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1 Give the children copies of the Teaching text and 
questions so that they can apply the strategies they have 
learned in the previous session. (These can be found in 
the home screen for each unit, by clicking the Teaching 
text button.)

2 Ask the children to work independently and give their 
own answers.

3 In the Question zap tab, select a question. Move to the  
Crack it tab, and click Check it to review the model answer.  
Repeat for each question. Allow the children to mark their own 
work as you review each model answer. You can also check answers 
and strategies in the Teacher’s Guide.

4 Encourage discussion so that the children can compare their own 
answers to the model answer. There may be alternative possible ‘correct’ 
answers for each question.

1 In the Question zap tab, click on the first question to open it.

2 Zap the question: Teach children how to interpret the question: 

 “What is being asked?” 

 “Which reading strategies will be needed to find the answer?” 

 Use the on-screen tools to highlight key words in the question.

 Answers and strategies are supplied in the Teacher’s Guide.

3 In the Text search tab, use the on-screen tools to highlight any pieces of text 
that are relevant to the question. Click Copy to Crack it to transfer this text to 
the evidence section of the Crack it tab.

4 In the Crack it tab, use the copied text in the Evidence section to write an 
answer. Compare this with the model answer given in the Teacher’s Guide and 
encourage the children to discuss and consider the relative merits of 
their own answers and the model answer. 

1 Introduce the unit by sharing the Key text features and Reading the 
Teaching text questions in the Teacher’s Guide. 

2 Use the Read tab text in the Interactive Modelling Software to 
introduce the Teaching text. Press the play button to listen to the audio.  
The Listening comprehension questions will be shown on screen. If 
you prefer, you can read the text yourself.

How to use this resource
Introduce, Listen and Read

Model

Apply
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Cracking Comprehension Year 6 Unit 1 Teaching Text

The Railway Children by E. Nesbit

Peter had a birthday – his tenth. Among his

presents was a model engine more perfect than

you could ever have dreamed of. The other

presents were full of charm, but the Engine was

fuller of charm than any of the others were.

Its charm lasted in its full perfection for exactly

three days. Then, owing either to Peter’s

inexperience or Phyllis’s good intentions, which

had been rather pressing, or to some other

cause, the Engine suddenly went off with a

bang. James was so frightened that he went

out and did not come back all day. All the

Noah’s Ark people who were in the tender

were broken to bits, but nothing else was hurt

except the poor little engine and the feelings of

Peter.

Father had been away in the country for three

or four days. All Peter’s hopes for the curing of

his afflicted Engine were now fixed on his

father, for Father was most wonderfully clever

with his fingers. He could mend all sorts of

things. He had often acted as vetinary surgeon to the wooden rocking-horse; once he had saved

its life when all human aid was despaired of, and the poor creature was given up for lost, and even

the carpenter said he didn’t see his way to do anything. And it was Father who mended his doll’s

cradle when no one else could; and with a little glue and some bits of wood and a penknife made

all the Noah’s Ark beasts as strong on their pins as ever they were, if not stronger.

Peter, with heroic unselfishness, did not say anything about his Engine till after Father had had his

dinner and his after-dinner cigar. The unselfishness was Mother’s idea – but it was Peter who

carried it out. And it needed a good deal of patience, too.

At last Mother said to Father, ‘Now, dear, if you’re quite rested and quite comfy, we want to tell

you about the great railway accident, and ask your advice.’

‘All right,’ said Father, ‘fire away!’

So then Peter told the sad tale, and fetched what was left of the Engine.

‘Hum,’ said Father, when he had looked the Engine over very carefully.

The children held their breaths.

‘Is there no hope?’ said Peter, in a low, unsteady voice.

‘Hope? Rather! Tons of it,’ said Father, cheerfully; ‘but it’ll want something besides hope – a bit of

brazing, say, or some solder, and a new valve. I think we’d better keep it for a rainy day. In other

words, I’ll give up a Saturday afternoon to it, and you shall help me.’
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Year 6 Unit 1 • Fiction

The Railway Children

1. Circle the correct option to complete the sentences.
 (a) Peter’s favourite present was: the rocking horse  

Noah’s Ark doll’s cradle 
the Engine. (b) After three days it: stopped working  

was on fire blew up  
had good intentions.

