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Real Live Dragons!
Did you know that many different kinds of creatures are called dragons? They may
not be as exciting as some of the dragons you read about in stories, but they are real,
live dragons.

Komodo dragon
The Komodo dragon is the world’s biggest lizard. They can’t breathe fire, but they do
inject venom into their prey. The venom speeds up blood loss. Even if a pig, deer or
buffalo escapes the Komodo’s attack, it quickly weakens and dies so the dragon can eat
in its own good time.

Lives in: Indonesia
Eats: meat including pig, deer,
buffalo
Size: up to 300 cm long

Dragonsnake
The dragonsnake is called ‘dragon’ because
it has three ridges of knobbly scales that run
down its body. Dragonsnakes mostly bask in
the sun during the hottest parts of the day
and hunt for frogs at night.
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Lives in: Burma, Thailand and
Indonesia
Eats: mostly frogs
Size: up to 100 cm long
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Dragon millipede
This bright pink minibeast is found throughout Asia. It has spikes around the tops of its legs
for protection. Its bright colour warns predators that the millipede is dangerous and it can
spray a strong venom when it is under attack.

Lives in: Asia
Eats: insects
Size: 3 cm long

Flying dragon
Flying dragons have special flaps of skin over
their ribs so they can glide from tree to tree.
Some can glide as far as 60 m. They live in
rainforests.

Lives in: South East Asia
Eats: insects
Size: 22 cm long

Bearded dragon
This lizard has a fringed ruff around its throat which it can puff out to make a ring of spiked
scales around its neck. This ‘beard’ turns black when the dragon is angry. Some bearded
dragons can change colour when they bask in the sun.

Lives in: Australia
Eats: fruit, vegetables, insects
Size: up to 60 cm long
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Unit 5: Real Live Dragons!
Name:

Class:

Date:

1. Tick three things the text says are true about Komodo dragons.
They breathe fire.
They inject a venom into their prey.
They eat crocodiles.
They are lizards.
They live in Indonesia.
2. Dragonsnakes “mostly bask in the sun during the hottest part of the day”.
In this sentence, tick one word that bask is closest to in meaning.
bake

exercise

hunt

relax

3. What colour are dragon millipedes?

4. How do flying dragons fly?

5. (a) What makes an angry bearded dragon look scary?

(b) Should you be frightened of a bearded dragon?     Yes
		

    No

Explain your answer.

6. Number these dragons 1–5 in order of size (largest to smallest). One has been done for you:
Komodo dragon

1

Dragonsnake
Dragon millipede
Flying dragon
Bearded dragon
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Unit 5 Writing a report/information text
In this unit children will:
•
•
•
•
•

read a report/information text
use headings and paragraphs to understand the structure and organisation of the text
identify coordinating and subordinating conjunctions, and discuss their function and impact
look at how noun phrases are expanded with accurate, technical vocabulary
plan, draft, edit and improve an information/report text.

Stage 1: Responding to the text
Activities:

Resources needed:

• Establish prior knowledge.

Shared copy of the text (PDF/IWB/
visualiser)

• Think, pair, share: Ask pairs of children to list what they
know about dragons. Their list could include:


stories or films with dragons



myths with dragons



video games with dragons



komodo dragons or other lizards.


Each child needs:
• a copy of the text
• a copy of the comprehension questions.

Tactfully discuss the differences between ‘real dragons’ and dragons in stories, bearing in mind some
children may not be clear about the distinction.

• What do children know about information/report texts that tell about how things are now? List expectations of a
text called ‘Real Live Dragons!’, e.g.


non-fiction text – an information text, not a story



it will tell the reader about different kinds of dragons



it may have headings and fact boxes.

• Show the children the text: without reading it, what are the layout clues that it’s non-fiction? (E.g. headings, fact
boxes, photographs with each section.)
• Before reading the text ensure the children understand the meaning of the more unusual words and phrases:
“lizard”, “venom”, “bask”, “glide”, “predator”, “fringed ruff” and “protection”. Help the children remember the
meanings of these words by putting them in contextualising sentences, e.g. I love to lie out in the hot sun, just
basking in the heat.
• Read and talk about the text.


Were the expectations of the features of non-fiction texts accurate?



Can they add anything else to their list? (E.g. present tense.)



What did the children find out from this text that they didn’t know before?

• Ask the children to answer the reading comprehension questions to ensure close reading of the text and good
understanding.
• Together, share answers to the questions and discuss the strategies children used to answer them. Break down
how to answer question 5. Help children to make their opinion based on evidence from the text.
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Stage 2: Analysing the text structure and organisation
Activities:

Resources needed:

• Ask children to read the text aloud to a response partner
to revisit the text, develop fluency, ensure appropriate
pronunciation of all words and to practise reading with
good intonation and expression.

