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Introduction
I am delighted to be writing the 2018 edition of Implications for Teaching and Learning Reading. Through
this report, we aim to identify the highlights from the 2018 test by suggesting implications for teaching
and learning for all teachers, at both Key Stage 1 (KS1) and Key Stage 2 (KS2). We also include an analysis
of question types, and hope to pinpoint any new style of questions that may have surprised us this year. But
above all, this report will offer helpful strategies for you and your team when preparing your pupils for the
2019 tests.

Madeleine Barnes

Teaching Suggestions
★★ All KS2 teachers must be familiar with the expectations of the KS1 reading test and, equally, where
the children need to get to by the end of KS2. KS2 is made up of four year groups – and this is a KS2
test, not a Year 6 test. Many of the question stems can be used consistently with the whole of KS2.
★★ Teachers must teach reading skills, such as skimming and scanning, so that children can work at a
brisk pace efficiently. As the KS2 test is strictly timed, children need to find evidence quickly.
★★ Children must be clear on how to answer the 3-mark questions. The question stems clearly stated that
they needed to find two points, using some evidence from the text. There is a template included at the
end of this report to display on working walls and support this skill.
★★ Teachers should use practice papers that are in the style of the 2018 test.

Implications for Teaching and Learning 2018
In the new-style 2018 reading test, the text and questions were in order of difficulty. The test was
divided into three separate unthemed texts in one booklet. The first text, The Giant Panda Bear, was a
non-fiction text about panda bears and their futures. The second text, ‘Grannie’, was a narrative poem
about a young man’s memories of his grannie and his experiences of being at war. The inclusion of a
poem was a surprise to many as there has not been a poem included in the KS2 reading tests since
2008; however, poems have been included in the KS1 reading tests for the last three years. The final
text, Albion’s Dream, was about a young boy called Edward who makes a strange discovery in an old
farmhouse. [The questions began at question 30, through to question 40. Apart from question 32,
interestingly a ‘find and copy’ question that 78% of pupils answered correctly, these questions were
more demanding and this is reflected in the QLA. Most questions performed at 78% or less, where some
have less than 50% performance. This may be that children did not attempt these questions. We will
look at some of these least well-performing items later in the analysis]. As heavily emphasised by the
Standards and Testing Agency, there was a real focus on fiction, with two fiction texts and one nonfiction text. There were two 3-mark questions that required extended response answers at the end of
the paper. Many pupils were unable to obtain three marks for the extended questions. 58% of children
gained the correct mark for question 38 and 46.5% for question 40.
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Raw Scores and Mark Thresholds Explained
A scaled score of 100 represents the expected standard at the end of KS2. Each year, the raw score on
the test could change, but the scaled score remains the same at 100. The test was out of a total of 50
marks.
2017

2018

Standard

Raw score on
the test

Scaled score

Raw score on
the test

Scaled score

Not reached the
expected standard

3–25

80–99

3–27

80–99

Expected standard

26–50

100–120

28–50

100–120

High score

39–50

110–120

40–50

110–120

• In 2018, 75% of pupils met the new expected standard in reading (up by 4% from 2017). The
average scaled score in reading has gradually increased too: in 2016 it was 103, in 2017 it was 104
and in 2018 it is 105.
• In 2018, 28% of pupils achieved the high score of 100+; this had increased by 3% from 2017.

Overview of the Test
Reading paper: % per content domain across all year groups
• Once again, the following carried the most weighting in the test: give/explain words in context;
retrieve and record information; make inferences.

Content domain

Number of
marks

Percentage
of total mark

Year group in
the national
curriculum

2a give/explain the meaning of words in context.

10

20%

Years 3–6

2b retrieve and record information/identify key details
from fiction and non-fiction. (This includes true and false
questions.)

13

26%

Years 3–6

2c summarise main ideas from more than one paragraph.

3

6%

Years 3–6

2d make inferences from the text/explain and justify
inferences with evidence from the text. (This includes finding
facts and opinions.)

22

44%

Years 3–6

2e predict what might happen from details stated and implied. 0

0%

Years 3–6

2f identify/explain how information/narrative content is
related and contributes to meaning as a whole.

0

0%

Years 3–6

2g identify/explain how meaning is enhanced through choice
of words and phrases.

0

0%

Years 3–6

2h make comparisons within the text.

2

4%

Years 5 and 6
only
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New Question Types
For the past two years there have been new question types, although some have not been assessed
every year.

1. PREDICT WHAT MIGHT HAPPEN FROM DETAILS STATED AND IMPLIED (2E)
There were no prediction questions in the 2017 or the 2018 reading test. There was just one prediction
question in the 2016 reading test.

