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Introduction
Once again, I am delighted to be writing the 2022 edition of Implications for Teaching and Learning
Reading. Through this report we aim to identify the highlights from the 2022 test by suggesting implications
for teaching and learning for all teachers in both KS1 and KS2. We also include an analysis of question type
and hope to pinpoint any new style of questions that may have surprised us this year. But above all, this report
will offer helpful strategies for you and your team when preparing your pupils for the 2023 tests.

Madeleine Barnes

Teaching suggestions
1. All KS2 teachers must be familiar with the expectations of the KS1 reading test and in turn
where the pupils need to get to at the end of KS2. KS2 is made up of four-year groups and this
is a KS2 test, not a year 6 test. Many of the question stems and strategies to answer these
questions can be used consistently with the whole of KS2 (scaffolds to support this are detailed
below). LKS2 teachers need to be explicitly aware of the KS1 reading tests to ensure that
continuity is managed effectively from KS1 to KS2.
2. Teachers must explicitly teach comprehension skills including finding evidence to support
answers; precision when retrieving and basic summarising strategies so that pupils can work at
a brisk pace efficiently.
3. Teachers should use weekly activities that scaffold and support a variety of question types
so that pupils are equipped with a wealth of strategies to use. Practice papers that are in the
style of the 2022 test can also be used as and when appropriate to familiarise pupils with the
expectations.
4. Schools should have a rich and diverse reading spine that includes high-quality fiction,
non-fiction and poetry. Pupils need to identify and recognise how to apply comprehension
strategies regardless of the genre of the text. When choosing texts for guided reading/whole
class reading, emphasis should also be given when looking at how texts can be arranged and
presented in different ways – for example page 4 in this year’s test and the whole of ‘My Circus
Life’ (have KS2 pupils been exposed to a written interview transcript?).

Implications for Teaching and Learning 2022
In April 2022, the Standards and Testing Agency (STA) communicated with schools that the 2022 tests
‘were due to be administered in 2020 and the teacher assessment frameworks remain unchanged.’ So, we
expected the style of reading test to include three texts presented in order of difficulty. We also know
that there is a 2:1 ratio on fiction: non-fiction. This year the test included a non-fiction extract as the
middle text.
The first text, ’The Parsnips ‘, was an extract taken from Girls F.C 6 What’s Ukraninan for Football?
By Helena Pielichaty (Walker Books Ltd, 2009). The second text ,‘My Circus Life,’ was adapted from an
article in Time Out magazine Chicago, Karl Kamin (2012). The final text, ‘A Traveller in Time,’ was taken
from A Traveller in Time, Alison Uttley (Jane Nissen Books, 2007). There were 35 questions in the test
paper – but four questions contained two parts (a and b). We will look at some of these least-performing
items later in the analysis as informed by the Question Level Analysis (QLA). As heavily emphasised by
the Standards and Testing Agency, there was a real focus on fiction with two fiction texts and one
non-fiction text.
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Raw scores and scaled scores explained
A scaled score of 100 represents the expected standard at the end of Key Stage 2. Each year the raw
score on the test could change, but the scaled score remains the same at 100. The test was out of a total
of 50 marks.
2019

2022

Standard

Raw score on
the test

Scaled score

Raw score on
the test

Scaled score

Not reached the
expected standard

3–27

80–99

3–28

80–99

Expected standard

28–50

100–120

29–50

100–120

High score

41–50

110–120

41–50

110–120

• In 2022, 74% of pupils met the new expected standard in reading (increase of 1% from 2019).
(Please note these are provisional results. The final results will be available in December 2022.)
• In 2022, 28% of pupils achieved the high score of 100+ in reading (increase of 1% from 2019).

Overview of the Test
READING PAPER: PERCENTAGE PER DOMAIN CONTENT ACROSS ALL YEAR GROUPS
• Once again, 2a) give/explain vocabulary in context; 2b) retrieve and record information and 2d)
make inferences carried the most weighting in the test.

