be Brave Little
Penguin or The Lion Inside
Challenge the children to make different animal sounds. Provide picture cards and speech bubbles
for children record these sounds
Make an opposite pairs game to teach children about comparisons – big and little, long and short,
wide and narrow, etc.
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SESSION 13
Learning objective

To write a character description

Outcomes

●

Key vocabulary

Describe, sentence, capital letter, word letter, full stop, finger space, edit

Key questions

●

To orally rehearse sentences for writing using talking prompts
● To write sentences using a range of adjectives
● To edit a simple sentence

●
●
●
●

Activities

Tell me more about?
Which word could you use to describe…?
Can you sound it out?
Does your writing make sense?
What needs mending in the sentence?

Adult focus activity
● Display a copy of the task from Session 11 (Lion template or Mouse template) and vocabulary cards from Session 12
(Vocabulary cards). Re-read key vocabulary and reinforce meaning of unfamiliar words.
● On the first teaching slide, display the talking prompts and read together.
● Model how to use the talking prompts to describe either the lion or the mouse. Invite the children to orally rehearse
sentences about their chosen character. Support children by encouraging the use of the Talking prompts resource.
This will enable the children to give a more extended response.
● Children complete sentences describing either one or both characters. Writing outcomes will be dependent upon the
specific skills of individual children and will need to be adapted to match their needs. Some children for example,
may need to focus on saying and holding a sentence for an adult to scribe. Some children may only draw upon the
support of a limited number of sentence prompts.
● On completion of the writing task, all children should be encouraged to re-read their sentence(s) to check that it/they
make sense. Any errors in terms of grammar, punctuation, spelling or handwriting should be addressed according to
the needs of the individual child.
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Whole class session
● Sentence doctor task – display the next teaching slide and tell the children that the sentence needs ‘making better’.
● Read the sentence together.
● With a talk partner, ask the children to identify the error in the sentence. This should be done orally initially. Once
the error has been identified, the children could then be asked to re-write the sentence correctly on small
whiteboards.
● Display the next teaching slide so that the children can check that their sentences have been edited correctly.
Continuous provision
It may be appropriate to continue using some previously used activities from the previous session.
Make a set of word cards for the children to play the game of ‘Snap’ or ‘Pairs’ using words from The Lion Inside.
Include words that can be phonetically decoded and common exception words.
● Cut out and laminate the images from Picture fragments. Can you match the fragments to the correct part of the
book? This encourages the children to scan texts to locate information, initially through pictures but later in the
written text.
● Provide drawing and writing activities about the children’s own experiences of being brave.
●

Teacher guidance

●

Resources needed

●

The format of these tasks mirrors tasks in Session 5. This provides children an opportunity to practise skills but within
a new context.
● The talking prompts may need to be adapted to meet the needs of different groups of learners. It may be necessary
to limit the range used for children requiring more support.
● Editing is a skill that needs to be explicitly modelled and taught. In the early years, this process should begin with
looking at one simple sentence in which the numbers of errors are limited.
Teaching slides
● Pupil resource – Lion template or Pupil resource – Mouse template (from Session 11)
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●
●
●
●
●
●

Curriculum coverage

●
●
●
●
●
●
●

●

Pupil resource – Vocabulary cards (enlarged copy, from Session 12)
Pupil resource – Talking prompts
Pupil resource – Image fragments (cut out and laminate before the session)
Phoneme mats and common exception word mats
Continuous provision – Set of word cards
Small whiteboards and pens
After listening to stories, children can express views about events or characters in the story and answer questions
about why things happened (Communication and Language: Understanding, Exceeding ELG)
Read aloud simple sentences (Literacy: Reading)
Demonstrate understanding when talking with others about what they have read (Literacy: Reading)
Use their phonic knowledge to write words in ways which match their spoken sounds. (Literacy: Writing)
Write some irregular common words (Literacy: Writing)
Write simple sentences which can be read by themselves and others. Some words are spelled correctly, and others
are phonetically plausible (Literacy: Writing)
In their writing children spell phonetically regular words of more than one syllable, as well as many irregular but high
frequency words. They use key features of narrative in their own writing. Children use spaces between words and
begin to punctuate sentences and use a capital letter, beginning to join words and clauses using and (Literacy:
Writing, Exceeding ELG)
Use a pencil and hold it effectively to form recognisable letters, most of which are correctly formed (Physical
Development: Moving and Handling)
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Sentence Doctor

Mouse lived under a rock.

Use with
Session 13

1
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Session 13 Image fragments
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Recommended Year Group: Reception
Recommended Edition: 9781405288583

Mr Wolf’s Pancakes by Jan Fearnley
Unit overview

Key questions

This three-week unit of work is a study of Mr Wolf’s Pancakes, a contemporary story based on the structure of the traditional tale, The Little Red Hen. Jan Fearnley’s
humorous story has many references to characters such as Wee Willie Winkle, Little Red Riding Hood, Chicken Licken, the Gingerbread Man and the Three Little Pigs. It
is recommended that the children listen to and enjoy the stories in which these characters appear as part of the wider work around the unit.
At first, Mr Wolf seems the very opposite of a traditional fairy tale wolf – he is gentle, polite, and friendly. After deciding to make some pancakes, Mr Wolf quickly
realises that he will need some help from his neighbours. However, they are unwilling to help the struggling Mr Wolf with his reading, writing, counting, carrying and
cooking. It is only when these unhelpful neighbours smell the delicious pancakes and are invited inside Mr Wolf’s house that these disagreeable characters get their
comeuppance! Mr Wolf’s Pancakes is beautifully illustrated and rich in detail. It is strongly recommended that children have access to texts of their own when working
in a small group. All extracts, resources, session planning and teaching slides are included within this unit.

• What does this
picture tell you?
• What do you think
is going to happen?
• Does this remind
you of anything?
• What is the author
trying to tell us?
• How does this
make you feel?
• Why do you think
that?
• What is Mr Wolf
like?
• Do you know any
other traditional
tale characters?

Themes and cross-curricular links

Curriculum coverage

• British Values: Activities that involve turn taking,
sharing and collaboration through participation
in games and drama work. Exploration of
the concept of fairness through debate and
discussion about the actions of the characters.
• PSED: Opportunities for children to speak in
a range of groupings and situations, talking
confidently about their thoughts and ideas.
Provision of open-ended activities for the
children to explore a range of materials and
to independently make decisions about their
use. Discussion of experiences of needing and
asking for help and the effects of our behaviour
on others.
• Physical Development: Simple pancake races,
pancake tossing competitions, and cooking
activities to promote co-ordination skills.
• Mathematics: Exploration and investigation
of 2D shapes, counting, estimation and
simple addition and subtraction activities.
Measurement skills supported through cooking
activities.
• Understanding the World: Exploration of the
significance of Shrove Tuesday or Pancake Day
and the traditions associated with this event,
and where food comes from.
• Expressive Arts and Design: Opportunities to
play co-operatively in small world play activities
using new vocabulary from the unit. Role plays
to support exploration of events, characters and
feelings. Opportunity to use a variety of different
media to create pictures and models related to
the themes of the text.

Communication and language:
Listening and attention:
• listen attentively
• accurately anticipate key events and respond
to what they hear with relevant comments,
questions or actions
• give their attention to what others say and
respond appropriately
• after listening to stories, express views about
events or characters in the story and answer
questions about why things happened
(exceeding Early Learning Goal)
Understanding:
• they answer ‘how’ and ‘why’ questions about
their experiences and in response to the story,
events and discussions with others
• follow instructions involving several ideas or
actions.
• after listening to stories, express views about
events or characters in the story and answer
questions about why things happened
(exceeding ELG)
Speaking:
• express themselves effectively, showing
awareness of listeners’ needs.
• use past, present and future forms accurately
when talking about events.
• develop their own narratives and explanations
by connecting ideas or events.
• recount experiences and imagine possibilities,
often using a range of vocabulary in
imaginative ways to add information, express
ideas or to explain or justify actions or events
(exceeding ELG)

Writing outcomes
Reading:

• read and understand simple sentences
using phonic knowledge to decode regular
words and some common irregular words.
• read aloud simple sentences
• demonstrate understanding when talking
with others about what they have read.
• children can read phonically regular words
of more than one syllable as well as
many irregular but high frequency words.
They use phonic, semantic and syntactic
knowledge to understand unfamiliar
vocabulary. They can describe the main
events in the simple stories they have read
(exceeding ELG)