Shared copy of the text (PDF/IWB/
visualiser)
Each pair needs:

• Ask children to underline any new words or phrases. Take
feedback and explain what these mean in context.

• a spare copy of the text and scissors

Analysing paragraphs

• a copy of the text

• Talk first about the headings:

• coloured highlighters/pencils (each child/pair
needs the same three colours).



What do they tell us? (E.g. They tell you which creature
the text is going to be about.)

Each child needs:



How do they make the text easier to read? (E.g. By telling the reader what each paragraph is about.)



Why are they where they are in the text? (E.g. They introduce new topics.)

• Model reading the first paragraph aloud and work with the children to identify the most interesting piece of
information to underline (e.g. many different kinds of creatures are called dragons). Discuss why you chose
this piece of information.
• Ask children to work in pairs:


Child 1 reads the next paragraph aloud. Child 2 has to identify the most interesting piece of information to
underline (e.g. “world’s biggest lizards”).



Children should continue until the end of the text, swapping roles each time.



Children should then revisit the ‘best fact’ they found in each paragraph.

• Let each pair compare their ‘best fact’ with another pair. Are they broadly the same? If there are
discrepancies, suggest the pairs seek advice from a third pair.
• Discuss as a class what the most interesting piece of information is in each paragraph.


Do the children largely agree?



Is the best fact often found in the first sentence or are they distributed around the paragraph?

Discussing organisation
• Think pair, share: Ask children in their pairs to:


cut the text up, paragraph by paragraph, keeping headings and text boxes with the paragraph





Explore different ways of rearranging the text.
Does it matter which order the reader reads each of the paragraphs? (Yes – the ﬁrst paragraph must be
read ﬁrst because it introduces the rest of the paragraphs. It doesn’t matter in which order the dragons
are read about.)

discuss how the organisation of paragraphs is different in this report/information text from a story.
(E.g. In stories, paragraph order matters because they usually describe a sequence of events. In a
report/information text like this, there is no need for a particular order. We can call these texts
non-chronological. ‘Chronological’ means in time or in sequence. The paragraphs in this text
do not have to be read in any sequence.)
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Stage 3: Analysing the text purpose and language
Activities:

Resources needed:

Discussing text purpose

Shared copy of the text (PDF/IWB/
visualiser)

• Ask groups of children to reread the text and discuss its
purpose. Give them a choice between:


to tell a story



to explain how or why something happens



to talk about an experience someone had



to say what something is like.

Each pair needs:
• an enlarged copy of the text
Each child needs:
• a copy of the text

• different coloured highlighters/pens/pencils.
• Ask groups to think about how they know the purpose of
the text. Ask them to consider the meaning/contents of the
text (e.g. it tells us what the dragons are like and what they can do).
• Ask them to discuss the purpose of layout features including:


headings



paragraphs



introduction



text boxes.

Discussing language
• Discuss why the opening sentence is a question. (It tells you what the text will be about/it makes the reader want
to know the answer.)
• Think, pair, share: Is this text written in the past or present tense? (Present.)




How do you know? (Look at the verbs, e.g. “are”, “do”, “can” and verb endings, e.g. “speeds”, “escapes”,
“weakens”.)
Why is it in the present tense? (Because it describes what something is like now.)

• Can children tell you what conjunctions do in a text? (Link words, phrases or clauses.)
• Identify the different functions of conjunctions, e.g.


coordinating conjunctions like and, but, or, so can link words and phrases (e.g. “pig, deer or buffalo”)



coordinating conjunctions also link two clauses (e.g. “they can’t breathe ﬁre but they do inject venom”).




Sometimes words like ‘they’ are not repeated (e.g. “They mostly bask in the sun during the hottest parts of
the day and hunt for frogs at night”) but you can easily work out what they should be.

subordinating conjunctions (e.g. because, although, that, when, before, after, while) link a main clause and a
subordinate clause; the subordinate clause adds new information which tells us more about the main clause
(e.g. “The dragonsnake is called ‘dragon’ because it has three ridges of knobbly scales that run down its
body; Some bearded dragons can change colour when they bask in the sun”).

• Some sentences have both coordinating and subordinating conjunctions (e.g. “Its bright colour warns predators
that the millipede is dangerous and it can spray a strong venom when it is under attack.).
• Tell children that most clauses can have only one verb, so if there is more than one verb in a sentence they should
look for a connective.
• Discuss why this text has more conjunctions (which link ideas and often explain why things happen) than adverbs
or prepositions which tell as where and when they happen (e.g. we may not need to know where and when things
happen in a non-chronological, non-ﬁction text like this one).
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Discussing vocabulary
• In pairs, ask children to highlight unusual dragon-related vocabulary.