2. Copy the phrase that shows the Engine was badly damaged.
 

3. “Peter, with heroic unselfishness, did not say anything about his Engine till after 

Father had had his dinner and his after-dinner cigar” (paragraph 4).

 What should the reader think about Peter’s actions?
 

4. “Once he had saved its life when all human aid was despaired of, and the poor 

creature was given up for lost” (paragraph 3).
 This sentence about the rocking horse has the same meaning as (tick one):

 Father had performed surgery on the horse. 
 The rocking horse had been thrown out. 


 No one could mend the rocking horse, except Father. 
 Father had made a replacement rocking horse. 
5. State two reasons why it is appropriate for father to say “fire away!” (paragraph 6).

 

 

6. Number these events to show the order in which they occurred.

 Father will mend the engine on Saturday. 
 Three days later the engine blew up. 


 Father went to the country. 


 Peter told Father about the Engine. 


 Peter was given the Engine for his 10th Birthday. 
 Father returned from the country. 
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1 Revisit the key strategies taught using the Teaching text, 
and then distribute photocopies of the Practice text, and 
Practice text questions, for children to practise answering 
the questions, using and applying the strategies taught. 
(These can be found in the home screen for each unit, 
by clicking the Practice text button, and in the Teacher’s 
Guide.)

2 Display the Practice text tab in the Interactive Modelling 
Software. Use the strategies suggested in the Teacher’s 
Guide to mark and discuss the children’s answers. Let 
children mark their own work, although you will want  
to monitor their answers as part of your ongoing  
assessment procedures. 

Children can extend their learning, either through writing (see 
Moving into writing) or through developing further reading 
pathways (see Extending reading). Brief suggestions for both 
of these routes are included in each unit of the Teacher’s 
Guide. It is anticipated you will use your professional 
understanding of effective ways to teach reading and writing 
if you follow the suggestions.

1 Introduce the Assessment Tasks through class discussion 
so that children are clear what they are being asked to 
do. If appropriate, display the text in the Interactive 
Modelling Software and read it out. If the text is a 
playscript or a poem which lends itself well to being read 
aloud, encourage children to enact some or all of the text 
over the course of the assessment.

2 Provide each child with the question sheet. 

3 Circulate throughout the task, offering support or challenge 
as necessary. Allow verbal responses, where required, to 
enable you to assess understanding independently of reading 
accuracy.

Practise

Extend

Assess
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Treasure Island

Robert Louis Stevenson

When I had done breakfasting the squire gave me a note addressed to John 

Silver, at the sign of the Spy-glass, and told me I should easily find the 

place by following the line of the docks and keeping a bright lookout for a 

little tavern with a large brass telescope for sign. I set off, overjoyed at this 

opportunity to see some more of the ships and seamen, and picked my way 

among a great crowd of people and carts and bales, for the dock was now at 

its busiest, until I found the tavern in question.

It was a bright enough little place of entertainment. The sign was newly 

painted; the windows had neat red curtains; the floor was cleanly sanded. 

There was a street on each side and an open door on both, which made the 

large, low room pretty clear to see in, in spite of clouds of tobacco smoke.

The customers were mostly seafaring men, and they talked so loudly that I 

hung at the door, almost afraid to enter.

As I was waiting, a man came out of a side room, and at a glance I was sure 

he must be Long John. His left leg was cut off close by the hip, and under the 

left shoulder he carried a crutch, which he managed with wonderful dexterity, 

hopping about upon it like a bird. He was very tall and strong, with a face as 

big as a ham – plain and pale, but intelligent and smiling. Indeed, he seemed 

in the most cheerful spirits, whistling as he moved about among the tables, 

with a merry word or a slap on the shoulder for the more favoured of his guests.

I plucked up courage at once, crossed the threshold, and walked right up to 

the man where he stood, propped on his crutch, talking to a customer.

“Mr Silver, sir?” I asked, holding out the note.

“Yes, my lad,” said he; “such is my name, to be sure. And who may you be?” 

And then as he saw the squire’s letter, he seemed to me to give something 

almost like a start.