Writing:

• use their phonic knowledge to write words
in ways which match their spoken sounds
• write some irregular common words
• write simple sentences which can be read
by themselves and others. Some words
are spelled correctly, and others are
phonetically plausible.
• spell phonically regular words of more
than one syllable as well as many irregular
but high frequency words – they use key
features of narratives in their own writing
(spaces between words, beginning to
punctuate sentences, use capital letters,
and join words and clauses using ‘and’
(exceeding ELG)

•
•
•
•
•
•

Instructions
Predictions
Speech bubbles
A new ending for the story
Sentence and story editing
A simple debate, with
arguments for and against

Essential teaching guidance
• Spoken language lays the foundation for all aspects of
the work covered in the unit. Quality time needs to be
spent explaining, exploring, discussing and using new
vocabulary.
• Explicit modelling is a key component of effective
teaching. Skilful practitioners will support modelling
using talk or ‘think-alouds’ to help children become
aware of the often-implicit processes and decisions
encountered in all areas of learning.
• All resources, session planning and teaching slides
are included within this unit. Some activities may be
appropriate for whole class sessions, but it is for the
class teacher to decide if activities are best used in adult
led sessions with smaller groups of children.
• Activities in this unit of work should also be offered as
independent reading and writing opportunities within
the continuous provision. This enables children to
practise their reading and writing skills independently
and to explore the book further through role play and
within the creative area.

Physical Development:

• use a pencil and hold it effectively to form
recognisable letters, most of which are
correctly formed
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Planning Overview
Week 1

Week 2

Objectives and outcomes summary:

Objectives and outcomes summary:

This week the children will:
• recognise some features of instructions
• sequence pictures in the correct order
• orally rehearse sentences for writing
• write simple sentences
• share ideas and talk with others
• use key vocabulary in discussion work
• explore the character of Mr Wolf
• use picture clues to support a prediction

Resources provided:
•
•
•
•
•
•

Pupil resource – How to make pancakes
Pupil resource – Word cards
Pupil resource – Jigsaw instructions
Pupil resource – Differentiated instructions
Pupil resource – Make a prediction
Teaching slides to aid discussion

Links to continuous provision:

• Provide a selection of traditional tale books and audiobooks to share, read and
talk about in the reading area.
• Create a Mr Wolf’s kitchen role play area to enable the children to re-enact the
story and participate in imaginative play.
• Teach the children how to play the game, ‘What’s the time, Mr Wolf?’.
• Place a selection of play or real food items in a tray and ask the children to write
a shopping list.
• Provide lemon-fragranced soapy water in a suitable tray, and explore whisking,
filling, pouring, mixing and making bubbles.
• Order food items by weight – provide a range of different sized food items so
that some small items are heavier than larger products.
• Provide a mystery food item – challenge the children to find three items heavier
and three items lighter. Provide simple charts for the children to record their
results.
• Play ‘Match the pancake’ – provide pancake-shaped templates with pairs of
either common exception words or phonetically decodable words.
• Provide a frying pan and phoneme grapheme cards. Teach the children the
song, “Pass, pass, pass the pan, pass it round and round. When it stops, take a
card, can you say the sound?”
• Provide a 1-minute sand timer. Record numbers of tosses on a simple tally chart.

This week the children will:
• use picture clues to support predictions and inferences
• share ideas and justify answers
• become familiar with characters from traditional stories
• use a range of language to describe Mr Wolf
• use and develop new vocabulary
• understand a character’s viewpoint
• work in role as a character
• orally rehearse sentences for writing
• write a simple sentence
• plan a new ending for the story

Resources provided:
•
•
•
•
•
•

Pupil resource – Images from the story
Pupil resource – Word cards
Pupil resource – Can you help me?
Pupil resource – Letter
Pupil resource – Plan a new ending
Teaching slides to aid discussion

Links to continuous provision:

• Provide a selection of other picture books by Jan Fearnley to share, read and talk about in the reading area.
• Provide puppets or simple character headbands and props for the children to continue working in role and exploring
character viewpoints.
• Create a Mother Hubbard shop to enable the children to practise mathematical skills including using money,
weighing and counting items.
• Provide a large scroll of paper for the children to draw the sequence of Mr Wolf’s Pancakes and then use it to re-tell
the story.
• Make a set of numbered laminated pancakes that the children must then put in order.
• Collect data about favourite pancake toppings and record on a simple tally chart.
• Provide letter writing materials for the children to write letters to Jan Fearnley.
• Provide letter writing materials/envelopes in the writing area so that the children can write a simple letter of apology
from one of the characters to Mr Wolf.
• Provide a tray of sparkly sand and a paint brush – invite the children to practise forming a question mark correctly.
• Place a set of magnetic upper- and lower-case letters on whiteboards. Can the children match the capital letter to
the lower-case letter?
• Provide speech bubbles for the children to record what they think the additional characters we glimpse in the story
might be saying.
• Provide a large scroll of paper and invite the children to draw and label themselves doing a task that they have
found difficult.
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Planning Overview
Week 3

Related books for wider reading

Objectives and outcomes summary:

Other picture books by Jan Fearnley:
• Mr Wolf and the Enormous Turnip
• Mr Wolf and the Three Bears
• Oh me, oh my, a Pie!
• Little Robin’s Christmas

This week the children will:
• talk about characters from other traditional tales
• share ideas with a talk partner and in a small group
• recognise good and bad characters in traditional tales
• talk about favourite stories and characters
• use a story hand to plan a new story
• orally rehearse sentences before writing
• use some language features of narratives
• edit a simple sentence
• discuss similarities and differences between Mr Wolf’s Pancakes and The Little Red Hen
• begin to identify similar themes in books

Resources provided:

Other picture books by Jan Fearnley:
• Wolves by Emily Gravett
• The Last Wolf by Mini Grey
• Good Little Wolf by Nadia Shireen
• The Three Little Wolves and the Big Bad Pig by Eugene Trivizas
• The Way Home for Wolf by Rachel Bright and Jim Field

•
•
•
•
•

Other picture books by Jan Fearnley:
• Pancakes, Pancakes! by Eric Carle
• Mama Panya’s Pancakes by Mary and Rich Chamberlain
• Rhinos Don’t Eat Pancakes by Anna Kemp

Pupil resource – Emotions chart
Pupil resource – Character hunt
Pupil resource – Story hand
Pupil resource – Comparing stories
Teaching slides to aid discussion

Links to continuous provision:
• Create a fairy tale trail in the outdoor area to enable the children to further familiarise themselves with the characters
referred to in the text.
• Place a set of capital letters in a tuff spot. Provide word cards written in lower-case lettering. Can the children find the
corresponding upper-case/lower-case letters?
• Provide a selection of pictures about wolves and pancakes to share, read and talk about in the reading area.
• Provide simple statements from the story and ask the children to sort them into true/false sets.
• Provide art materials for the children to draw and paint about a time they needed help.
• Provide pancake-shaped templates. Challenge the children to find words that will make a compound word.
• Invite the children to write an invitation to a pancake party.
• Provide a selection of simple information books. Can the children use these texts to find out where food comes from?
• Invite the children to record ideas on a large scroll of paper showing ways in which we can be kind to one another.
• Provide a story sack for The Little Red Hen to enable the children to re-tell the story and further develop their
understanding of the similarities and differences with Mr Wolf’s Pancakes.
• Provide sets of small objects for children to begin to explore the concept of division.
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SESSION 5
Learning objective

To make a prediction

Outcomes

●

Key vocabulary

Words generated in Session 4, character, friendly, pleasant, kindly, nice, lovely, happy

Key questions

●

Activities

Whole class teaching session
● Display teaching slide 6 again and ask: What are wolves like?
● Recap on what the children know about wolves from their encounters with other storybooks. Read the words
generated in the previous session to describe wolves.
● Display teaching slide 7 showing the illustration of Mr Wolf flipping his pancake from the very back of the book.
Explore how Jan Fearnley make us think about Mr Wolf.
● Do we think Mr Wolf will be like the wolves we know about? Possible ideas to explore include:
● Look at the clothes Mr Wolf is wearing. Why does the author dress him like this? Is it so he appears less
frightening?
● What is Mr Wolf doing? How does this compare to what we know about traditional storybook wolves?
● Why has Jan Fearnley chosen to call him Mr Wolf? Does this make him seem more like a human and less
frightening?
● Are there any clues about Mr Wolf’s character in his face? Does he seem to be smiling? What impression is this
giving us? Compare this to traditional storybook wolves in which we often are shown the wolf’s big teeth.