Content domain

Number of
marks

Percentage
of total mark

Year group in
the national
curriculum

2a give/explain the meaning of words in context.

5

10%

Years 3-6

2b retrieve and record information/identify key details
from fiction and non-fiction. (This includes true and false
questions.)

19

38%

Years 3-6

2c summarise main ideas from more than one paragraph.

2

4%

Years 3-6

2d make inferences from the text/explain and justify
inferences with evidence from the text. (This includes finding
facts and opinions.)

22

44%

Years 3-6

2e predict what might happen from details stated and implied. 1

2%

Years 3-6

2f identify/explain how information/narrative content is
related and contributes to meaning as a whole.

1

2%

Years 3-6

2g identify/explain how meaning is enhanced through choice
of words and phrases.

0

0%

Years 3-6

2h make comparisons within the text.

0

0%

Years 5 and 6
only
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Deeper analysis of the paper
1. THE THIRD EXTRACT
The 2022 test was made up of 50 marks – the age-related threshold was 29/50. However, when we
look at the proportion of marks per extract there are further and more pressing implications
for schools.
Extract

Number of marks

Percentage of total mark

‘The Parsnips’

16 marks

10 x 1 mark
3 x 2 marks

‘My Circus Life’

15 marks

9 x 1 mark
3 x 2 marks

‘Traveller in Time’

19 marks

11 x 1 mark
1 x 2 marks
2 x 3 marks

• The total marks for the first two extracts is 31/50. So, if pupils did not complete the paper or access
the 3rd text, they needed to be almost 100% accurate on these first two extracts in order to meet
the age-related threshold of 29/50.
• The third extract carried the most weighting this year with 19 marks out of a possible 50. Let’s look
at previous reading tests and their 3rd extracts weighting of marks for a comparison:
•
Year of test

Title of 3rd Extract

Number of
possible marks
from 3rd extract

Number of possible
marks from 1st +
2nd extracts

Threshold for
age-related

2022

‘Traveller in Time’

19/50

31/50

29/50

2019

‘Music Box’

17/50

33/50

28/50

2018

‘Albion’s Dream’

16/50

34/50

28/50

2017

‘An Encounter at Sea’

18/50

32/50

26/50

2016

‘The Way of the Dodo’

12/50

38/50

21/50

• As we can see, the amount of marks allocated to the 3rd extract varies from year to year – in
2016 there were only 12/50 marks whereas in 2022 there were 19/50. However, it is also worth
spending some time analysing the 4th and 5th columns of the above table. The number of possible
marks from the first two extracts needs to be compared to the number of marks for the age-related
threshold. In 2017 for example, although the third extract carried 18/50 marks (one less than
2022), because the threshold was 26/50 (3 marks lower than 2022), pupils had more wriggle room
to drop marks from the first two extracts and still pass (number of possible marks from extracts 1
and 2 was 32/50 and the threshold was 26/50).

2. TWO-PART QUESTIONS
In the 2022 test there were four questions that had two parts. These were:

‘The Parsnips’ – questions 3 and 6.
‘A Traveller in Time’ – questions 30 and 32.
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Perhaps, we should consider how often we present pupils in KS2 with items that have two parts. Part a)
and b) in questions 3 and 32 explicitly support and scaffold each other whereas questions 6 and 30 do
not have as explicit connections.
It is important that pupils are presented with two-part questions where part a) supports part b) and
where the two parts are not as directly linked.
Question 3a) tested retrieval (92.4% accurate) and 3b) tested inference (83.1% accurate)
Question 6a) tested vocabulary (89.9% accurate) and 6b) tested inference (71.5% accurate)
Questions 30a) and 30b) both tested retrieval (59.1% and 55.6% accurate)
Question 32a) tested retrieval (79.5% accurate) and 32b) tested inference (67.6% accurate)