Q20 Do you think that Martine will change her behaviour on future giraffe rides? Explain your
choice fully, using evidence from the text.

(3 marks)

This area requires pupils to use the text to predict what they think will happen next. Pupils would
benefit from explicit work on using the text to think about what would happen next or how the
character may change as a result of the events in the text.

2. MAKE COMPARISONS WITHIN TEXTS (2H)
These types of questions require pupils to identify the difference between events or information. There
was one 2-mark question in the 2018 test that tested this content domain. The question was presented
in the first text, The Giant Panda Bear, and was set out in 2 parts.

Q6 Look at page 4. According to the text, give one way that giant pandas are … a) similar to other

bears and b) different from other bears.

Test Technique Tips
1. Practise skimming and scanning under timed conditions. This test is also about reading and
finding answers under timed conditions. Children can be taught how to train their eye from EYFS
if asked to ‘find and point’ to various objects in pictures; this can then be changed to ‘find and copy’
when the child has the transcriptional skills to do so. Here is a skills progression when faced with a
‘find and copy’ question.
Pupils need to:
✔✔ read the instruction
✔✔ understand the instruction
✔✔ locate the correct section of text
✔✔ match the instruction to the text
✔✔ identify the correct word/words
✔✔ write the word/words on the answer paper.
As we can see, there are various points where children may stumble and make an error. This
illustrates the importance of a consistent approach when teaching skimming and scanning skills
in all year groups.
2. 15/40 questions included a page or paragraph/section locator. Children need to be explicitly
taught (from Years 2–6) that most of the questions (excluding sequencing, true/false and fact/
opinion) are in chronological order. If the question includes a page or paragraph/section locator,
then it is easier to locate where the answer will be in the text. However, if the child knows where
the answer to question 8 is (there is a section locator) and then cannot find the answer to
question 11, they should be shown how to miss that question out. Question 12 includes another
section locator so teachers can pinpoint the text between the section in question 8 and the section
for question 12 to narrow the text for children to find the answer to question 11.
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3. 9/40 questions were multiple-choice questions. This has implications for children in all year
groups to be familiar with multiple-choice questions when reading. Writing a good multiplechoice question is a skill in itself, as a multiple-choice question includes one correct response and
three plausible distractors. There is no red herring included within the three distractors.
4. Of the 40 questions, 22 tested 2d) inference. Carrying almost 50% of the test’s marks, all teachers
must read the information about inference questions under the next heading, and also analyse
the wording within inference questions so that children are familiar with what the question is
actually asking them to do.

Common misconceptions and tricky questions
by content domain
2A GIVE/EXPLAIN THE MEANING OF WORDS IN CONTEXT
In 2018, there were 10 marks and 10 questions focused on explaining the meaning of words in context
(questions 8, 9, 12, 16, 20, 22, 32, 33, 34 and 35).
Within the first text, there were three vocabulary questions – two ‘find and copy’ and one multiplechoice question. Children needed to understand that the word ‘puzzling’ can mean that we don’t yet
know and that ‘challenge’ refers to something being not easy. However, the multiple-choice question
required children to choose which word best matched the meaning of the word ‘vital’ within a context.
Less able readers may struggle with this application question.
Questions 16, 20 and 22 were based on the poem ‘Grannie’. Questions 16 and 20 followed the typical
‘find and copy’ question stem. Many children are familiar with this skill, so if they can follow the
progression featured above, they can usually gain the mark (questions 16 and 20 performed fairly well
with 86% gaining the mark in question 16 and 74% in question 20). However, question 22 resembled
a question from the 2016 test and did not perform as well, with only 48% of children gaining the
mark. Pupils were asked the following question.

‘She came. And I still vividly recall …’
What do the words ‘vividly recall’ mean?
To add another layer of difficulty for this question, it is worth 2 marks. Children need to understand
that to be credited with both marks, they must define both words in their response. So, in this case, the
mark scheme states they should refer to both remembrance and clarity. Many children will gain 1 mark
in this question but only the very strong answers will be credited with both marks.
There were also three vocabulary questions in the third text – questions 33 (77% gained the mark),
34 (63% gained the mark) and 35 (73% gained the mark). All three questions were multiple choice but
had subtle differences.

This means that …

and

Which of the following words are closest in meaning to ______ .
Interestingly, question 32 was a ‘find and copy’ question but it tested content domain 2d). Teachers
should be aware that ‘find and copy’ is not restricted to content domain 2a) questions alone.