To use pictures to support a prediction
● To share ideas and justify answers
● To become familiar with characters from traditional stories
● To use a range of language to describe Mr Wolf

What can I see?
● How does this make me feel?
● What is the author trying to tell us?
● Can you think of another word…?
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●

Make a new list of words that we could use to describe Mr Wolf. Vocabulary may include ‘friendly’, ‘pleasant’, ‘kind’,
‘nice’, ‘lovely’, ‘happy’, etc.

Adult focus activity
● Display an enlarged copy of Make a prediction. Read the title and explain what the term ‘prediction’ means. Explain
that you want the children to predict what kind of character Mr Wolf is going to be.
● Model how to compose a sentence about Mr Wolf beginning with the sentence starter, “I think Mr Wolf…”, drawing
on the discussion work at the beginning of the session.
● Invite the children to orally compose their own sentences about Mr Wolf and share them with the group, beginning
with the sentence starter, “I think Mr Wolf…”
● Model how to write a sentence beginning with the phrase, ‘I think Mr Wolf…’
● Using individual copies of Make a prediction, children to complete independent writing. This task can be
differentiated to meet the needs of different groups of learners. More confident writers could be encouraged to
write an extended narrative about Mr Wolf using a range of adjectives.
Whole class teaching session
● Remind the children that we do not know what Mr Wolf is like because we haven’t read the rest of the story yet.
Invite the children to predict whether Mr Wolf will be a good character or a bad character, drawing on the evidence
they have considered.
● Ask the children to write their names on sticky note and place it on a flip chart that has two columns – ‘Good’ and
‘Bad’. Find out how many children think Mr Wolf will be a good character and how many children think he will be a
bad character.
● End the session by reading the complete story and revealing what Mr Wolf does at the end!
Continuous provision linked to literacy
It may be appropriate to continue using activities from the previous sessions.
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Create a Mr Wolf’s kitchen role play area to enable the children to re-enact the story and participate in imaginative
play. Provide recipe books, plastic bowls, spoons, whisks, sieves, aprons, chef’s hats, baking trays, simple scales, etc.
● Place a selection of play or real food items in a tough tray. Ask the children to write a shopping list. Include items that
reinforce segmentation/phonic skills, e.g. eggs, bread, pasta, fish, mushrooms, milk, lemons, etc.
●

Teacher guidance

●

The children should draw on the vocabulary generated during Sessions 4 and 5 to support their predictions about Mr
Wolf. Encourage the children to develop their vocabulary skills by asking the question: Can you think of another
word?
● When children are orally rehearsing their sentences, it is important that grammatical errors are addressed. This
needs to be done sensitively by simply repeating the sentence in its grammatically correct form.

Resources needed

●
●
●
●
●

Curriculum coverage

●
●
●
●
●

Teaching slides
Pupil resource – Make a prediction
Word list generated in Session 4
Sticky notes
Continuous provision – role play props to re-create Mr Wolf’s kitchen (items may include recipe books, plastic bowls,
spoons, whisks, sieves, aprons, chef’s hats, baking trays, simple scales, real or play food items, basket, and a shopping
list template)
Accurately anticipate key events and respond to what they hear with relevant comments, questions or actions
(Communication and Language: Listening and Attention)
Give their attention to what others say and respond appropriately (Communication and Language: Listening and
Attention)
After listening to stories, they can express views about events or characters in the story and answer questions about
why things happened (Communication and Language: Listening and Attention – Exceeding ELG)
Express themselves effectively, showing awareness of listeners’ needs (Communication and Language: Speaking)
Use past, present and future forms accurately when talking about events (Communication and Language: Speaking)
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●
●

●
●
●
●

●

Develop their own narratives and explanations by connecting ideas or events (Communication and Language:
Speaking)
Recount experiences and imagine possibilities, often using a range of vocabulary in imaginative ways to add
information, express ideas or to explain or justify actions or events (Communication and Language: Speaking –
Exceeding ELG)
Use their phonic knowledge to write words in ways which match their spoken sounds (Literacy: Writing)
Write some irregular common words (Literacy: Writing)
Write simple sentences which can be read by themselves and others. Some words are spelled correctly, and others
are phonetically plausible (Literacy: Writing)
In their writing, spell phonically regular words of more than one syllable as well as many irregular but high frequency
words. Use key features of narrative in their own writing (spaces between words, beginning to punctuate sentences
and use a capital letter, beginning to join words and clauses using ‘and’) (Literacy: Writing – Exceeding ELG)
Use a pencil and hold it effectively to form recognisable letters, most of which are correctly formed (Physical
Development: Moving and Handling)
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What are wolves like?

Use with
Sessions
4 and 5

1
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Session 5 Make a prediction

Make a prediction

I think Mr Wolf

Rising Stars 2019 © Hodder & Stoughton Limited

1

Simon Sock by Sue Hendra, Paul Linnet and Nick East

Recommended Year Group: Year R
Recommended Term: Summer
Recommended Edition: 9781444936810

Unit overview

Key questions

This two week unit of work introduces children to themes of belonging and friendship and immerses children in the plot, language and
characters of Sue Hendra’s illustrated picture book Simon Sock. The text is used to develop communication and language skills, where
children are encouraged to make predictions, justify answers and ask questions. Opportunities are presented through fun activities
where children can develop their reading and writing skills at their level of development. Each session includes an adult led activity. It is
up to the class teacher’s discretion whether to teach each of these activities or select an activity to teach over the week. All resources,
session planning and teaching slides are included within this unit.

•
•
•
•
•

Writing outcomes

Themes and cross-curricular links

Curriculum coverage

• British Values: Celebrating diversity:
How are we the same and how are we
different?
• PSED: Exploring friendships. What makes
a good friend? What is special about my
friend?
• Maths: Number: counting in 1’s, 2s,
doubles (counting socks and feet). Shape
Space Measures: Recognise, create and
explore different patterns, measurement,
capacity
• Expressive Arts and Design: Puppet
making, exploring music and movement
(different sock characters)

Communication and language:

Reading

Listening and attention:
• listen attentively
• accurately anticipating key events and responding to
what they hear with relevant comments, questions or
actions
• give their attention to what others say and respond
appropriately
• After listening to stories, express views about events
or characters in the story and answer questions
about why things happened. (Exceeding Early
Learning Goal)

• read and understand simple sentences using
phonic knowledge to decode regular words
and some common irregular words
• Read aloud simple sentences
• demonstrate understanding when talking with
others about what they have read
• Children can read phonically regular words
of more than one syllable as well as many
irregular but high frequency words. They use
phonic, semantic and syntactic knowledge to
understand unfamiliar vocabulary. They can
describe the main events in the simple stories
they have read. (Exceeding ELG)

Related books for wider reading
Author study and explore all the Sue
Hendra stories
Books about friendships:
• We’re All Animals by Nicholas Allen
• The Little Red Hen – traditional folktale
• The Giving Tree by Shel Silverstein
• The Rainbow Fish by Marcus Pfister

Understanding

• Answer ‘how’ and ‘why’ questions about their
experiences and in response to the story, events and
discussions with others
• Follow instructions involving several ideas or actions
• After listening to stories, children can express views
about events or characters in the story and answer
questions about why things happened (Exceeding
ELG)

Speaking

• express themselves effectively, showing awareness
of listeners’ needs
• Use past, present and future forms accurately when
talking about events
• Develop their own narratives and explanations by
connecting ideas or events
• Recount experiences and imagine possibilities, often
use a range of vocabulary in imaginative ways to
add information, express ideas or to explain or justify
actions or events. (exceeding ELG)

What makes a good friend?
How are we the same and how are we different?
What if Simon’s friend is different?
What do you think could happen?
Why do you think that?