Test technique tips
1. Practise skimming and scanning under timed conditions. This test is also about reading for
meaning and finding answers under timed conditions. Pupils can be taught how to train their eye
from EYFS if asked to ‘Find and Point’ to various objects in pictures which can then be changed to
‘Find and Copy’ when the pupil has the transcriptional skills to do so. Here is a skills progression
when faced with a ‘Find and Copy’ question:
Pupils need to:
✔ read the instruction
✔ understand the instruction
✔ locate the correct section of text
✔ match the instruction to the text
✔ identify the correct word/words
✔ write the word/words on the answer paper.
As we can see, there are various points where pupils may stumble and make an error. This
illustrates the importance of a consistent approach when teaching skimming and scanning skills in
all year groups.
2. 14/35 questions included a page or paragraph/section or a quotation locator. Pupils need to be
explicitly taught (from year 2-6) that most of the questions (excluding for example sequencing,
true/false and fact/opinion) are in chronological order. If the question includes a page or
paragraph/section locator, then it is easier to locate where the answer will be in the text. However,
if the pupil knows where the answer to question 9 is (there is a section locator) and then cannot
find the answer to question 10, they should be shown how to miss that question out. Question 11
includes another section locator, so teachers can pinpoint the text between the section in question
9 and the section for question 11 to narrow the text for pupils to find the answer to question 10.
3. 9/35 items were multiple-choice questions. This has implications for pupils in all year groups to be
familiar with multiple-choice questions when reading. Writing a good multiple-choice question is a
skill in itself for all teachers as a multiple-choice question includes one correct response and three
plausible distractors. There is no red herring included within the three distractors.
4. 19/50 questions tested 2b) retrieval. Carrying a significant number of the test’s marks, all teachers
must also analyse the wording within retrieval questions so that children are familiar with what the
question is actually asking them to do. It is important to note that these 19 marks were represented
across all three extracts – 4/16 in ‘The Parsnips’; 12/15 in ‘My Circus Life’ and 3/19 in ‘Traveller
in Time’. This highlights the importance of asking a range of questions representing a variety of
content domains when teaching reading.
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Common misconceptions and tricky questions
by text – with reference to the 2022 QLA
report for reading
Since 74% of pupils achieved age-related scores in reading, this is an overview of 18 questions
which performed least well in the test (using below 74% from the QLA as a benchmark)
Text

Question
number

Content domain
assessed

Number of marks
available/ question focus
where relevant

% of pupils who
answered correctly
nationally

‘The Parsnips’

2

2b) retrieval

1 mark

73.3

6b

2d) inference

2 marks (give 2 ways)

71.5

7

2d) inference

2 marks (give 2 ways)

71.9

11

2c) summary

1 mark (sequence events)

62.6

16

2b) retrieval

1 mark (give 2 ways)

49.5

17

2b) retrieval

2 marks (give 2 ways)

58.4

19

2d) inference

1 mark (multiple choice)

65.4

21

2b) retrieval

2 marks (give 2 ways)

60.7

23

2c) summary

1 mark (multiple choice)

60.8

24

2d) inference

1 mark (multiple choice)

71.8

27

2d) inference

1 mark

69.0

28

2d) inference

1 mark

64.4

30a

2b) retrieval

1 mark (multiple choice)

59.1

30b

2b) retrieval

1 mark (multiple choice)

55.6

31

2d) inference

1 mark

58.1

32b

2d) inference

1 mark

67.6

33

2d) inference

3 marks

30.7

35

2d) inference

3 marks

27.4

‘My Circus Life’

‘Traveller in Time’

‘THE PARSNIPS’
Questions 2, 6b, 7 and 11 performed least well in this section.
Both questions 6b and 7 were inference questions and pupils needed to give two ways in their
responses.
Since there are another three similar questions in ‘My Circus Life’ (totalling 9 marks across the paper)
where pupils are not managing to gain the maximum number of marks, is there a pattern emerging?
Are pupils exposed to enough questions in this style in fiction and non-fiction? Within the QLA, the
statistics are for pupils who gained the maximum marks. So, we do not have the statistics for pupils
who may have gained one of the two marks within these items.
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Q7

Look at the paragraph beginning: “I believe you …” (page 6).
How can you tell Veronika was feeling excited?
Give two ways.
1.
2.
(2 marks)

62.6% of pupils gained the mark for question 11 where the focus was to sequence five events from the story.
KS1 pupils are expected to sequence four events and the question is presented in the same way in the KS1
reading test. Are pupils in years 3, 4 and 5 exposed to these questions? This question style can be used as a
vehicle to assess summary and sequencing skills in both fiction and non-fiction events.