“Oh!” said he, quite loud, and offering his hand. “I see. You are our new 

cabin-boy; pleased I am to see you.”
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2 marks
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1 Circle the correct option to complete each of the sentences below.
a) The narrator was delivering a note that was addressed to:

  the squire    the Spy-glass    John Silver
b) To get there he had to walk through the:  docks    ships    carts    taverns

2 How did the narrator know where to find John Silver?
3 Find and copy two words or phrases from the text that show the Spy-glass is a pleasant place.

4 a) What is the narrator’s first impression of Long John Silver? Tick one.
   cheerful □   cruel □   surly □   aggressive □

 b)  Find and copy a phrase from the text to support your answer.
5 Find and copy two similes used to describe John Silver.

6 Do you think the narrator knew he was going to be a cabin boy?  Yes □  No □ 

 Use evidence from the text to support your answer.
7  Based on what you already know of the narrator, what does the dialogue at the end of the 

extract suggest might happen to the boy next? Use evidence from the text to support your prediction.
8  Using information from the text, tick one box in each row to show whether each statement is 

true or false.

True False

The narrator was looking for a sign with a brass telescope.
There was sawdust on the floor of the tavern.It was difficult to see in the tavern because it was full of tobacco smoke.

John Silver had only one leg.
9 List two ways in which you would know this text was not set in the 21st century.

2 marks

2f

452626_Crack_Comp_2e_Y6_U1.indd   13

11/01/19   11:59 AM

  • FICTION

8   Cracking Comprehension Year 6 Teaching and Assessment Guide  © Rising Stars UK Ltd 2019

Unit 1
FICTION

The Railway Children/Treasure Island
E. Nesbit/R.L. Stevenson

Key text features

Both texts are extracts from classic children’s stories and both contain some challenging 
vocabulary.

l The Teaching text is from The Railway Children by E. Nesbit, first published in 1905.

l The Practice text is from Treasure Island by Robert Louis Stevenson, first published in 1883.

Reading the Teaching text: The Railway Children

l Ask the children to use the title to predict what the text will be about. Have any of them 
seen the film?

l Before reading the text, ask the children to discuss what kinds of toys they think children 
played with over 100 years ago.

l Access the Interactive Modelling Software for this unit. Read the extract aloud and 
answer the listening comprehension questions together.

l Read the extract again, this time using the modelling software to model ‘cracking’ the 
questions together. Remember to look at the model answers and discuss strategies for 
different question types (see table on p00).

Reading the Practice text: Treasure Island

l Activate the children’s prior knowledge of the story. Tell them it’s about pirates and ask 
them to identify the pirate as they read.

l Once they have read the text, remind the children that they are now going to work 
independently to practise the strategies introduced during the teaching session.

Moving into writing

l Give different children paragraphs of the Treasure Island text. Ask them whether they 
think the setting described in their paragraph is a pleasant or unpleasant place to be. 
Ask them to rewrite their paragraph to change the atmosphere each time. Which words 
do they have to change?

l Reread the extract from Treasure Island.

l Ask pairs of children to focus on different paragraphs, highlighting information about 
the setting and considering whether it is a pleasant or unpleasant place to be.

l Encourage the pairs to create word webs showing synonyms, similes and metaphors 
for the words they highlighted. On a separate word web, ask them to record antonyms, 
together with similes and metaphors.

l In different pairs, ask the children to talk about what they would change in order 
to change the setting from a pleasant to an unpleasant place. Partners should give 
feedback before the children rewrite their paragraphs.
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Listening Comprehension:  
Questions and Answers

Q1: What did James do when he heard the bang? Who do you think James is?

A1: James ran away. He’s a dog.

Strategy: Ask the children to listen carefully to the whole text before they reply.

Q2: Why were Peter’s feelings hurt?

A2: Peter’s feelings were hurt because his favourite present exploded.

Strategy: Ask the children to listen carefully to the whole text before they reply.

Q3: How would you know that this story wasn’t written in the 21st century?

A3: The children are playing with a steam train; all the toys mentioned are 
oldfashioned; the language is quite old-fashioned, e.g. the use of the word 
“charm”.

Strategy: Ask the children to make notes as they listen for evidence – in ideas or 
language – of the story’s age.