Writing
• use their phonic knowledge to write words in
ways which match their spoken sounds
• write some irregular common words
• write simple sentences which can be read by
themselves and others. Some words are spelt
correctly, and others are phonetically plausible
• In their writing children spell phonically regular
words of more than one syllable, as well as
many irregular but high frequency words.
They use key features of narrative in their own
writing. Children use spaces between words
and begin to punctuate sentences and use
a capital letter, beginning to join words and
clauses uses and (Exceeding ELG)

• Drawing and writing about favourite elements of
the story (session 1)
• Write sentences to match images from the story
(Session 2)
• Speech bubbles (session 3)
• Design a wanted poster-writing captions
(Session 4)
• Story writing (Session 5)
• Writing clues (Session 9)

Essential teaching guidance
• Activities in this unit of work should also be
offered as independent reading and writing
opportunities within the continuous provision.
This enables children to practise their reading
and writing skills independently and explore
the book further by developing their own ideas,
through role play and within the creative area.
• Teachers can further explore themes around
friendships by asking in circle times:
– What makes a good friend?
– How are you the same and different to your
friend?
– Is it ok to be different to your friend? What
would it be like if we were all / liked doing the
same things?
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Planning Overview
Week 1

Week 2

Objectives and outcomes summary:

Objectives and outcomes summary:

This week the children will:
• Make predictions about a story
• Draw their favourite part of the story and write a simple sentence about their picture
• Sequence the story of Simon Sock
• Write speech expressed by the sock character they have designed
• Design a friend wanted poster for Simon Sock
• Write a story about Simon Sock and his new friend

This week the children will:
• Read simple clues using phonics and word knowledge to find the missing
socks
• Write a letter to Ted explaining that they have found the missing socks
• Sequence jumbled sentences
• Hide socks and write clues for friends to read and locate hidden socks
• Working together, children go on a word hunt, making sentences out of the
words found

Resources provided:
• Teaching slides
• Design a sock template
• Sequencing images and frame

Links to continuous provision:
• Explore friendships. Look at and discuss photographs of friendships groups within the class. Provide speech
bubbles, writing frames, key/topic word mats to support writing about friendships
• Explore / retell the story using story props, puppets and a puppet theatre
• Design and make sock characters and puppets using sock templates or socks and a variety of collage
materials (glue, sewing needle and thread).
• Add socks to different areas of provision (e.g. sand tray, water tray, creative area), with a variety of openended resources for the children to explore and create independently.
• Provide speech bubbles throughout the provision for children to record what their character/ puppet has
said.
• Provide Images from the story for children to sequence independently.
• Lay large rolls of paper across the floor with a variety of different sized pens for children to map or create
their own stories. Provide illustrated word banks from the story.
• Provide friendship photographs in the domestic play area.
• Make ‘Missing’ Posters – looking for Simon’s lost sock pair.
• Provide a variety of materials in different mediums for children to design and make new friends for Simon or
paint / make their own friends. Provide strips of card/ paper for children to name and label their creations.
• Variety of paper, card, booklets and pens for children to create own stories, draw posters or write letters to
Simon Sock.

Resources provided:
•
•
•
•

Teaching slides
Letters from Ted
Clues set 1 & 2
Sentence strips

Links to continuous provision:
• Sock hunts – letter hunts – identifying sounds, using letters found to make
up words -CVC, CCVC, CVCC words.
• Sequence words found on sock hunts to make sentences.
• Hide socks with numbers, letters and key words around the environment
including buried in sand pit.
• Letter writing to different characters.
• Making maps.
• Hide clues inside and outside for children to read and search for missing
socks independently.
• Laminated socks with numbers, letter sounds, irregular words on around
the environment e.g. sand trays, basket in home corner for children to
explore.
• Provide letter and clue writing opportunities in the graphics area.
• Sentence writing station with cut up words from focus activity for children to
explore independently.
• Phoneme frames in writing / graphics area
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SESSION 2
Learning objective

To sequence the story of Simon Sock

Outcomes

Children can retell the story orally and are using/beginning to use story language.

Key vocabulary

Story, sequence, ordering, beginning, first, next, then, later, after that, finally, in the end

Key questions

●

Activities

Whole class teaching session
● Invite children to read the sentences said by Simon and invite them to match the sentences to the correct picture
(see Teaching slide 10 – remember to use the PowerPoint slide as a slideshow or else the interactivity of the slide will
not work).
● Invite children to recall what the story is about and what happens. Encourage children to use language linking to
narrative structure: The story starts, first, next, then, after that, finally… The purpose of sequencing is to support the
understanding of story structure - the beginning, middle and end.
● Display six–eight images from the book out of sequence and invite children to sequence them correctly. How does
the story begin? What happens first? Next? After that? And finally, what happens at the end? Are you right? Do
you agree?

How does the story start?
● What happens… next, then, after that?

Adult focus session 1
● Sit children around a long roll of paper, with several pens.
● Explain to the children that we will be drawing the story on a long strip of paper and use it to act out.
● Verbally recap story events together, prompting children using story language e.g. ‘after that.’
● Ask what happens first? Next? Then? After that? Finally?
● Invite children to draw the story and write captions to match the illustration. Encourage children to use their phonic
knowledge to write ambitious words and read back their writing to check it makes sense.
● Use the sentences from the teaching slide or make up simple sentences to match children’s needs, chopped up as
Rising Stars 2019 © Hodder & Stoughton Limited
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individual words for children to order. Encourage children to use their fingers or eye pointing to check the sentence
makes sense and is in the correct order. Ask them to locate a key word e.g. ‘my’ with their fingers. Adult muddles the
sentence up again for the children to sequence. Encourage them to write the sentence on the story map (on the roll
of paper). Some children will be able to write the sentence independently and some may need support by referring
back to the sentence they have made. Some children will benefit from shared scribing with the adult.
● Once completed, use the story map (see above) to act out the story as a group.
Adult focus session 2
● More experienced writers can write sentences to match each picture from the story using phonics and known
irregular words.
● Taking it further – the story can be acted out to different groups, classes, parents.
Continuous provision linked to literacy
● Images from the story for children to sequence independently.
● Large rolls of paper with a variety of different-sized pens for children to map or create their own stories. Provide
illustrated word banks from the story.
Teacher guidance

1. When reading the story, model using actions to highlight key descriptions, emotions and events.
2. These prompts develop children’s ability to self-monitor their ideas.
3. Story sequencing: young readers will often retell a story by referring to the most recent part of the story they have
listened to and will need support with concepts around first, beginning, middle and end. Story sequencing can also
support the development of story language.
4. Encourage children to use their story telling voices and actions to bring the story alive. Actions make the story
memorable.

Resources needed

●

Long rolls of paper/wall paper rolls.
● Variety of pens and pencils of different sizes.
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●
●
●
●
●

Curriculum coverage

●
●
●
●
●
●
●
●
●

Class phonic chart to support writing.
Teaching slides 10-15
Pupil resource 1: Images to sequence
Pupil resource 2: Storyboard
Pupil resource 3: Story map match
Read and understand simple sentences using phonic knowledge to decode regular words and some common
irregular words.
Develop story sequencing language: first, next, after that, finally.
Develop awareness of story structure and features.
Join in with repeated refrains and anticipates key events and phrases in rhymes and stories (Communication and
Language, Listening and attentions).
Answer ‘how’ and ‘why’ questions about their experiences and in response to stories or events (Communication and
Language, Understanding).
Create simple representations of events, people and objects (Expressive arts and design, Being imaginative).
Play cooperatively as part of a group to develop and act out a narrative (Expressive arts and design, Being
imaginative).
Represent their own ideas, thoughts and feelings through design (Expressive arts and design, Being imaginative).
Develop confidence to speak in a familiar group, will talk about their ideas. (PSED, Self-confidence and selfawareness).

Exceeding early learning goals
● Use a range of vocabulary in imaginative ways to add information, express ideas or to explain or justify actions or
events (Communication and language, Speaking).
● Spell phonically regular words of more than one syllable as well as many irregular but high frequency words.
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I can sequence the story of Simon
Sock.
Success criteria
• I can remember key events in the
correct order.
• I can/am beginning to use story
language (first, next, then, after that,
finally… ).

Use with
Session 2

1
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Session 2 Story map

Write a sentence to match each
picture on your story map!
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Simon Sock by Sue Hendra, Paul Linnet and Nick East

How does the story begin? What
happens first? Next? After that? And
finally, what happens at the end?
Are you right? Do you agree? Add
in the sentences that you made!