Ask more confident children to suggest definitions for each word. Do they need to look outside the text or does
the text contain enough information?
Discuss reasons why the writer used this more challenging vocabulary when writing this text (e.g. to show it is
non-ﬁction; there aren’t any other accurate words; these words describe something particular).
Clarify that writers of non-fiction often need to use particular words which are accurate.
Give pairs of children dragon words from the text and ask them to write a definition of their word. Collect all
the definitions to make an alphabetically ordered glossary.

• Allocate paragraphs to pairs of children and ask them to circle all noun phrases which include adjectives
(e.g. “real, live dragons”; “many different kinds”; “the world’s biggest lizards”; “its own good time”; “three
ridges”; “knobbly scales”; “the hottest parts”; “bright pink minibeast”; “its bright colour”; “a strong venom”;
“a fringed ruff”).


Children may also identify prepositional phrases used to modify noun phrases (e.g. “three ridges of knobbly
scales”; “the hottest parts of the day”; “special ﬂaps of skin over their ribs”; “a fringed ruff around their throats”;
“a ring of spiked scales”). Explain that this is a more advanced way of giving more information about the noun.

• Discuss the function of expanded noun phrases in the text (e.g. improves the reader’s ability to understand what
they are reading about).

Stage 4: Planning to write: Writing a report/information text
Activities:

Resources needed:

• Prior to the session, decide what you’d like the children to
write an information report about. The given example is
‘Pets’, but you can easily amend it to fit in with a curriculum
topic for which children have done some research.

Shared copy of the text (PDF/IWB/
visualiser)

• Tell the children they are going to be writing an
information report about (e.g. ‘Pets’).

Groups of children need:

• In groups ask children to:

The success criteria
• a flipchart/large paper and marker pens



list 5–10 familiar pets

• access to the internet or relevant non-fiction
books for research



orally, share information about the pets; this could include:

Each child needs:



the kind of creatures they are and other related
creatures



why people have them as pets



what they look like



any illnesses they get



how they need to be looked after



what they eat



how big they are.

• the copy of the text they have previously
highlighted and annotated
• the writing framework from page 61
(some children may benefit from this
being enlarged to A3).

• Distribute the writing framework.





Choose a pet and model completing the plan.
Ask children to work in pairs to agree which of the pets they want to write about and which pet facts they
choose to use. They should record these in note form on the writing framework. (If they wish to record more
than three facts they can add more on the reverse of the sheet.)
Ask children to discuss, rehearse and record an opening question and think about what they would write in the
introduction. They can record notes on the reverse of the sheet.
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• Let children talk through their plan with a different response partner who can indicate whether the text
makes sense.
• Give each child the opportunity to ‘talk like a writer’ to a different response partner to rehearse the structure and
language of their text and to receive peer feedback.
• Ask the children to decide what a successful information text should include. Compare this to the success criteria
(online at My Rising Stars) and amend if necessary.
• Clarify the success criteria.

Stage 5: Writing
Activities:

Resources needed:

• Remind children that they are going to write an
information report about pets (or whatever topic you
chose).

The success criteria

• Model using your plan to write the introductory paragraph.
Ensure you include the features that you have explored:
question to open the paragraph, third person, present
tense, sentences with more than one clause and expanded
noun phrases.

• the copy of the text they have
previously highlighted and annotated

Each child needs:

• the completed writing framework
• a PC/laptop/tablet if the children are
word-processing.

• Give children a few minutes to ‘talk like a writer’ and orally
rehearse the text as they plan to write it. If it helps, ask
them to use a polite ‘writer’s voice’. Remind them to use their plan.

• Let response partners give some brief feedback before children swap roles.
• Tell children your expectations about how much space each part of the story will take up on the page, e.g.


Introduction: 2–3 lines



Each pet: 4–5 lines.

(Amend these line numbers for your class and the amount of time they have to write.)
• Remind children they can compose and rehearse sentences inside their head or in a low whisper before they begin
to write them.
• Read aloud the success criteria (online at My Rising Stars).
• Let the children write. Break up the process. Talk about the focus for each paragraph and quickly model a
sentence or idea that the children could try out in their writing.
• Five minutes before the end of the stage, ask all children to stop writing and read their story aloud to
themselves. If they find errors, or missing words or words they can improve, they should use this opportunity
to make changes.

Stage 6: Improving, editing, reviewing and sharing the writing
Activities:

Resources needed:

• Revisit together the success criteria (online at My Rising
Stars).