2B RETRIEVE AND RECORD INFORMATION/IDENTIFY KEY DETAILS FROM FICTION AND
NON-FICTION. (THIS INCLUDES TRUE AND FALSE QUESTIONS.)
There were 13 marks focused on pupils retrieving and recording information (questions 1, 2, 4, 5, 7,
10, 11, 13, 17, 19, 21 and 36).
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9/13 marks testing this content domain appeared in the first text, The Giant Panda Bear. This is not
a surprise as we would expect the non-fiction text to include most of the retrieval questions. Most
of the questions required a written response from the pupils. However, question 5 required children
to number the facts in the order in which they happen (the life of a giant panda cub) and children
performed well with this (84% gained the mark). This highlights to all teachers that numbering the
events is not always a 2c) summarising question. It would be helpful if all teachers included questions
like question 5 when reading across the curriculum in science, history and geography so that children
are familiar with sequencing facts when reading non-fiction (let’s not forget the numbering question
about the dodo in the 2017 test).
It is worth noting that all teachers from Year 2 upwards should be exposing children to questions that
include the stem ‘According to the text, ______ …’ This explicitly demonstrates to children that the
answer will be in the text and that they do not need to use their own knowledge or guess! Teachers
should use this stem verbally when posing questions within group reading sessions, and in the written
form, so that children are familiar with the stem and what it is asking them to do.
There was only one 2b) question about the third text, Albion’s Dream (question 36). Interestingly,
this question required the children to give two ways for 1 mark and was the question that children
performed least well in, with only 34% of readers gaining the mark. Weaker readers will have
retrieved one correct response, but this level of difficulty will have challenged many readers. This is to
be expected as we know the questions are in order of difficulty and it is question 36 of 40.

2C SUMMARISE MAIN IDEAS FROM MORE THAN ONE PARAGRAPH
In 2017 there was only one question testing this content domain. However, this year there was one in
each text – questions 14, 28 and 31.
Question 14 (80% gained the mark) was a multiple-choice question that required children to choose
‘the best summary for the whole of page 5’. This style of question can be adapted by all teachers as a way
of assessing if the child can summarise what they have been reading about. Children could generate
their own ideas of what could be included in a multiple-choice question like this.
Question 28 (84% gained the mark) was a straightforward numbering the events question. However, as
the events were from a poem, some children may have found this difficult. If children had been exposed
to a number of narrative poems prior to the test, they will have coped with this question. Teachers may
need to evaluate the quality of poems that they currently share with their children and ensure they are
of the same quality as this poem.
Question 31 was again a multiple-choice question. However, it followed a different style to question
14 and only 47.6% of children gained the mark. Why the change in how children perform? Children
were given a paragraph locator and then asked:

Which sentence best describes the farmhouse?
It is worth taking a closer look at the four options as they were very subtle:

It had always been a lifeless place.
No one ever went there by choice.
It seemed stuck in the past.
The outside was better looked after than the inside.
In order to select the correct option, children need to have a secure understanding of vocabulary,
be able to draw their own conclusion and choose the correct response. Children should be given
opportunities to summarise. Teachers may ask children, ‘What is the gist of what you have just read?’ to
monitor progress within the ability to summarise.
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2D MAKE INFERENCES FROM THE TEXT/EXPLAIN AND JUSTIFY INFERENCES WITH
EVIDENCE FROM THE TEXT. (THIS INCLUDES FINDING FACTS AND OPINIONS.)
In 2018, there were 15 questions and 22 marks on making inferences from the text and explaining with
evidence from the text (questions 3, 15, 18, 23, 24, 25, 26, 27, 29, 30, 32, 37, 38, 39 and 40). The vast
majority of the questions were focused on inferring a character’s thoughts and feelings.
As we have already shown, 2d) inference questions can be presented in a variety of ways. I would like to
highlight that question 15 (below) is an inference question.

Tick one box in each row to show whether each statement is a fact or opinion.
Fact and opinion is taught in Years 5 and 6. However, as a prerequisite, younger readers from EYFS+
need to be exposed to true or false questions.
Both 3-mark questions tested inference and were positioned towards the end of the paper (based
on Albion’s Dream). It is worth drawing to your attention that both of these 3-mark questions were
presented in different ways, including a scaffold to support the children’s written answers. Question 38
asked children:

What impressions do you get of Em Sharp?
They were given a table to write their answer in. The question asked children to give two impressions
with appropriate evidence. Because the children were given a table to record their responses, many
children will have attempted this question as it did not look as daunting as 3-mark questions of the
past. However, most children found gaining the 3 marks more difficult (only 58% gained the marks),
but the question was more accessible.
Similarly, question 40 asked children to explain in two ways, and the answer box guided children to
make two separate points as the lines were numbered. Again, as the last question in the test, there is
an expectation that this question is demanding for all readers, and this is reflected in the QLA where
46.5% of readers gained the mark. The mark scheme details acceptable points, most of which require
precise inference skills.
All KS2 children should be exposed to questions that require them to form impressions with evidence
and explain their opinion with evidence. Teachers can use both of these scaffolds with children in Years
3–6 when teaching inference skills.
It is worth mentioning that question 24 was a very low-performing inference question where only 36%
of children gained the mark. This question was based on the poem ‘Grannie’ and was presented like
this:

Q24 She hobbled through the ward to where I lay
And drew quite close and, hesitating, peered.
Why does she hesitate?
In the mark scheme, the correct answers should relate to two acceptable points – a lack of recognition
or his state of health. Many readers gave an answer which is a ‘do not accept’ – she hasn’t seen him for
ages or she is worried about him (without a reason). As this question performed so poorly, we should
consider how precise children’s responses need to be. When reading with children, it is easy to say, ‘I
can see where you are coming from’ when they give a generic response such as the ‘do not accept’ here in
this question. Perhaps we owe it to them to establish that a generic response is not good enough and
probe further.
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2E PREDICT WHAT MIGHT HAPPEN FROM DETAILS STATED AND IMPLIED
There were no prediction questions in 2018. However, teachers should equip children with the skills to
be able to predict, based on what they have read or inferred. Teachers could model poor predictions for
children to correct, and state why they are ‘bad predictions’.

2F IDENTIFY/EXPLAIN HOW INFORMATION/NARRATIVE CONTENT IS RELATED AND
CONTRIBUTES TO MEANING AS A WHOLE
There were no questions assessing this content domain. However, pupils may be asked to match each
section to its main content. To be successful, pupils need to understand the function of each section,
e.g. to summarise, to contrast, to give information or to highlight something. Working on using the
topic within a paragraph to ascertain the main idea of a paragraph would be beneficial for pupils.

2G IDENTIFY/EXPLAIN HOW MEANING IS ENHANCED THROUGH CHOICE OF WORDS
AND PHRASES
There were no questions testing this content domain. Children should be encouraged to discuss
features of figurative language, e.g. simile, metaphor, personification, and their function within the
sentence.

2H MAKE COMPARISONS WITHIN THE TEXT
As discussed earlier, question 6 tested this content domain. Although the question was made up of two
parts, each part was worth 1 mark.

Q6 Look at page 4. According to the text, give one way that giant pandas are … a) similar to other

bears and b) different from other bears.

Weaker readers may have struggled with the concept of similar/different and will be unlikely to gain 2
marks. Interestingly, more children gained the mark for their second response; in the QLA, 76% gained
the mark for 6a) and 82% for 6b). However, many Year 6 readers should be able to retrieve information
to compare within this answer. Again, familiarising Year 3+ readers with the concept of similar and
different will pave the way for an understanding of this type of question.

Next Steps
★★ Use practice reading papers that follow the style and complexity of the new test
We now have three suites of reading tests (and an additional sample paper) that recognise the
differences in style and demand compared to reading tests pre-2016. It is important that children
are not penalised in these demanding reading tests due to being unfamiliar with the layout of
questions and texts.
★★ Explicitly use poetry as a vehicle to teach comprehension skills
When children read poetry, they think they are reading less (compare the length of ‘Grannie’ to ‘Wild
Ride’ in 2016), but they are actually reading more. Every word paints more in a poem. All KS2 teachers
need to ensure that the quality of their poetry is as good as their fiction. Teachers should identify
specific poems to use with each KS1 and KS2 class so that progression is built in. Use the question
stems from ‘Grannie’ to write questions based on another poem. The Rising Stars Progress Tests and
Optional Tests also include poetry that can be used to assess reading skills. Cracking Comprehension will
highlight examples of how poetry can be used to teach specific comprehension skills.
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★★ Explicitly teach all KS2 children to support their answers with evidence
Both 3-mark questions this year provided scaffolds for the children’s responses. All KS2 teachers
should use these templates to provide opportunities for children to see the relationship between
making a valid point (impression) and supporting it with evidence. In its earliest of stages, children
can be taught in a numerical way. This can be displayed on working walls and referred to in reading
sessions:
2 correct points + 2 matching pieces of evidence = 3 marks
• Make a point
> Provide your evidence
• Make a point
> Provide your evidence
Children will, in time, begin to scaffold their answers independently using this template. If the
question requires them to input it into a table, they will be able to apply it effectively.

Written by an expert
Madeleine Barnes
Madeleine is an experienced part-time assistant headteacher in Manchester and a part-time English
consultant. She offers bespoke training to support schools and still regularly teaches in the classroom.
Madeleine is also a part of the Rising Stars Assessment Advisory Team and regularly presents at Rising
Stars National Test Conferences. She is an established educational author and series editor.
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