Tom’s Midnight Garden – Philippa Pearce 

The Way to Sattin Shore – Philippa Pearce

The Book of Three – Lloyd Alexander

The Lion, the Witch and the Wardrobe – C. S. Lewis

The Hobbit – J. R. R. Tolkien

Extending reading

The listening comprehension questions can be accessed on the modelling software for this unit. 
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What to expect

1 Tick two things that you find out at the beginning of the text that tell us the cat was finding it 

difficult to resist eating the dripping.

 Children working at the expected standard should be able to answer this question correctly. Those 

working towards the expected standard are likely to choose the first and third options.

(2d)

2 What did Cat say her sister’s baby was called? Why did she choose this name?

 Most children will be able to identify the name of the “baby”. Children working towards the 

expected standard may need prompting to explain why, and may offer a simple answer. Children 

working at greater depth within the expected standard will be able to explain in detail the reason 

for this name.

(2d)

3 Find and copy one word or phrase that tells us that Mouse believed Cat’s stories.

 Most children should be able to find this word. Further explanation may be needed to show that 

the question allows a phrase and that “trusting soul” makes more sense than “trusting” alone.

(2a)

4 “Time went by and winter came and Cat kept saying times weren’t that hard”.

 Explain why Cat kept saying that “times weren’t that hard”.

 This is a more challenging question for the children to answer clearly. Children working at greater 

depth within the expected standard are likely to give a clear explanation. Children working at the 

expected standard may give a simple answer, repeating the question, such as “times were not very 

hard” or “they didn’t need the dripping yet”.

(2d)

5 Find and copy one word that tells us that Cat was annoyed by Mouse accusing her of eating 

the dripping.

 Children may find this a challenging word to find. Children working at greater depth within the 

expected standard should be able to locate and copy this word.

(2a)

6 Write the numbers 1 to 6 to sequence the following events in the order that they happen in 

the story.

 This is quite a straightforward question that most children should be able to complete. Children will 

need reminders to use the text to help them answer the question.

(2c)

7 Explain how the last sentence might leave the reader amused.

 This is a challenging question that children working at the expected standard may struggle to 

explain clearly. Children may benefit from discussing this with a partner and explaining it verbally 

before attempting to formulate a written answer. Children working at greater depth within the 

expected standard should be able to explain the play on words in this sentence.

(2f)

8 Suggest a different title that the author could have used for the story.

 Most children should be able to suggest a suitable alternative title for the story.

(2c)
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Assessment Task 1 • FICTION

From Cat and Mouse by Maggie Pearson
A cat and a mouse set up house together. Yes they did!

They managed things very well to 
begin with. They saved up their pennies and bought a pot of dripping 

to keep them through the lean winter 
months. And, so they wouldn’t be 
tempted to touch it before the hard 
times came, they took it down to the 
church and hid it in the vestry.Oh, the smell of that dripping! The 

cat wished it was winter already. She 
began to dream of dripping, even 
when she was awake. At last she said 
to the mouse: “I’m off to church today. 
My sister’s baby’s being christened.”There was no christening. Cat went 

straight to the pot of dripping and 
creamed off the top. Oh, the taste of 
that dripping!
“How did the christening go?” asked 
the mouse, when the cat got home. 
“What’s the baby’s name?”Cat thought fast: “Top-off!” she said.“Top-off!” said Mouse. “That’s an odd 

name.”

It wasn’t long before Cat was off to the 
church again – this time, for her other 
sister’s wedding.
There was no wedding; only a pot 
of delicious dripping that was half-
gone by the time cat came home, still 
cleaning her whiskers.
“Half-gone?” said the mouse. “Is that 
your sister’s married name? That’s a 
very odd name, to be sure.”But she was a trusting soul. She even 

trusted Cat when she said she must 

be off to the church again. This time, 
she said it was for her grandmother’s 
funeral. And when Mouse asked her 
what was her grandmother’s name? 
Why, Granny Cleangone, Cat told her, 
without so much as a blush.Time went by and winter came and 

Cat kept saying times weren’t that 
hard; no need to dip into their store of 
dripping yet. Till the mouse went on 
her own to fetch it back. And found 
the jar licked clean.
Then she began putting two and 
two together: Top-off? Half-gone? 
Cleangone? “You!” she cried. “It was 
you!”