Q11 Number the following events 1 – 5 to show the order in which they happened.
The last one has been done for you.
Veronika waved to her family		


5

Yuri handed Veronika her kit bag.



Veronika met Sofi.			



Veronika walked out to the bus.



Veronika helped Uncle up the steps.



(1 mark)
‘MY CIRCUS LIFE’
As mentioned above, questions 16, 17 and 21 were items that required pupils to give two ways in their
responses. However, these tested retrieval skills rather than inference. This is an important note to
make – although on the outset the question may be presented in the same way – ‘Give two ways’, one
could be testing retrieval whereas the other is assessing inference.
The other questions that performed least well in this section were questions 19 and 23. Both of these
questions were presented as multiple-choice items. Question 19 tested inference skills and 23 tested
summary. This highlights the importance of reviewing multiple-choice questions with pupils and
modelling how to reason why the distractors are incorrect and why/how the correct option is correct.
This process involves lots of verbal discussion and is a vital component in guided reading sessions with
pupils in all year groups.

Q19 Look at Vladik’s answer to the question beginning: How does your daughter react …
When Vladik says they, who is he referring to?
			

Tick one.

his daughter		



his other children



circus performers



children in general



(1 mark)
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Q23 Which of the following gives the best summary of the whole text?
			

			

Tick one.

It tells children how to join the circus.		



It looks at an unusual career.			



It gives tips on how to juggle.			



It shows how much performers travel.		



(1 mark)
‘TRAVELLER IN TIME’

Many pupils are accessing this third extract:
★ As this is the hardest extract in the test it also includes the highest number of items that performed
least well. We would expect to see statistics in the QLA that support the fact that pupils did not do
as well in this section. Children can reach the ‘expected standard’ for reading without accessing
this text (if they perform very well across the first two extracts). Surprisingly, pupils did very well
on items 25 (84.3% credited); 26 (76.6% credited); 29 (75.8% credited); 32a (79.5%) and 34
(81.1% credited) within this section of the test. This is an explicit message to all teachers that
pupils should not be capped or advised to complete only the first two extracts. Many pupils have
a preference for fiction or non-fiction and the third extract could be more suited to their style. The
evidence for this is crystal clear as there are two questions in the third extract where over 80% of
pupils were credited with the response.
★ According to the analysis of the QLA, we found a large majority of pupils did indeed attempt
questions 24–35. Many of the questions have more than 90% engagement with the final question
being the least engaged with at 78.5% (which interestingly is 4.5% higher than the national
average for passing the test).
★ This shows that teachers and pupils alike have worked meticulously to ensure that pupils have
stamina and resilience to persevere with the 2022 tests.
★ Of course, next steps for schools will be to look at their own QLA reports and identify where their
pupils made errors – pupils may be racing through the paper and making errors along the way.