1

Recommended Year Group: Reception
Recommended Edition: 9781910646199

Bee & Me by Alison Jay
Unit overview

Key questions

This three-week unit of work looks at Bee & Me – a wordless picture book that was inspired by the author’s encounter with a bee as
she worked in her studio one day. Bee & Me tells the story of a little girl’s friendship with a bee. An exhausted bee flies through an open
window into a room where a little girl is reading a book about flowers. At first, the little girl is frightened and doesn’t know what to do, but
she feeds the bee sugary water and as she helps the bee, a friendship develops. Together they fly out into the countryside where they
collect seeds, scattering them over the city as they return. When autumn comes the bee leaves, but when she returns in the summer,
the city has been transformed. This is a story about friendship, but also about the importance of bees for our environment and what we
can do to help halt their decline. Alison Jay’s book is beautifully illustrated, and it is strongly recommended that children have access to a
book of their own when working in a small group. All resources, session planning and teaching slides are included within this unit.

•
•
•
•
•
•
•
•
•

Themes and cross-curricular links
• British Values: Activities that involve turn taking,
sharing and collaboration through participation in
games, drama work, music making and simple
investigations.
• PSED: Opportunities for children to speak in
a range of groupings and situations, and talk
confidently about their thoughts and ideas.
Provision of open-ended activities for the
children to explore a range of materials and to
independently make decisions about their use.
• Physical Development: Dance activities to
promote control and coordination skills.
• Mathematics: Explore and investigate 2D
shapes and patterns in the natural environment.
Counting, estimation and simple addition and
subtraction activities. Cooking activities to support
measurement skills.
• Understanding the World: Nature surveys and
observations linked to bees, insects and flowers.
Simple introduction to environmental issues
and the decline in the bee population and the
implications for our planet. Use of non-fiction
books to find information linked to bees and
flowers.
• Expressive Arts and Design: Opportunities to
play co-operatively in small world play activities
using new vocabulary from the unit. Role play
to support exploration of events, characters and
feelings. Use a variety of different media to create
pictures and models related to the themes of the
text. Choreograph a simple bee dance, and listen
to and create music using a variety of percussion
instruments.

Curriculum coverage
Communication and language:
Listening and attention:
• listen attentively
• accurately anticipate key events and respond
to what they hear with relevant comments,
questions or actions
• give their attention to what others say and
respond appropriately
• express views about events or characters in
the story and answer questions about why
things happened (exceeding Early Learning
Goal)

Reading:
• read and understand simple sentences using
phonic knowledge to decode regular words and
some common irregular words
• read aloud simple sentences
• demonstrate understanding when talking with
others about what they have read
• read phonically regular words of more than
one syllable as well as many irregular but high
frequency words, use phonic, semantic and
syntactic knowledge to understand unfamiliar
vocabulary and describe the main events in the
simple stories they have read (exceeding ELG)

Understanding:
• answer ‘how’ and ‘why’ questions about their Writing:
• use their phonic knowledge to write words in
experiences and in response to the story,
ways which match their spoken sounds
events and discussions with others
•
write some irregular common words
• follow instructions involving several ideas or
•
write simple sentences which can be read by
actions
themselves and others – some words are spelled
Speaking:
correctly, and others are phonetically plausible
• express themselves effectively, showing
• spell phonically regular words of more than
awareness of listeners’ needs
one syllable as well as many irregular but high
• use past, present and future forms accurately
frequency words. Use key features of narrative
when talking about events.
in their own writing (spaces between words,
• develop their own narratives and explanations
beginning to punctuate sentences and use a
by connecting ideas or events
capital letter), and begin to join words and clauses
• recount experiences and imagine possibilities,
using ‘and’ (exceeding ELG)
often using a range of vocabulary in
imaginative ways to add information, express Physical Development:
ideas or to explain or justify actions or events • use a pencil and hold it effectively to form
recognisable letters, most of which are correctly
(exceeding ELG)
formed

Can you spot the difference?
What clues are there in the picture?
How do you know?
What has happened?
What has changed?
What is the author trying to tell us?
What is the message of the story?
Where does the story take place?
How does the author show that time has
passed?

Writing outcomes
• Non-narrative facts
about bees
• Predictions
• Story captions
• A recount of an
imaginary journey

•
•
•
•

Questions
A story sequel
A poster
Sentence editing

Essential teaching guidance
• Bee & Me is a wordless picture book, but there is detail and
depth in the illustrations. Children will need time to return to
the text over several occasions so that the layers of meaning
that are encapsulated in the illustrations can be unpicked
and understood.
• Spoken language lays the foundation for all aspects of the
work covered in the unit. Quality time needs to be spent
explaining, exploring, discussing and using new vocabulary.
• Explicit modelling is a key component of effective teaching.
Skilful practitioners will support modelling using talk or
‘think-alouds’ to help children become aware of the oftenimplicit processes and decisions encountered in all areas of
learning.
• All resources, session planning and teaching slides are
included within this unit. Some activities may appropriate for
whole class sessions, but it is for the class teacher to decide
if activities are best used in adult led sessions with smaller
groups of children.
• Activities in this unit of work should also be offered as
independent reading and writing opportunities within the
continuous provision. This enables children to practise their
reading and writing skills independently and to explore the
book further through role play and within the creative area.
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Planning Overview
Week 1

Week 2

Objectives and outcomes summary:

Objectives and outcomes summary:

This week the children will:
• talk to share ideas, information and opinions
• begin to use vocabulary inspired by the text
• write simple facts about bees
• understand how pictures can be used to tell
a story
• compare illustrations and talk about how
they are the same and different

•
•
•
•

make predictions
sequence and retell part of a story
read and compose captions for the text
understand characters’ viewpoints

Resources provided:
• Pupil resource – Bee facts
• Pupil resource – Spot the difference
• Pupil resource – Making a prediction

Links to continuous provision:

This week the children will:
• explore the relationship of the main
characters through collaborative role play
• use drama to explore story setting
• describe a journey
• write a recount of an imaginary journey
• begin to use adverbials of time to retell part
of a story

• begin to be aware of the passage of time in
a story
• write a caption
• practise editing a sentence

Resources provided:
• Pupil resource – Tell the story
• Pupil resource – Sentence strips
• Teaching slides to aid discussion

• Provide a selection of bee themed information books to share, read and talk about in the reading
area, and audiobooks of simple texts that the children can listen to and follow independently.
• Use the bee theme to teach about patterns – use the text to highlight how the author has
illustrated this, share other examples of patterns in nature and challenge the children to use
interlocking cubes to create different patterns.
• On a tuff tray, provide a honeycomb, magnifying glasses, clip boards, paper and pencils for the
children to examine and make sketches of the honeycomb.
• Investigating tessellating shapes – fit as many shapes as possible onto an A3 piece of paper.
How many shapes fit into the space? How can you fit more? Record answers.
• Set up a beekeeper role play. Provide large cardboard boxes to represent the hives, beekeeper’s
hats, nets, plastic bees, a selection of tools such as trowels, watering cans, flowerpots, gloves,
boots, etc. Include information books in the area so that the children are encouraged to refer to
these in context.
• Provide a set of laminated pictures of objects or creatures in the environment that have spots or
stripes and a selection of sorting rings. Ask the children to sort into sets.
• Make wax resist pictures using beeswax crayons and water coloured paints.
• Provide yellow/honey-scented playdough and lilac/lavender-scented playdough to make flowers
and to promote pinching, squeezing, stretching, pulling, kneading and twisting with malleable
materials.
• Play bee snap or pairs to encourage observation and memory skills. Prepare a set of laminated
cards with two copies of different species of bees.
• Use a bee decorated floor robot and either a floor type alphabet mat or number tiles to make the
robot move to a specified letter or numeral.
• Provide heart templates for the children to record a simple sentence about what the bee or girl
might be feeling at different points in the story.
• Provide materials for the children to draw and write about a time they have felt happy, excited,
upset or anxious.