Cat drew herself up indignantly: 
“What do you mean? Some thief has 
stolen our dripping and –”“It was you!” Mouse bounced up and 

down with rage. “Top-off! I thought 
that was an odd name.”“I’m warning you!” said Cat.“Half-gone!” squeaked Mouse. “That 

was even odder.”
“Not another word!”
“As for all that stuff and nonsense 
about your grandmother’s funeral – 
what was her name?”
Cat pounced, bit, chewed, and swallowed. “Cleangone,”  she said.
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1 Revisit the key strategies taught using the Teaching text, 
and then distribute photocopies of the Practice text, and 
Practice text questions, for children to practise answering 
the questions, using and applying the strategies taught. 
(These can be found in the home screen for each unit, 
by clicking the Practice text button, and in the Teacher’s 
Guide.)

2 Display the Practice text tab in the Interactive Modelling 
Software. Use the strategies suggested in the Teacher’s 
Guide to mark and discuss the children’s answers. Let 
children mark their own work, although you will want  
to monitor their answers as part of your ongoing  
assessment procedures. 

Children can extend their learning, either through writing (see 
Moving into writing) or through developing further reading 
pathways (see Extending reading). Brief suggestions for both 
of these routes are included in each unit of the Teacher’s 
Guide. It is anticipated you will use your professional 
understanding of effective ways to teach reading and writing 
if you follow the suggestions.

1 Introduce the Assessment Tasks through class discussion 
so that children are clear what they are being asked to 
do. If appropriate, display the text in the Interactive 
Modelling Software and read it out. If the text is a 
playscript or a poem which lends itself well to being read 
aloud, encourage children to enact some or all of the text 
over the course of the assessment.

2 Provide each child with the question sheet. 

3 Circulate throughout the task, offering support or challenge 
as necessary. Allow verbal responses, where required, to 
enable you to assess understanding independently of reading 
accuracy.

Practise

Extend

Assess

Unit 1 • FICTION

12   Cracking Comprehension Year 6 Teaching and Assessment Guide  © Rising Stars UK Ltd 2019 You may photocopy this page

Treasure Island

Robert Louis Stevenson

When I had done breakfasting the squire gave me a note addressed to John 

Silver, at the sign of the Spy-glass, and told me I should easily find the 

place by following the line of the docks and keeping a bright lookout for a 

little tavern with a large brass telescope for sign. I set off, overjoyed at this 

opportunity to see some more of the ships and seamen, and picked my way 

among a great crowd of people and carts and bales, for the dock was now at 

its busiest, until I found the tavern in question.

It was a bright enough little place of entertainment. The sign was newly 

painted; the windows had neat red curtains; the floor was cleanly sanded. 

There was a street on each side and an open door on both, which made the 

large, low room pretty clear to see in, in spite of clouds of tobacco smoke.

The customers were mostly seafaring men, and they talked so loudly that I 

hung at the door, almost afraid to enter.

As I was waiting, a man came out of a side room, and at a glance I was sure 

he must be Long John. His left leg was cut off close by the hip, and under the 

left shoulder he carried a crutch, which he managed with wonderful dexterity, 

hopping about upon it like a bird. He was very tall and strong, with a face as 

big as a ham – plain and pale, but intelligent and smiling. Indeed, he seemed 

in the most cheerful spirits, whistling as he moved about among the tables, 

with a merry word or a slap on the shoulder for the more favoured of his guests.

I plucked up courage at once, crossed the threshold, and walked right up to 

the man where he stood, propped on his crutch, talking to a customer.

“Mr Silver, sir?” I asked, holding out the note.

“Yes, my lad,” said he; “such is my name, to be sure. And who may you be?” 

And then as he saw the squire’s letter, he seemed to me to give something 

almost like a start.

“Oh!” said he, quite loud, and offering his hand. “I see. You are our new 

cabin-boy; pleased I am to see you.”
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Name: 

Class: Date:

1 mark

2 marks

2 marks

2 marks

1 mark

2b

2a

2d

2g

1 mark

2d
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2 marks

2e

1 mark

2b

1 Circle the correct option to complete each of the sentences below.
a) The narrator was delivering a note that was addressed to:

  the squire    the Spy-glass    John Silver
b) To get there he had to walk through the:  docks    ships    carts    taverns

2 How did the narrator know where to find John Silver?
3 Find and copy two words or phrases from the text that show the Spy-glass is a pleasant place.