Each child needs:

• Model the process below using your work as an example.
The children can give you feedback on each step of the
process. After you model a step the children should have a
go with their partner at editing their own work.

• the success criteria
• their writing/completed writing framework
• different coloured highlighters/pens.
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• Ask children to reread their texts three times with their response partner:






First read through: Children read their partner’s text out loud to them. The child who wrote the text listens
to check that their writing makes sense, listens out for obvious errors and checks the text follows their plan.
Children then swap roles.
Second read through: Children read their partner’s text and highlight the success criteria they have met. They
suggest three places where their partner could improve their work (to achieve or further improve on the success
criteria).
Third read through: Children proofread their partner’s text together with them. They check for errors in
punctuation and spelling and correct these as necessary. You should give input at this stage if needed.

Lessons from writing
• Prior to the session, identify errors that were commonly made. Write sample sentences that need to be corrected
and ask the children to help you to fix them. These could include:


inconsistent use of tense, e.g. Cats are easy to look after. You have to feed them every day. They also needed
water. Cats like to go outside so they could go to the toilet in the garden but some cats used a litter tray inside.




Ask children to identify the errors and clarify that most information report texts are written in the
present tense.

inconsistent use of third person, e.g. Labradors are medium sized dogs. We take our Labrador for walks. She
loves running on the beach. Labradors have to have walks every day so they don’t get fat.


Ask children to identify the errors and clarify that most information report texts are written using words/
pronouns like it, they not I, we.

Improving the writing
• After the texts have been marked: give the children time to read through your comments, to look at the success
criteria and to implement any changes suggested. This should not involve the children rewriting the entire text –
just those parts that you would like them to revisit to practise/improve their writing.

Share
Sometimes, children write text to practise writing text. Other times, there is a planned reason or an
audience. If you want children to share their writing:
• they can collaborate with a response partner to improve the text for publication; this could involve importing
and labelling images of the pets – the combined pages could become an e-book or a printed book for a
younger class
• let children collect and collate images and video of their chosen pets and use their text as an audio track to
an online presentation.
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Unit 5: Writing a report/information text
Name:

Class:

Date:

1:
Fact 1

Fact 2

Fact 3

Fact file

Fact 2

Fact 3

Fact file

Fact 2

Fact 3

Fact file
Eats:

2:
Fact 1

3:
Fact 1

Size:

Make notes of what you will include in your introduction and include an opening question.
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An information/report
text about pets is
written.

The text follows the
plan.

Working
towards the
expected
standard

Fact files follow the
example from the
model text and add
new information.

Working at
the expected
standard

Working
at greater
depth within
the expected
standard

Contents

Some relevant
vocabulary is used.
A few noun phrases
are expanded with
adjectives.

Most of the text is in
the present tense.

Expanded noun phrases
are used to describe
and specify.

At least two different
conjunctions are used
correctly.

Subordinating
conjunctions (e.g.
because, when, until)
are used to add
information.

Coordinating
conjunctions (e.g. and,
or, but) are used to link
ideas.

Spelling errors are
phonetically decodable.
Spaces between letters
and words allow for
good legibility.

End of sentence
punctuation (.?!) is
often accurate.
Apostrophes are
used for contractions
(missing letters).

Letters and spaces are
in proportion to each
other.

Some letters are joined
using diagonal or
horizontal strokes.

Taught spellings from
the Year 3/4 word list
are correct.
Most sentences are
punctuated with a full
stop.
Commas may be used
to separate items in
lists.

A range of prefixes and
suffixes is used.

In handwriting, most
letters are appropriately
joined or wordprocessing speed is
developing and does
not impede thought
processes.

Spelling changes
needed to add vowel
suffixes are often
accurate.

Spelling and
handwriting

Question marks are
used at the end of a
question.

Apostrophes are use
accurately.

Punctuation

Name:

Ideas are grouped
appropriately.

A short introduction
gives an overview of the
topic.

The text includes at
least two different
types of sentence.

Some thoughtful
choices of topic-related
vocabulary (linked to
pets) is included.

Noun phrases may
be expanded with
prepositional phrases.

Standard English verb
inflections are used (e.g.
I was, we were, etc.).

The text is logically
organised.

Each paragraph is
about a different topic.

More sophisticated
vocabulary is used.

Appropriate choice of
pronouns is used to
avoid repetition.

Paragraphs are
generally used to group
related ideas.

Paragraphs are often
used to group related
ideas.

Vocabulary and
descriptions

Sentence structure

Text structure and
organisation

Unit 5: Moderating writing: Writing a report/information text
Date:
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