• Pupil resource – Write a caption
• Pupil resource – Using emojis
• Pupil resource – Bee journey

• Pupil resource – Sequence the pictures
• Teaching slides to aid discussion

Links to continuous provision:

• Provide a selection of other wordless picture books to share, read and talk about in the reading area.
• Challenge the children to spot the different characters in the book. Provide a recording sheet with
space for a picture of a character and a space to record the page number.
• Provide speech and thought bubbles for the children to record what they think the additional
characters we glimpse through the windows in Bee & Me might be saying or thinking.
• Provide postcard templates in the writing area so that the children can write a message from the
characters during the time the bee was absent.
• Provide a picture of a bee for the children to label. Encourage the children to refer to information books
for support. Keep vocabulary age appropriate, e.g. wing, leg, stinger, head, body and antenna.
• Provide play binoculars, clipboards and sketching materials. What sights and landmarks do you think
the bee would see if it travelled in your local area or environment?
• Display examples of famous painitngs that depict flowers, e.g. Flower Garden by Gustav Klimt, Water
Lilies by Claude Monet, Amaryllis by Piet Mondrian, Sunflowers by Vincent Van Gogh. Ask the children
to draw and paint their own flower pictures.
• Add black and yellow shredded paper to a tuff spot. Hide a selection of bee-related words. Extract
the words with large tweezers or tongs. Can the children find all the words that rhyme with the word
‘bee’?
• Estimation activities – using honeycombed-shaped cereal, ask the children to guess how many
honeycombs there are in a jar. Record estimations and then count/compare to estimates.
• Order different numbered bees.
• Provide simple booklets with blank picture frames for the children to create their own wordless picture
books.
• Play ‘Roll a Bee’. Each child takes it in turns to roll the dice and to try and build a bee depending on the
number they roll, e.g. 6 to start/draw the body, 5 for the head, 4 for the six legs, 3 for the two wings, 2
for the two eyes, 1 for the two antennae. The first to complete a bee shouts ‘Buzz’ and wins the game.
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Planning Overview
Week 3

Related books for wider reading

Objectives and outcomes summary:

Other wordless picture books:
• While You are Sleeping by Mariana Ruiz
Johnson
• Umbrella by Ingrid & Dieter Schubert
• Owl Bat Bat Owl by Marie-Louise
Fitzpatrick
• Museum Trip by Barbara Lehman
• Foxly’s Feast by Owen Davey
• The Chicken Thief by Béatrice Rodriguez
• Where’s the Elephant? by Barroux

This week the children will:
• know that good readers ask questions as they read
• begin to know how to write and punctuate a question
• explore story meanings and characters through illustrations
• recognise that illustrations can add many layers of meaning to understanding
• use language to create new roles and experiences
• make connections with the text and their own experiences
• reimagine and plan a new story based on the bird and the boy
• write a sequel to the story of Bee & Me
• talk about the key messages of the story
• design a new ‘Bee Aware’ poster

Resources provided:

• Pupil resource – Write a question
• Pupil resource – Poster template
• Teaching slides to aid discussion

Links to continuous provision:

• Set up a garden centre or flower shop role play area.
• Can the children cut out and put the different stages of a honeybee life cycle in the correct order? Encourage the
children to refer to information books to check their answers.
• Give the children an outline of a window. Ask the children to imagine and draw a new character and show what
they are doing.
• Provide shallow sand or glitter trays for the children to practise writing a question mark using a paintbrush. Ensure
the children are given a question mark card to use as support.
• Place question sticks in a sand tray about bees, e.g. What do bees make? What is honey like? How many legs
does a bee have? Have you ever been stung by a bee? Where have you seen a bee? What colour are bees? What
is a hive? How can we help bees? Encourage the children to refer to simple information books about bees if they
are unsure of any facts.
• Make a set of numbered hexagonal shapes to create ordering, counting and other number activities.
• Investigate which other insects live in the school environment. Provide a thematic box with bug hunting equipment
for the children to use. Fill a box with items such as a net for catching insects, clear plastic containers, tweezers,
magnifying glasses, plastic insects, a microscope, binoculars, insect identification chart, etc.
• Provide a gardening area for the children to explore planting and creating a bee friendly area.
• Provide honeybee word searches based on the vocabulary used in the unit of work.
• Carry out a plant survey in the school grounds.
• Make a set of insect picture cards. Can the children sort according to different criteria, e.g. insects that fly, crawl,
sting, are of the same colour etc.?
• Ask the children to invent a ‘waggle dance’ and perform it for others.
• Provide sets of story seed templates for the children to make up further stories.

Other picture books where the story is
predominantly told through pictures:
• Yes by Jez Alborough
• Hug by Jez Alborough
• Play by Jez Alborough
• Where’s Bear? by Emily Gravett
• Rosie’s Walk by Pat Hutchins
• Mr Wuffles! by David Wiesner

•
•
•
•
•
•
•
•
•

Where’s the Starfish? by Barroux
Monster Book by Alice Hoogstad
Flashlight by Lizi Boyd
Inside Outside by Lizi Boyd
Red Sled by Lita Judge
Good Night Gorilla by Peggy Rathmann
The Snowman by Raymond Briggs
A Ball for Daisy by Chris Raschka
Tuesday by David Wiesner

Information books about bees:
• Honey Bees by Jill Esbaum
• Buzzy Bees by Sally Morgan
• Buzzing Bees by Melissa Higgins
• Bees by Rebecca Rissman
• Thank You, Bees by Toni Yuly
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SESSION 4
Learning objective

To write a caption for a picture

Outcomes

●

Key vocabulary

Beginning, sentence, match, caption

Key questions

●

Activities

Whole class teaching session
● Re-read the beginning of the book with the children, reminding the children to look carefully and read the picture
clues as you tell the story. After reading, ask the children: What do we know so far? Encourage the children to
summarise the key points.
● Ask the children to think about the girl in the story and how her relationship with the bee changed in the beginning of
the story: How did it change? Why did it change?
● Is there any information we have learned about the bee that we can add to our charts from Session 1? Specific
reference needs to be made to the picture illustrating the girl preparing something for the bee and that this is a
sugary solution/drink. This information is likely to be unfamiliar. The children will need to understand that the drink
will help the bee survive and give it energy.

To read aloud sentences, applying phonic knowledge to decode regular words and some common irregular words
● To match sentences to the correct picture
● To orally rehearse a sentence for writing
● To write simple sentences

What do we know so far?
● How has the relationship between the bee and the girl changed?
● What have we learned about the girl?
● What information have we learned about bees?

Adult focus session
● Display the set of pictures from Tell the story used in the previous session.
Rising Stars 2019 © Hodder & Stoughton Limited
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●

●
●

●

●

●

Tell the children that you have begun to write the story for Bee & Me. Display an enlarged copy of each of the
sentence strip prepared from Sentence strips. Read the two sentences together, supporting the application of
phonics where appropriate.
Ask the children to match the sentence strips to the correct picture.
Point out that not all the pictures have a sentence and that you want the children to write a caption for the
remaining pictures. The number of captions required will be dependent upon the skill levels of different groups of
children.
Display the image on teaching slide 4 – the first image from the pupil resource. Ask the children to look carefully at
the picture and to compose a sentence about what they can see. Encourage the use of phrases such as, ‘Once upon a
time…’ and ‘One day…’ as ways to begin a story. Share ideas with a talk partner before taking feedback as a group.
Tell the children that you want them to write the sentence for the first picture. The children may then go on to
complete further sentences for additional pictures – Write a caption could be used by more confident children to
complete this task.
On completion of the writing task, all children should be encouraged to re-read their sentence(s) to check that they
make sense. Any errors in terms of grammar, punctuation, spelling or handwriting should be addressed according to
the needs of the individual child.

Continuous provision linked to literacy
It may be appropriate to continue using activities from the previous sessions.
● Provide a set of laminated pictures of objects or creatures in the environment that have spots or stripes and a
selection of sorting rings. Ask the children to sort them into sets.
● Make wax resist pictures using beeswax crayons and watercolour paints.
Teacher guidance

Use a visualiser to support reading of the text or provide additional hard copies of the text to use with small groups
of children.
● By pausing and asking the question, “What do we know so far?” you encourage children to develop summarising
skills. A skilled reader periodically does this when reading, thus enabling them to keep track of key events in a story.
●
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This is an advanced reading skill, but one that can be begun to be developed even within the early stages of learning
to read.
● This task should be differentiated according to the needs of different groups of learners. Some children may need
their sentences to be scribed by an adult, some children may compose simple sentences for a limited number of
pictures, while more able learners may be able to provide more than one sentence for each caption.
Resources needed