4 a) What is the narrator’s first impression of Long John Silver? Tick one.
   cheerful □   cruel □   surly □   aggressive □

 b)  Find and copy a phrase from the text to support your answer.
5 Find and copy two similes used to describe John Silver.

6 Do you think the narrator knew he was going to be a cabin boy?  Yes □  No □ 

 Use evidence from the text to support your answer.
7  Based on what you already know of the narrator, what does the dialogue at the end of the 

extract suggest might happen to the boy next? Use evidence from the text to support your prediction.
8  Using information from the text, tick one box in each row to show whether each statement is 

true or false.

True False

The narrator was looking for a sign with a brass telescope.
There was sawdust on the floor of the tavern.It was difficult to see in the tavern because it was full of tobacco smoke.

John Silver had only one leg.
9 List two ways in which you would know this text was not set in the 21st century.

2 marks

2f
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Unit 1
FICTION

The Railway Children/Treasure Island
E. Nesbit/R.L. Stevenson

Key text features

Both texts are extracts from classic children’s stories and both contain some challenging 
vocabulary.

l The Teaching text is from The Railway Children by E. Nesbit, first published in 1905.

l The Practice text is from Treasure Island by Robert Louis Stevenson, first published in 1883.

Reading the Teaching text: The Railway Children

l Ask the children to use the title to predict what the text will be about. Have any of them 
seen the film?

l Before reading the text, ask the children to discuss what kinds of toys they think children 
played with over 100 years ago.

l Access the Interactive Modelling Software for this unit. Read the extract aloud and 
answer the listening comprehension questions together.

l Read the extract again, this time using the modelling software to model ‘cracking’ the 
questions together. Remember to look at the model answers and discuss strategies for 
different question types (see table on p00).

Reading the Practice text: Treasure Island

l Activate the children’s prior knowledge of the story. Tell them it’s about pirates and ask 
them to identify the pirate as they read.

l Once they have read the text, remind the children that they are now going to work 
independently to practise the strategies introduced during the teaching session.

Moving into writing

l Give different children paragraphs of the Treasure Island text. Ask them whether they 
think the setting described in their paragraph is a pleasant or unpleasant place to be. 
Ask them to rewrite their paragraph to change the atmosphere each time. Which words 
do they have to change?

l Reread the extract from Treasure Island.

l Ask pairs of children to focus on different paragraphs, highlighting information about 
the setting and considering whether it is a pleasant or unpleasant place to be.

l Encourage the pairs to create word webs showing synonyms, similes and metaphors 
for the words they highlighted. On a separate word web, ask them to record antonyms, 
together with similes and metaphors.

l In different pairs, ask the children to talk about what they would change in order 
to change the setting from a pleasant to an unpleasant place. Partners should give 
feedback before the children rewrite their paragraphs.
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Listening Comprehension:  
Questions and Answers

Q1: What did James do when he heard the bang? Who do you think James is?

A1: James ran away. He’s a dog.

Strategy: Ask the children to listen carefully to the whole text before they reply.

Q2: Why were Peter’s feelings hurt?

A2: Peter’s feelings were hurt because his favourite present exploded.

Strategy: Ask the children to listen carefully to the whole text before they reply.

Q3: How would you know that this story wasn’t written in the 21st century?

A3: The children are playing with a steam train; all the toys mentioned are 
oldfashioned; the language is quite old-fashioned, e.g. the use of the word 
“charm”.

Strategy: Ask the children to make notes as they listen for evidence – in ideas or 
language – of the story’s age.

Tom’s Midnight Garden – Philippa Pearce 

The Way to Sattin Shore – Philippa Pearce

The Book of Three – Lloyd Alexander

The Lion, the Witch and the Wardrobe – C. S. Lewis

The Hobbit – J. R. R. Tolkien

Extending reading

The listening comprehension questions can be accessed on the modelling software for this unit. 
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What to expect

1 Tick two things that you find out at the beginning of the text that tell us the cat was finding it 

difficult to resist eating the dripping.

 Children working at the expected standard should be able to answer this question correctly. Those 

working towards the expected standard are likely to choose the first and third options.