The four items to focus on are questions 30a (tested 2b retrieval); 30b (tested 2b retrieval); 33 (tested
2d inference) and 35 (tested 2d inference).
Questions 30a) and 30b) were retrieval questions presented as multiple-choice. However, the lozenges
were presented horizontally. Although we have seen this style of question before, pupils may have
been confused by the layout. As this is the 3rd extract, the multiple-choice questions do have a further
level of difficulty. For these specific two, the options complete a sentence in the question stem.
Although they are categorised as retrieval items, pupils need a good level of inference skills (including
really reading for meaning) to access such complex items.
Questions 33 (30.7% gained the correct response) and 35 (27.4% gained the correct response) were
the two 3-mark questions in the test. As with the 2018 and 2019 tests, both items provided the pupils
with a template to scaffold their written responses in. However, one stark difference was the wording
of question 33, ‘What impressions do you get of Penelope as she describes her unusual experience?’ Many
pupils were able to make an accurate impression of Penelope from the whole text, for example she was
friendly because she smiled at the lady. Obviously, these generic responses were not credit-worthy as
the impression needed to be made ‘as she describes her unusual experience’. This raises implications for
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teachers when presenting items like this – are we as specific with our question stems as this or have we
been more generic for example, ‘What impression do you get of Penelope?’ It is important that pupils are
exposed to both generic and specific stems.
Like the previous discussion about the 2-mark questions, many pupils will have scored 1 or 2 marks out
of the possible 3 marks available as a huge majority of pupils attempted these questions. This shows
that the majority of pupils are not avoiding these questions. Instead 82.5% (Q33) and 78.5% (Q35)
respectively are writing responses.

Q33 Think about the whole text.
What impressions do you get of Penelope as she describes her unusual experience?
Give two impressions, using evidence from the text to support your answer.
1.

2.

(3 marks)

Q35 Think about the whole text.
How is a mysterious atmosphere created?
Give two ways, using evidence from the text to support your answer.
1.

2.

(3 marks)
Both of these items require pupils to understand ‘impressions’. All KS2 pupils should be exposed
to questions that require them to form impressions with evidence and explain their opinion with
evidence. Teachers can use both of these scaffolds with pupils in years 3-6 when teaching inference
skills. See the top tips at the end of this document for more advice when teaching this style of question
across the whole of KS2.
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Next steps
1.

2.

3.

Explicitly teach how authors use dialogue

Although the first extract ‘The Parsnips’ was fairly short, the large majority of the text was made
up of dialogue. Pupils needed to understand which character was speaking and how the author
had used dialogue to convey character. Although using dialogue in their writing is a year 3+ lesson
objective, pupils in KS1 need to understand that readers make inferences based on what characters
say and how they say it. Teachers need to explicitly focus on dialogue in guided reading sessions for
fluency (expression and intonation) and for inference (what does it tell us about the character?)

Explicitly model writing precise answers

We must model how to write precise answers. This requires secure subject knowledge from all KS2
teachers. We cannot have the situation where children are told that their response is ‘ok for now,
but you wouldn’t be awarded a mark in a test’ as this sends the wrong message to children. All adults
must model and in turn expect precise responses so that children are not penalised in a test. The
Rising Stars Progress Tests and Optional Tests’ mark schemes are precise and there are no grey areas
questioning whether the mark is awarded or not. Cracking Comprehension will highlight examples of
modelled answers.

Explicitly teach all KS2 children to support their answers with evidence

Both 3-mark questions this year (questions 33 and 35) provided scaffolds for the children’s
responses. All KS2 teachers should use these templates to provide opportunities for children to see
the relationship between making a valid point (impression) and supporting it with evidence. In its
earliest of stages, children can be taught in a numerical way. This can be displayed on working walls
and referred to in reading sessions:
2 correct points + 2 matching pieces of evidence = 3 marks (In the mark scheme, pupils can get 3
marks for point evidence and then another point.)
• Make a point
> Provide your evidence
• Make a point
> Provide your evidence
Pupils will in time begin to scaffold their answers independently using this template. If the question
requires them to input it into a table, they will be able to apply it effectively.
In the 2019 KS2 Reading test, question 15 (below) provided a good example of how to scaffold
traditional 3-mark questions. The layout of question 15 gives the pupils the point, and they must
find the supporting evidence. LKS2 teachers could use this scaffold initially before moving on to
templates like questions 33 and 35.

Q15 Look at the section headed: Save our bees
Complete the table below with one piece of evidence from the leaflet to support each 		
statement.
Evidence
The Bumblebee Conservation
Trust is worried about bees.
The leaflet makes readers feel
hopeful for bumblebees.
(2 marks)
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