●
●
●
●
●
●
●

Curriculum coverage

●
●
●
●

●
●
●

Teaching slide
Pupil resource – Tell the story (from previous session)
Pupil resource – Sentence strips
Pupil resource – Write a caption
Phoneme mats and common exception word mats
Continuous provision – spots and stripes picture set, sorting rings, beeswax crayons, thin water colour paints, paper,
brushes
Visualiser (optional)
Answer ‘how’ and ‘why’ questions about their experiences and in response to the story, events and discussions with
others (Communication and Language: Understanding)
Use past, present and future forms accurately when talking about events (Communication and Language: Speaking)
Develop their own narratives and explanations by connecting ideas or events (Communication and Language:
Speaking)
Recount experiences and imagine possibilities, often using a range of vocabulary in imaginative ways to add
information, express ideas or to explain or justify actions or events (Communication and Language: Speaking –
Exceeding ELG)
Read and understand simple sentences using phonic knowledge to decode regular words and some common
irregular words (Literacy: Reading)
Use their phonic knowledge to write words in ways which match their spoken sounds (Literacy: Writing)
Write some irregular common words (Literacy: Writing)
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Write simple sentences which can be read by themselves and others. Some words are spelled correctly and others
are phonetically plausible (Literacy: Writing)
● In their writing, spell phonically regular words of more than one syllable as well as many irregular but high frequency
words. Use key features of narrative in their own writing (spaces between words, beginning to punctuate sentences
and use a capital letter, beginning to join words and clauses using ‘and’) (Literacy: Writing – Exceeding ELG)
● Use a pencil and hold it effectively to form recognisable letters, most of which are correctly formed (Physical
Development: Moving and Handling)
●
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Recommended Year Group: Reception
Recommended Edition: 9781444942132

Think Big! by Kes Gray and Nathan Reed
Unit overview

Key questions

This three-week unit looks at Think Big! – a reimagining of the classic story Humpty Dumpty. The story begins with Humpty and his
friends discussing the future as they sit together on a wall. Humpty declares he wants to be a boiled egg, but his nursery rhyme friends
encourage him to think again by making other suggestions about what he could be. Little Boy Blue thinks Humpty could be an artist,
whilst Baa Baa Black Sheep suggests he gets some scissors and becomes a hairdresser. Inspired by his friends’ advice about ‘thinking
big’, Humpty declares he is going to work hard at school, get a job in a space agency and become the best astronaut in the universe.
Jack Be Nimble is so delighted with Humpty that he gives him a big pat on the back, but unfortunately this results in poor Humpty
tumbling off the wall!

•
•
•
•
•
•
•
•
•
•

Themes and cross-curricular links
• British Values: Develop an ethos of inclusivity and
challenge stereotypes, particularly around the theme
of occupations. Teach children that their views count
and that we need to show respect and tolerance of
other people’s opinions.
• PSED: Be able to express opinions clearly whilst
being able to listen and respond to what others say
through both whole class discussions, group work
and talk partner tasks.
• Physical Development: Develop children’s
awareness of personal safety and risktaking behaviour and possible outcomes and
consequences.
• Mathematics: Use rhymes and songs involving
numbers. Recognise and order numbers 1-20.
Opportunities to collect and record data in simple
block graphs and tally charts. Play games to develop
positional language and vocabulary to describe the
properties of shapes.
• Understanding the World: Provide opportunities
through links with the school and local community to
learn about different occupations. Support learning
through the use of technology such as computers,
digital cameras, CD players and simple recording
devices. Investigate materials that would help to
keep a boiled egg from cracking when dropped from
a height.
• Expressive Arts and Design: Opportunities to create
imaginary worlds through role play and small world
play, enabling children to explore characters and
events and to use and develop vocabulary from
the unit of work. Use a variety of different media to
create pictures and models related to the texts.

Curriculum coverage
Communication and language:
Listening and attention:
• listen attentively
• accurately anticipate key events and respond
to what they hear with relevant comments,
questions or actions
• give their attention to what others say and
respond appropriately
• express views about events or characters in the
story and answer questions about why things
happened (exceeding Early Learning Goal)

Reading:
• read and understand simple sentences using
phonic knowledge to decode regular words
and some common irregular words
• read aloud simple sentences
• demonstrate understanding when talking with
others about what they have read
• read phonically regular words of more than
one syllable as well as many irregular but high
frequency words, use phonic, semantic and
syntactic knowledge to understand unfamiliar
vocabulary and describe the main events in the
simple stories they have read (exceeding ELG)

Understanding:
• answer ‘how’ and ‘why’ questions about their
experiences and in response to the story, events Writing:
• use their phonic knowledge to write words in
and discussions with others
ways which match their spoken sounds
• follow instructions involving several ideas or
• write some irregular common words
actions
• write simple sentences which can be read by
Speaking:
themselves and others. Some words are spelled
• express themselves effectively, showing
correctly, and others are phonetically plausible
awareness of listeners’ needs
• spell phonically regular words of more than
• use past, present and future forms accurately
one syllable as well as many irregular but high
when talking about events
frequency words. They use key features of
• develop their own narratives and explanations
narrative in their own writing (spaces between
by connecting ideas or events
words, beginning to punctuate sentences and
• recount experiences and imagine possibilities,
use a capital letter), and begin to join words
often using a range of vocabulary in imaginative
and clauses using ‘and’ (exceeding ELG)
ways to add information, express ideas or to
Physical
Development:
explain or justify actions or events (exceeding
•
use
a
pencil
and hold it effectively to form
ELG)
recognisable letters, most of which are correctly
formed

What happened to Humpty Dumpty?
What kind of character is Humpty Dumpty?
What can you see?
I wonder what will happen if…
Why do you think…?
What’s going to happen next?
What does that word or phrase mean?
What would you like to be in the future?
Can you re-tell the story?
Do you know any other nursery rhymes?

Writing outcomes
•
•
•
•
•
•
•
•

Accident report
Labels
Captions and simple sentences
Questions
Nursery rhyme innovation
Writing in role as nursery rhyme character
Story endings
Get-well letter

Essential teaching guidance
• Spoken language lays the foundation for all aspects
of the work covered in the unit. Quality time needs to
be spent explaining, exploring, discussing and using
new vocabulary.
• Explicit modelling is a key component of effective
teaching. Skilful practitioners will support modelling
using talk or ‘think-alouds’ to help children become
aware of the often-implicit processes and decisions a
child encounters in all areas of learning.
• All resources, session planning and teaching slides
are included within this unit. Some activities may
appropriate for whole class sessions, but it is for the
class teacher to decide if activities are best used in
adult led sessions with smaller groups of children.
• Activities in this unit of work should also be offered as
independent reading and writing opportunities within
the continuous provision. This enables children to
practise their reading and writing skills independently
and to explore the book further through role play and
within the creative area.
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Planning Overview
Week 1

Week 2

Objectives and outcomes summary:

Objectives and outcomes summary:

This week the children will:
• work in role as an investigator, police officer and news reporter
• write labels and simple sentences
• explore word meanings and new vocabulary
• read and perform the traditional nursery rhyme Humpty Dumpty
• make predictions
• continue a rhyming string to complete a new version of Humpty Dumpty

Resources provided:
•
•
•
•
•

Pupil resource – Incident report
Pupil resource – Prediction brick
Pupil resource – Rhyme match cards
Pupil resource – Humpty Dumpty (fill in the gaps)
Teaching slides to aid discussion

Links to continuous provision:

• Provide a selection of nursery rhyme books to share, read and talk about in the reading area,
and audiobooks of simple texts that the children can listen to and follow independently.
• Provide wanted poster sheets for the children to complete – display around the school or
learning area.
• Create an accident department role play area to enable the children to participate in
imaginative play – provide a sun lounger covered in a white sheet, metal dishes, a
stethoscope, crepe bandages, plastic syringes, some chairs for a waiting area, telephone,
clip boards, writing materials, medical posters, etc.
• Plan a nursery rhyme scavenger hunt – hide laminated copies of a well-known nursery
rhymes and a suitable prop in different places around the learning environment. Can the
children find all the rhymes and say them?
• Fill a set of large plastic eggs with different materials, e.g. rice, dried peas, buttons, a coin,
etc. Can the children find the pairs of eggs that make the same sound?
• Provide picture puzzles relating to the key character that the children can cut out and correctly
assemble.
• Build a Humpty Dumpty tower – write a numeral on each block and invite the children to
order the numbers correctly, and support learning through question prompts.
• Make a large papier-mâché egg and place on a shredded paper/straw in a tuff spot. Provide
egg template outlines for the children to record their ideas about what kind of creature, real
or imaginary, might hatch from the egg.
• Make a safety poster or warning labels alerting others of the dangers of a high wall or other
hazard in the environment.
• Sort different shaped objects into sets, e.g. objects that have curved edges, objects that have
straight edges – and find additional objects that could be placed in each set.