(2d)

2 What did Cat say her sister’s baby was called? Why did she choose this name?

 Most children will be able to identify the name of the “baby”. Children working towards the 

expected standard may need prompting to explain why, and may offer a simple answer. Children 

working at greater depth within the expected standard will be able to explain in detail the reason 

for this name.

(2d)

3 Find and copy one word or phrase that tells us that Mouse believed Cat’s stories.

 Most children should be able to find this word. Further explanation may be needed to show that 

the question allows a phrase and that “trusting soul” makes more sense than “trusting” alone.

(2a)

4 “Time went by and winter came and Cat kept saying times weren’t that hard”.

 Explain why Cat kept saying that “times weren’t that hard”.

 This is a more challenging question for the children to answer clearly. Children working at greater 

depth within the expected standard are likely to give a clear explanation. Children working at the 

expected standard may give a simple answer, repeating the question, such as “times were not very 

hard” or “they didn’t need the dripping yet”.

(2d)

5 Find and copy one word that tells us that Cat was annoyed by Mouse accusing her of eating 

the dripping.

 Children may find this a challenging word to find. Children working at greater depth within the 

expected standard should be able to locate and copy this word.

(2a)

6 Write the numbers 1 to 6 to sequence the following events in the order that they happen in 

the story.

 This is quite a straightforward question that most children should be able to complete. Children will 

need reminders to use the text to help them answer the question.

(2c)

7 Explain how the last sentence might leave the reader amused.

 This is a challenging question that children working at the expected standard may struggle to 

explain clearly. Children may benefit from discussing this with a partner and explaining it verbally 

before attempting to formulate a written answer. Children working at greater depth within the 

expected standard should be able to explain the play on words in this sentence.

(2f)

8 Suggest a different title that the author could have used for the story.

 Most children should be able to suggest a suitable alternative title for the story.

(2c)
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From Cat and Mouse by Maggie Pearson
A cat and a mouse set up house together. Yes they did!

They managed things very well to 
begin with. They saved up their pennies and bought a pot of dripping 

to keep them through the lean winter 
months. And, so they wouldn’t be 
tempted to touch it before the hard 
times came, they took it down to the 
church and hid it in the vestry.Oh, the smell of that dripping! The 

cat wished it was winter already. She 
began to dream of dripping, even 
when she was awake. At last she said 
to the mouse: “I’m off to church today. 
My sister’s baby’s being christened.”There was no christening. Cat went 

straight to the pot of dripping and 
creamed off the top. Oh, the taste of 
that dripping!
“How did the christening go?” asked 
the mouse, when the cat got home. 
“What’s the baby’s name?”Cat thought fast: “Top-off!” she said.“Top-off!” said Mouse. “That’s an odd 

name.”

It wasn’t long before Cat was off to the 
church again – this time, for her other 
sister’s wedding.
There was no wedding; only a pot 
of delicious dripping that was half-
gone by the time cat came home, still 
cleaning her whiskers.
“Half-gone?” said the mouse. “Is that 
your sister’s married name? That’s a 
very odd name, to be sure.”But she was a trusting soul. She even 

trusted Cat when she said she must 

be off to the church again. This time, 
she said it was for her grandmother’s 
funeral. And when Mouse asked her 
what was her grandmother’s name? 
Why, Granny Cleangone, Cat told her, 
without so much as a blush.Time went by and winter came and 

Cat kept saying times weren’t that 
hard; no need to dip into their store of 
dripping yet. Till the mouse went on 
her own to fetch it back. And found 
the jar licked clean.
Then she began putting two and 
two together: Top-off? Half-gone? 
Cleangone? “You!” she cried. “It was 
you!”

Cat drew herself up indignantly: 
“What do you mean? Some thief has 
stolen our dripping and –”“It was you!” Mouse bounced up and 

down with rage. “Top-off! I thought 
that was an odd name.”“I’m warning you!” said Cat.“Half-gone!” squeaked Mouse. “That 

was even odder.”
“Not another word!”
“As for all that stuff and nonsense 
about your grandmother’s funeral – 
what was her name?”
Cat pounced, bit, chewed, and swallowed. “Cleangone,”  she said.
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