This week the children will:
• make predictions
• use picture clues to make inferences
• learn to recognise and write a question
• talk and write about a character’s feelings
• compare illustrations and talk about how they are the same and different
• write advice for Humpty expressed as a speech bubble
• explore the meaning of key words and phrases
• sequence events from a story
• compose an ending for the story
• work in role as a nursery rhyme character
• practise editing a sentence

Resources provided:
•
•
•
•
•

Pupil resource – How is Humpty feeling?
Pupil resource – A new job for Humpty
Pupil resource – Retell the story
Pupil resource – A new ending
Teaching slides to aid discussion

Links to continuous provision:

• Provide a selection of simple information books about eggs to share, read and talk about in
the reading area.
• Place a set of laminated eggs in a tuff spot/container and provide large tweezers. Challenge
the children to find the two parts of the egg to match the numeral to the correct number of
spots.
• Provide a simple tally chart or block graph sheet to enable the children to collect and record
their own data about which kind of cooked eggs children like to eat.
• Make a set of rhyming sticks. Write a selection of words on extra-large lollipop sticks and
place upright in a sand tray. Challenge the children to find pairs of words that rhyme. Use
words from the text as a starting point.
• Make a set of word cards for the children to play the game of ‘Snap’ or ‘Pairs’ based on words
from the text Think Big! – include words that can be phonetically decoded and common
exception words.
• Provide large speech bubble shapes for the children to independently record what the
nursery rhyme characters said to Humpty when he fell off the wall.
• Provide a selection of other Kes Gray books in the reading area.
• Provide drawing and writing activities about the children’s own experiences of having an
accident.
• Provide a selection of information books about different occupations in the reading area.
• Provide a variety of jigsaws representing different jobs for the children to complete. Provide
sand timers with simpler jigsaws and challenge the children to complete them in a given time.
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Planning Overview
Week 3

Related books for wider reading

Objectives and outcomes summary:

Nursery Rhyme Song and Actions
Nursery Rhyme Collections:
books:
• Dear Mother Goose by Michael
• Incy Wincy Spider and other
Rosen and Nick Sharratt
playing rhymes by Miles Kelly
• Quentin Blake’s Nursery Rhyme
• Old MacDonald had a Farm and
Book
other singing rhymes by Miles
• The Orchard Book of Nursery
Kelly
Rhymes by Faith Jacques
• Mother Goose’s Action Rhymes by
• Usborne illustrated Nursery
Axel Scheffler
Rhymes by Felicity Brooks
• The Puffin Book of Nursery Rhymes
by Raymond Briggs
• A Child’s Treasury of Nursery
Rhymes by Kady MacDonald
Denton

This week the children will:
• write a get-well letter to Humpty Dumpty
• understand the key message of a story
• talk and share ideas with others
• write a caption
• draw and label pictures
• write simple sentences about what they would like to be in the future

Resources provided:
•
•
•
•

Pupil resource – Aiming for the stars
Pupil resource – Thinking big! (Drawing)
Pupil resource – Thinking big! (Writing)
Teaching slides to aid discussion

Links to continuous provision:
• Provide card-making materials for the children to design and make a get-well card for Humpty.
• Provide a visual set of instructions that the children can easily follow to enable them to make a
cress head egg. Observe over time how the seeds grow and what is needed for the cress seeds
to grow and keep healthy.
• Make an alphabet set of pictures/occupations – can the children peg them on a washing line in
the correct alphabetical order?
• Provide drawing materials for the children to paint and draw pictures of different occupations
they know.
• Provide letter writing materials/envelopes in the writing area so that the children can write other
letters to friends and family – provide a post box/used stamps so that the children can pretend to
post their letters.
• Create a new egg character – decorate a hard-boiled egg using a variety of art materials and
imagine a new story.

Other books by Kes Gray:
• Oi Frog!
• Oi Dog!
• Billy’s Bucket
• You’re Called What?
• Quick, Quack Quentin!
• Mummy Goes to Work
• Daisy: Eat your Peas

Other story books about eggs:
• Egg Drop by Mini Grey
• The Odd Egg by Emily Gravett
Information Books about eggs:
• Egg to Chicken by Holly Duhig
• Chicken and Egg by Christine Back
• How an Egg Grows into a Chicken
by Tanya Kant
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SESSION 8
Learning objective

To write advice for Humpty, expressed as a speech bubble

Outcomes

●

Key vocabulary

Advice, job, words linked to different occupations, e.g. musician, artist, detective, hairdresser, carpenter, electrician, etc.

Key questions

●

To recall events from a story
● To work with a talk partner to share ideas
● To use drawing to support planning and oral rehearsal of sentences prior to writing
● To use sounds to spell words

●
●
●
●
●

Activities

What happened first?
What happened next?
How did the story end?
Which characters are in the story?
Do you know any other nursery rhymes?
What does that word mean?

Whole class teaching session
● Begin the session by reading the complete story Think Big! – then ask: Did you spot any other nursery rhyme
characters in the story? Display teaching slide 8 to identify the characters sitting on the wall with Humpty Dumpty
(click to reveal the answers).
● Ask the children to recall how the story started and why the nursery rhyme characters suggested different
occupations for Humpty.
● Display teaching slide 9 showing Humpty Dumpty in some of the suggested occupations. Name the occupations:
hairdresser, footballer, musician, detective. Can you recall other jobs suggested in the story?
● Display teaching slide 10 showing other job roles. Read the labels for each of the pictures. Click to display a set of
items related to the occupations – dental mirror, saw, stethoscope, and a whisk. Name each of the items but do not
explain their use. Put children in pairs and see if they can match the item to the correct occupation. Click to reveal
the correct answers, then explain what the different tools are used for.
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●

Can you suggest other occupations and what things would be needed to do that job?

Adult focus session
● Tell the children you want them to think of a new job that Humpty could do in the future. Display an enlarged copy of
A new job for Humpty.
● Model completion of the speech bubble. Keep the sentence structure quite simple.
● Next ask the children to complete a drawing of Humpty Dumpty in his new occupation and some of the things he
might use in his job.
● Invite the children to complete speech bubbles on their own versions of the resource.
Whole class teaching session
● Display teaching Slide 8. Invite the children to recall the nursery rhyme characters in the story.
● Recite or read a selection of nursery rhymes linked to the characters.
Continuous provision
It may be appropriate to continue using some previously used activities from the previous session.
Provide a selection of information books about different occupations in the reading area.
● Provide a variety of jigsaws representing different jobs for the children to complete. Provide sand timers with simpler
jigsaws and challenge the children to complete them in a given time.
●

Teacher guidance

●

Resources needed

●

Ensure messages of equality and diversity underpin discussions so that children understand that occupations are
open to men, women and people of all cultures.
● Drawing and recording of ideas pictorially is a form of planning for young children. Drawing gives children time to
think and develop their ideas.
Teaching slides
● Pupil resource – A new job for Humpty
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Curriculum coverage

●

Continuous provision – A selection of information books about different occupations, jigsaws and sand timers

●

Listen attentively (Communication and Language: Listening and Attention)
Accurately anticipate key events and respond to what they hear with relevant comments, questions or actions
(Communication and Language: Listening and Attention)
Answer ‘how’ and ‘why’ questions about their experiences and in response to the story, events and discussions with
others (Communication and Language: Understanding)
Express themselves effectively, showing awareness of listeners’ needs (Communication and Language: Speaking)
Develop their own narratives and explanations by connecting ideas or events (Communication and Language:
Speaking)
Demonstrate understanding when talking with others about what they have read (Literacy: Reading)
Use their phonic knowledge to write words in ways which match their spoken sounds (Literacy: Writing)
Write some irregular common words (Literacy: Writing)
Write simple sentences which can be read by themselves and others. Some words are spelled correctly, and others
are phonetically plausible (Literacy: Writing)
Use a pencil and hold it effectively to form recognisable letters, most of which are correctly formed (Physical
Development: Moving and Handling)

●
●
●
●
●
●
●
●
●
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Carpenter

Dentist

Chef

Doctor

Use with
Session 8

Dental mirror

Saw

Stethoscope

Whisk
1
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Session 8 A new job for Humpty

Be a

Get
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